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I. WRITING ACROSS THE CURRICULUM AND THE ORIGIN OF E346K

In the past five yeafs, many colleges and univefsities in the
United States, both public and @rivate, have adopted writing-across——
the=-curriculum programs. Thfs_trend has brought certain fundamental
changes in the ways writing 1s.taught in these institutions. Instead
.of being _concentrated in the"freshman year, writing instruction
extends throughout the four years of undergraduate education. Instead

: .
'of being the responsibility of one department, writing instruction fis

recognized to be the responsibility of the academic community at
large. And instead of being taught outside a student's major field of

study, writing instruction occurs within a student's major.

The changes in the way writing is taught, in turn, reflect
changing perceptions of the uses of writing. In addition. to heing a

means of communication--the. traditional focus of <college writing

courses—-writing takes on two other important functions.

First, writing in a.disc1p11ne becomes closely associated with
jearning in that discipline. Writing becomes a way of discovering
ideas. A developing text has a 1ife of its own, leading students to
new ideas and connectionﬁ. Writing forces students to analyze their
ideas critically. Through a pfocess of writing, reflecting, and
rewriting, a student's ideas can evolve. It makes students active
rather than passive.learners of a subject. It even gives them a sense
that they are participating in a discipiine, that they too share in

the scholarly activity of a field.



Second, writing becomes a way of defining values and beliefs.
The act of writing has a moral, ethical, and philosophical dimension
beyond the communication of knowledge. ‘Members of an ﬁndividua1
discipline have not only the responsibility to communicate with
members of their own discipline, but also to persuade the public of

the value of their discipline.

These changing perceptions of college writing in part underlie
the efforts of the English department.and the College of Liberal Arts
to develop a.new coﬁrse, E346K--Writing in Different Disciplines, at
the University of Texas at Austin. On February 16, 1981, a proposal
approved by  the CoT]égé of Liberal Arts was submitted to the
University Council .at the University .of Texas at Austin to transfer
the second kequired freshman. composition course to the junior or
seniar year, making the.wrfting in that course relevant to a student's
major dfscip]ine. - The pkoposa1 cited ~the  success of
writing-across-the-currfcu]um programs at other colleges and
universities, nﬁting that teachers‘of junior-Tevel writing courses in
these programs "almost universally praise the greater maturity of the
themes, the better organization of the material, and the more

noticeable motivation of the students.”

Discussions in the University Council emphasized that college
graduates should be able to do the kinds of writing appropriate to
their discipline and that they should be able to write for the

educated general reader. In the meeting of the University Council on




March 23, 1981, Professor James Kinneavy argued that the purpose of
the new junior-level requirement "is to force the whole University
populus to speak the language of the generé] reader. It also forces
members of the English Department . . . to talk to the [faculty]
members of the University. [ see [this requirement] as a strong force
to unify intellectually, at the level of language, the whole

. University community."

On April 20, 1981, the University Council approved the College of

Liberal Arts' proposal for a reguired junior4ieve1 writing course.



1. E346K--SOCIAL AND BEHAVIORAL SCIENCES

The proposal approved by the University Council specifies that
E346K will be offered under four topics: Writing in the Arts and
Humanities, Writing in the Social and Behavioral Sciences, Writing.in
the Natural Sciences, and Writing 1in Business. The Socia]i and
Behavioral Scieﬁces version of E346K (referred to subseduent]y as
E346K~SBS) is designed to serve students from three colleges and two
schools. A list of majbrs and the number of juniors enrolled in those
majors during Fall Semester 1981 is given below:

Juniors Majoring in Social and Behavioral Sciences
by College, Fall Semester 1981

College/School ' Number of Juniors

COLLEGE OF COMMUNICATION

Advertising 248
Journalism 271
Radio~TV-Film 294
Speech Communication 123

COLLEGE OF EDUCATION

Undetermined 18
Secondary Education (Al11) 206
Elementary Education 177
Kindergarten Education 29
 Special Education 70
Bilingual Education : 7
Reading Education 14
Teachers of Young Children 5

Educational & Youth Serving
Agencies 10

COLLEGE OF LIBERAL ARTS

American Studies 15
Anthropology ‘ 24
Archaeological Studies 6




Architectural Studies 3
Asian Studies 4
Economics 67
Ethnic Studies 1
Geography 14
Government 197
History 82
Latin American Studies 8
Linguistics - : 7
Middle Eastern Studies 1
Oriental. and African lLanguages
and Literatures 6 -

Psychology - 236
Sociology 41

SCHOOL. OF ARCHITECTURE

Architecture 66
Architecture/Architectural
Engineering 11

SCHOOL OF SOCIAL WORK

Social Work _ 56

During the 1980-1981 academic year, individual course proposals
for three of the four topics for E346K were written by subcommittees
of the E346K committee. Members of the subcommittee for E346K-SBS
were Horace Newcomb (Chair), Joseph Slate, and Lester Faigley. In the
description for the proposed course, the subcommittee noted that while
"certain subject matter areas may vary from section to section," the
‘Mprimary emphasis is on writing practice, on rhetorical strategy'
rather than on the dfscip]inary theories involved 1in the various
subject matter areas." The subcommitiee recommended that students
"model their own writing on high quality examples of writing in the
various disciplines™ and that students should write "for the educated

nonspecialist."




The subcommittee's rationale for E346K~SBS reflects the diversity
among the disciplines included  under the heading of "Social and

Behavioral Sciences":

Writing is different across disciplines because of what
practitioners of the disciplines believe about what they know,
how +they know 1it, and how it can best be presented to their

- audience. Students involved 1in - advanced study of various
disciplines may accept most of these distinctions, may already
have internalized the assumptions in their field of study.
They may or may not be aware of how those assumptions relate
to writing. :

The subcommittee decided that the best way to demonstrate to students

how assumptions in a discipline relate to writing in that discipline

is to expese them "to different viewpoints among the disciplines on

similar subject matters." From discovering

how different patterns of thinking produce different
patterns of writing, . . . students should become more self
conscious about their own writing, about how their own
approach to fundamental human questions relates to others, and
about what  knowledge and  expectations  an educated
nonspecialist is 1ikely to hold.
The committee concluded that "these insights, along with continuous
attention to the traditional. concerns of effective writing, should

lead to better writing.”

The subcommittee selected, as a general text for the course,
Flaine Maimon and others', Writing in the Arts and Sciences (Winthrop,
1981). The Maimon text was observed to have certain lTimitations
stemming from the fact that it was designed for a university-wide

course rather than a course focusing on the social and behavioral
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(1. WRITING IN E346K-SBS

The students for E346K-SBS come from a wide range of academic
disciplines, represented by nine departments, four centers, and three
interdiscipiinary programs 1in the College of Liberal Arts, five
departments and four centers in the College of Education, four
departments in the Coliege of Communication, and the Schools of
Architecture and Social Work. No single sy]?abds can pretend to
address the writing néeds of students in eacH of these departments and
programs; This section sets out a general pian for E346-5BS to which

specific contents can be adapted.

III. 1. WRITING FOR DIFFERENT AUDIENCES AND PURPOSES

Classroom writing is frequently criticized for taking place in a
rhetorical vacuum. The only audience for classroom writing that many
students know is the teacher, a person who often seems more interested
in marking their errors than 1in understanding what they write.
Purposes for classroom writing are in many instances poorly defined.
Students see little function for writing other than demonstrating what

they know about a subject.

Writing in the world outside the classroom, on the other hand,
usually has a clearly defined purpose and audience. Writers know why
they are writing and whom they are writing to. In a study of the
importance of writing after college, I found that college~trained

people who write frequently on the job often have a developed




awareness of the specific requirements entailed in writing for varied
audiences and purposes. For example, a meteorologist who now works
primarily as a hydrology consultant at an engineering firm in Austin

told me about the writing that he and his associates do:

We write about a wide range of subject matters, Some
things are . familiar to a lay audience. Most people can
understand a study about floods. They can understand a study
that defines a 100-year flood piain. They can imagine, say,
water covering a street familiar to them. But other subjects
are very difficult to communicate. We work with
three-dimensional models of water currents, for example, that
are based on very recondite hydrolic movements. We also have
a wide audience range. Some of our vreports are read by
citizen groups. - Sometimes we write for a client who has a
technical probleém of some sort and is only interested in what
to do about it. And sometimes we write for audiences with
high technical expertise 1ike the Army Corps of Engineers.
Audiences 1ike the Army Corps expect a report to be written in
a scientific journal style, and they may even want the data so
they can re-analyze it. A lot of times the audience is mixed.
A regulatory agency may know 1ittle about the subject of one
of our reports, but they may have a technically trained person
on their staff who does. In any case, we must understand what
it is that the client wants, and we must be aware of what he
knows about the subject. We must convince clients that we
know what we're doing. We depend on return business and
word-of-mouth reputation, and we must make a good impression
the first time. Much of the professional reputation of this
company rides on how we present ourselves in our technical
reports.

One of the goais of E346K~SBS is to develop an awareness that a
successful wfitten text must accommodate the needs of subject matter,
audience, and the personal image that the writer wishes to project.
Consequently, students in E346K-SBS should have the opportunity to
write essays for different purposes and audiences. They shouid be
able to write essays with the aim of informing an audience about the

subject matter in their discipiine and essays with the aim of changing
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the attitudes or beliefs of their audience or bringiﬁg that audience
to perform some kind of act}'on.1 Audiences for these essays should
include, at different times, persons who know more about the subject
than the writer (such as a specialist in their discip11ne); persons
whose knowledge 1is about the same as the writer's, and persons whose
knowledge is less than the writer's. For persuasive writing tasks,
students should have the opportunity to write for both those who would

favor and those who would oppose the oposition the writer is

advocating.

In addition, students should have the opportunity to analyze and
evaluate their dideas, to explore new ideas, and define their own
values and beliefs-—the goals set out at the beginning of this
syllabus. If E346K-SBS 1is going to offer students the opportunities
to write extensively for different purposes and audiences, then some
writing will Tikely have to be'jn forms other than "themes." For this
reason, instructors may want to use some combination of papers and a

journal.

III. 2. PAPER ASSIGNMENTS

The subcommittee for the Social and Behavioral Sciences variant

I

Elizabeth Harris includes a detailed discussion of discaurse
purposes for technical writing in the Course Resource Book for E317:
Technical Writing. Harris bases her discussion on the taxonomy of

purposes presented in James Kinneavy's A Theory of Discourse (1971;
Norton, 1980).
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of E346K specified a writing requirement for the course of four to six
short essays (approximately 600 to 800 words) and at least one longer
paper. The subcommittee conceived the longer paper as finvoiving

significant library research.

Persuasive . essays. In accord with the overall design of E346K,
at 1ea§t one of the shorter essays should be a per;uasive essay
addregsed to the educated nonspecialist. A]thdugh Writing in the Arts
and Sciences does not contain a ﬁhapter specifically devoted to
persuasive writing, it‘ does contain a chapter on 'contemplative
writing” which the authors define "as lying on a continuum between
expressive writing, which emphasizes the capacity to express your
feelings on a topic, and research writing, which tests your ability to
seek out information and put it together in some coherent order" (p.
177). In spite of the fuzzy discourse theory at the beginning of the
chapter, the material on "contemplative wrﬁting“ deals primarily with

persuasion.

For the other shorter papers, at Teast one should be a case-study
paper and another a report of findings. These two types of essays are
predominant in the social sciences. A chapter in Writing in the Arts

and Sciences is devoted to each.

Case studies. Chapter 10, "The Case-Study Paper," begins by
pointing out that teachers, social workers, political scientists,

psychologists, sociologists, and anthropologists all write case-study
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papers. The Maimon text sets out four general steps for case-study
papérs. The writer must first decide What to observe, then describe
the relevant behavior with a minimum of subjectivity. Next the writer
must classify details into logical groupings' and, finally, apply
relevant theoretical concepts to the categories that have been

created.

The strengths and potential weaknesses of case studies as a
research method can be best illustrated by examples. A fine short
example of a case study, taken from Carl Klockars, The Pfofessional
Fence (Macmillan, 1974), appears on pp. 240-241 in Writing in the Arts
and Sciences. Klockars' bock is a revised version of his doctoral
dissertation in criminology. Klockars bscame interested in the fact
that very 1ittle was known about "fences," the people who buy and sell
stolen goods. Fences are "middlemen" between criminals and the
public--the "wholesalers" of stolen goods. Klockars found a fence who
was willing to be interviewed, and he took detailed notes over a
two-year period. His book on this single case was read by many people

outside of his discipline.

Because case studies are often rich in detail, they are usually
more interesting to read than reparts of quantitative research. The
problem is that scientists are usually more interested in the ge;eral
than in the particular. Criminologists want to know more about fences
as a part of a criminal system than abecut a particular fence. As a

consequence, the writer of a case study must demonstrate that the




13

particular case 1is in some ways both typical and significant. Case
studies must not only record behavior of individuals and groups in
grgat detail, they must also record with great accuracy. Section
V. 1. below contains an essay by a psychologist who sharply criticizes
staff members in mental institutions for inaccurate case studies.

The beginning'pf Chapter 10 in the Maimon £ext éives several
examples of case~studylassignments. In a writing~1n-the-disc1p]ines
course at Harvard University, Richard Marius has students attend a
funeral as a case-study assignment. Additional exampTes of case-study

assignments are at the end of section V. 2. below.

Reports of research. A second type of essay common to the social
sciences s the report of research. In most of the social sciences,
these essays follow a standard four-part fofmat of introductiqn,
methodology, results, and discussion. Chapter 11 in Writing in the
Arts and Sciences treats each of these typical sections of a report of

research.

Because in the social sciences, theories are meant to apply to
many different people in different situations, the notion of
generality is extremely important. Case studies often give insights
into particular phenomena, but researchers seek general explanations
that connect many different phenomena. Many scientists tend to
distrust individual subjective observations. For example, in

Rosenhan's article "On Being Sane 1in Insane Places" included in
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section V. 1. above, the author blames the subjectivity of mental
hospital staff members for causing their failure to recognize the
pseudopatients. He quotes case studies that interpret "normai"

behavior as abnormal as evidence for his cliaim.

Empirical research in the social sciences 1is a process of
thinking about a problem and discovering some wajito solve that
problem. A social scientist begins by identifying some problem, often
poorly defined in the initial stages of thinking. Exploration of the
problem Tleads the researcher formulate a hypothesis--a statement of a
relationship among two or more variables. A vresearcher finds some
measure that will serve as a test of the hypothesis. The researcher
must generate or %ocate‘a source of data that may reveal the pattern
of relationships that the researcher has hypotheéized. The data are

then analyzed by various statistical methods to learn if the patterns

predicted can ‘indeed be discerned.

At its best, quantitative vresearch in the social sciences
combines the careful observations of case-study vresearch with the
robustness of multiple observations of the same phenomena. The
problem many people have with quantitative research is that they see
numbers as the subject of the research instead of as tools for
answering certain questions. The  appearance of reports of
quantitative research, with complicated tables and graphs, often

reinforces this impression.
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A course such as E346K cannot pretend to teach the principles of
sound quantitative research. It can, however, teach students how to
present quantitative data clearly and how to use data for support. A
good discussion on how to use effectively charts, tables, and graphs
is in Writing in the Soccial Sciences‘, pp. 242-251.

Library research papers. LLibrary research is t;eated in three
general chaptérs in Writing in the Arts and Sciences (4, 5, and 6) and
in one chapter devoted to the social sciences (9). The staff of the
General Libraries has also prepared a research guide for writing in
the social and behavioral sciences. This guide is included as an
Appendix to  this document. More information an library support
services for E346K-SBS can be obtained from John  Kuppersmith
{471-3813) or Ann Neville (471-5222).

Writing in the Arts and Sciences and the library guide both
outline procedures for jibrary research, Instructors will probably
want to begin early in the semester acquainting students with Tibrary
resources in the social and behavioral sciences. For exampje, on
pages 74 and 75 of Writing in the Arts and Sciences is a description
of citation indexes and an explanation of  their usefulness.
Instructors can devise short assignments to make students familiar
with valuable sources. The next step is to have students select a
preliminary topic and read about that topic. Both Writing in the Arts
and Sciences and the library guide devote considerable attention to

background research. By midterm or shortly thereafter, students
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should have written a research proposal, which, according to the
library guide, should state the topic, explain its significance, and
1ist at least five sources, evaiuating at least two of them. If a
draft of the library research paper is due long enough before the end
of the semester, students will have the opportunity to revise their

papers with the help of their instructor and classmates.

III. 3. JOURNALS

One of the ways writing-across—the-curricuium programs attempt to
teach writing as a mode of learning and writing as a value-forming
activity is through journal writing. Writing in the Arts and Sciences
contains a short section on journal writing (pp. 20-22). Much fuller
discussion of how a journal can be used in a course such as E346K is
in Toby Eu]wi]erfs "The Personal Connection: Journal Writing across
the Curriculum" (Language Connections: Writing and Reading across the
Curriculum, eds. Fulwiler and Art Young [NCTE, 19823, pp. 15-31).
Fulwiler begins with the premise that journal writing "can be both a
formal rigorous assignment and, at the same time, a place for students
to practice imaginative and speculative thinking." Fulwiler sees
journals as having something in common with both diaries and class
notebooks, where ideas important to the writer are discussed in the
first person and where the subject matter comes from topics in the
course. The journal should encourage students to explore and extend

ideas discussed in the course.

Fulwiler outiines several kinds of assignments using journals:
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(1) Starting class. Students can write for five minutes on a
topic related to the subject of the particular class. For exampie,
students could react to a particular reading or attempt to define an
important term such as "culture." A few entries could then be read to
begin class discussion. |

(2) Summarizing. The last five minutes of the c]a;s can be used
for journal writing. Entries written at the end of class could ask
students to synthesize what has been discussed in the particular
class. Students can also explore relationships among other topics

discussed in the course.

(3) Focusing. Students write on a topic that the teacher has
just introduced. This exercise allows students (and their teacher) to
find out how much they know about a subject that is going to be
discussed. It also helps to demonstrate why a particular issue in the

social sciences might be important to them.

(4) Problem solving. Students can attempt to solve problems
using a journal. Mathematics teachers have gained insights into how
students solve problems by asking them to record their thinking in
Journals. One way to get students to identify kinds of reasoning
particular to their major discipline is to have them describe how they

salve problems in classes in their major.

(5) Homework. Homework can take the form of response to a
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particular issue written in a journal. Again, these entries can be
usedlas the basis for class discussion. Students can also react fo

assigned readings in their journal.

(6) Progress reports. Periodically, journals can be checked as
an evaluation of students' progress in the course., Students can also
be asked to evaluate themselves, analyzing what they have learned thus

far in the course.

(7) Personal entries. Students can be directed to write on moral
and ethical issues concerning the social sciences. Entries on such
questions as "Do you think all new taxes should be subject to public
vote in a ‘referendum election?" would require students to explore
their own beliefs and values. Some topics can come from the students
themselves. Journals Have “long been used as a medium for

self-examination.

Teachers sometimes avoid assigning journals because they believe
them to be difficult to grade. Teachers also wonder if they should
read what studénts write in Jjournals since Jjournals are, 1in many
respects, '"private writing." Neither problem is as great as it first
appears., Most students want their journals read; they want to know
that their teacher considers their jdeas seriously. More important,
the teacher learns much about the students--how they react to ideas,
how their ideas develop, what causes them difficulty, how their

writing is improving. Grading 1is wusually handled 1in one of two
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methods. In one scheme a certain quantity of writing is rewarded with
a certain grade--150 pages is an "A," 115 a "B," and so on. The other
method is to make the journal a course requirement, without which a
student can make no more than a “C" in the course. In either method
teachers do not comment on student writing in the ysual ways--such as
marking punctuation errors and making critical comments. Usually

teachers respond to Jjournals as a person and not as an evaluator,

giving favorable general comments on ideas.
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IV. POSSIBLE READINGS FOR E346K-3BS

Readings for E346K-SBS could be selected according to various

criteria. Three general possibilities are outlined below.

IV. 1. READINGS IN A PARTICULAR SUBJECT AREA

Some.sections of E346-SBS .or 'an equivalent cou}se may have
students in a single major or in related majors. . In such cases, the
content for the course can be dréwn from the students' major
discipline. In seTectinQ the readings for the course, the instructor
should attempt to find material written for different purposes and
audiences. 'One way is to find'examp]e; from a single author that are
addressed to different audiences, such as an article in a professional
journal and an article in a popular magazine. Another way would be to
find reports of the same research study written for different

audiences (see V. 1. below).

IV. 2. INTERDISCIPLINARY READINGS ON A PARTICULAR TOPIC

The Social and Behavioral Sciences subcommittee for E346K, thch
met during the spring of 1981, attempted to find readings for the
proposed course that would focus on a particular subject of commen
interest to all disciplines in the social and behavioral sciences.
Such readings would demonstrate that writers in the various social
science disciplines approach a subject from different perspectives
with different questions 1in mind. The subcommittee found very few

existing readers that span the social science disciplines. One such




21

reader that examines problems - of cities from the differing
perspectives of history, sociology, government, economics, education,
and psychology is Victor Flfcker and Herbert Graves, eds. Social
‘Science and Urban Crisis 2nd ed. (Macmillan, 1978).  The committee
recommended additional readings in anthropology and linguistics. The
proposed readings listed below suggest how  E346K-SBS might ° be

organized around a particular subject area:

HISTORY

Flicker & Graves, Social Science and Urban Crisis
HThe Nature and Rise of Cities" Thomlinson
"The Emergence of Metropolis" Glaab & Brown
"The City in Recent History" Gordon -
Recent Distortions of Classical Models of Urban
Structure" Hoyt

ANTHROPOLOGY ;

Handouts
"The Cultural Rele of Cities" Redfield & Singer
“The Meaning of Urban in Urban Studies and Urban |
Anthropology" Eames & Goode F
"The Culture. of Poverty: A Misapplication of
Anthropology to Contemporary Issues"
Eames & Goode
"The City: Suggestions for the Investigation of
Human Behavior in the Urban Environment"
Park
"Magic, Sorcery and Football Among the Urban
Zulu: A Case of Reinterpretation under
Acculturation" Scotch
"The Yoruba: An Urban People?™ Lloyd

SOCICLOGY

Flickler & Graves, Social Science and Urban Crisis
"Poverty Purifies Society" Spencer
"The Pre-Industrial City" Sjoberg
"The Emerging City" Greer
"New Communities" Weaver
"Crime and Social Conditions® Rice
"Watts: The Revolt and After" McCord & Howard
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"The Free City" Hayworth .

"Three Poverties" Harrington

"The Rejects" Harrington

"Beyond the Melting Pot" Glazer & Moynihan
“Ethnic Pressures" Jacobs

"Cubans in Our Midst" HEW Report

GOVERNMENT

Flickler & Graves, Social Science and Urban Crisis
M"The Crisis is Pelitical" Douglass
“"The Mayor as Chief Executive" Lockhard
"A Big City Mayor Speaks Qut" Federal hearing
“Tncreasing Federal Aid to States and Cities"
Heller & Peckman
"Welfare Problems of the Cities" Naparstek
& Martin '

ECONOMICS

Flickler & Graves, Social Science and Urban Crisis

"The American Poor' OEO

YThe Merchant and the Low-Income Consumer"
Caplovitz

"Local Taxation Problems” Goodall

"Federal Government and State-Local Finances"
Baker

A Trillion Dollars to Save the Cities?"
U.S. News

"The City of Columbia" Rouse

"The Costs of Unemployment" Senate Committee

EDUCATION

Flickler & Graves, Social Science and Urban Crisis
“The First Semester in a Slum School" Smiley &
Miller
"School Dropouts” Norton

PSYCHOLOGY

Flickler & Graves, Social Science and Urban Crisis
"Wioience: Innate or Learned?" Time
"Study of the Sickness Called Apathy" Rosenthal
"The Invisible Wall" Clark
"The Social World of the Urban Slum Child" Keller
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LINGUISTICS

Handout
Selections from Sociolinguistic Patterns, Labov

Another possible anthology that contains essays predominantly
from the social gciences grouped around several topics 15. Lawrence
Behrens and Leonard J. Rosen's, Writing and Reading' Across | the
Curriculum (Little, Brown, 1982). Topfcs include the Presidency,
morality and the movies, the-Great Depression, fairy tales, obedience
to authority, computers, death and dying, the role of women, political
language, nu;1ear war, and theories of personality. If this anthology
were selected, the instructor would Tikely want to wuse supplemental

readings as well.
IV. 3. SUPPLEMENTAL READINGS

Some. teachers of E346K-SBS will prefer to have students read books
instead of collections of essays. The following 1ist suggests the
range of recent titles in the social sciences addressed to the general

reader.

Angell, Roger. The Summer Game (Popular Library, 1973).
Is baseball a social science? Probably not. It's one
of the fine arts. See also Angell's Late Innings:
A Baseball Companion, which describes, among other
subjects, the labor conflicts that led to the 1981
strike. (Maybe baseball is now a social science.)

Bettelheim, Bruno. The Uses of Enchantment: The Meaning and
Importance of Fairy Tales (Knopf, 1976). An attempt
to understand fairy tales and a defense against their
ecritics who would discard them as lessons in cruelty
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and viclence.

Boden, Margaret. Jean Piaget (Viking, 1980). Popularization
of Piaget's ideas. Might be contrasted to a more
scholarly treatment, such as Flavell's.

Bruner, Jerome. The Process of Education (Harvard University
Press, 1965). An cognitive approach to learning
that examines the relationship of the structure of
knowledge to the development of reasoning.

Chase, Allan. The Legacy of Malthus: The Social Costs of the
New Scientific Realism (Knopf, 1977). Argues against
claims of biolagical origins for social problems.

Coffey, Thomas M. Thé Long Thirst: Prohibition in
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Delorfa, Vine. Custer Died for Your Sins (Macmillan, 1969).
An American Indian on American history.

Ephron, Nora. Crazy Salad (Knopf, 1975). A collection of
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Flavell, John. Cognitive Development (Prentice-Hall, 1977). |
Introduction to principles of cognitive growth.

Flexner, Stuart Berg. | Hear American Talking (van
Nostrand Reinhold, 1976). Where American words and
phrases came from.

Fussell, Paul. The Great War and Modern Memory (Oxford
University Press, 1975). The influence of
World War I on the twentieth century.

Geertz, Clifford. The I[nterpretation of Cultures (Basic
Books, 1973). An interdisciplinary effort to define
the concept of culture and to apply that definition.
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(Penguin, 1972). Classic essays in sociolinguistics.

Goffman, Erving. Forms of Talk (University of Pennsylvania
Press, 1981). A study of oral discourse.

Goldberger, Paul. The Skyscraper (Knopf, 1981).
A history of the skyscraper.
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McFeely, Wiltiam. Grant (Norton, 1981).
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but his examination of how communications technology
affects people remains timely.
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Speer, Albert. Inside the Third Reich (Macmillan, 1970).
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that Speer doesn't ask about his involvement with the
Nazis.
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Vol. 1, 1972; Vol. 2, 1975; Vol. 3, 1978). :
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Thurow, Lester C. The Zero-Sum Society (Penguin, 1980)
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Toland, John. The Rising Sun: The Decline and Fall of the
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Popular history from the Japanese. point of view.
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Wilford, John Noble. The Mapmakers (Knopf, 1981).
Cartography from ancient Egypt to outer space.

Williams, T. Harry. Huey Long (Xnopf, 1969). The man behind
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Wilson, Edmund. Apologies to the Iroquois {Vintage, 1959).
About American Indian structural steelworkers.
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V. SAMPLE UNITS AND A SYLLABUS FOR E346K-SBS

Below are two examples of how readings in E346K-SBS might lead to
writing assignments. The first example gives a general illustration
of how different audiences affect writing in the social sciences. - The

second example is from the syllabus presented in V. 3.

V. I. AUDIENCES FOR THE SOCIAL SCIENCES

This section conmtains four reporis of a psychological experiment,
all addressed to generé]'readers with differing degrees of knowledge
about the subject. This experiment, conducted by David Resenhan, a
Stanford University psychologist, and his associates, was designed to
test whether mental illness, 1ike physica1”111ness, could he diaghosed
accurately regardless of the situaticn. Rosenhan and seven ofher
volunteers gained admission to twelve mental haspitals by complaining
of auditory hallucinations. After being admitted, the pseudopatients
behaved normally. In none of +the twelve hospitals were the
pseudopatients recognized by hospital staff members. Much of the data
gathered by Rosenhan, however, focused on why the staff members were
unable to make the proper diagnoses. He presents strong quantitative
and anecdotal "data on the powerlessness and depersonalization of
mental patfents. The first article in this section is Rosenhan's own
account of his experiment from Science, a periodical containing

articles by scientists for persons educated in the sciences, though
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2
not necessarily in the writer's own discipline. The remaining three
articles are based on the Rosenhan article. These articles appeared
in Scientific American (228 [March 1973], 46-47), Saturday Review of
the Sciences (1 [March 1973], 55-56), and Newsweek (81 [January 29,
1973], 46-47). |

In comparing. the different versions of Rosenhan's experiments,
several points can be made about writing for different audiencés. The
first concerns how each article establishes the context for the
experiment. This process involves relating new knowledge to what the
audience is 11ke1y to know or believe to be true. Rosenhan begins the
article in Science by asking a question: "Tf {insanity and sanity
exist, how shall we knowlihem?" He answers his guestion in the next
paragraph: "However much we may be personally convinced that we can
tell the normal from the abnormal, the evidence 1is simply not
compelling," and he aliudes to the long scholarly debate over the
meaning of terms such as "insanity" and "sanity" in footnote 1, which
contains nine references, some of which are summaries of research.
The following sentence in paragraph & shows Rosenhan's awareness that
he is entering a scholarly debate: MFrom Bleuler through Kretchmer,

through the formulators of the recently revised Diagnostic and

2

D. L. Rosenhan, "On Being Sane in Insane Places,"” Science, 179
(January 19, 1973), 250-258. I am grateful +to Barbara Nodine,
Department of Psychology, Beaver College, who suggested this
comparison and contributed to this discussion.
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Statistical Manual of the American Psychiatric Association, the belief
has been strong that patients preseant symptoms, that those symptoms
can be categorized, and, implicitly, that the sane can be
distinguished from the insane." Bleuler and Kretchmer are not
identified either in the text or in a footnote, EQen though
Rosenhan's audience 1is the general scientific community, he expects
readers to know the significance of the work of Bleuler ;nd Kretéhmer.
The Scienﬁfic' American article also alludes to a tradition of
scholarship on sanity ahd insanity; But the exampies cited in the
article (Thomas S. Szasz's The Myth of Mental Ilness and R. D.
laing's The Divided Self) are works addressed to general readers and
not to psychologists and psychiatrists. The Saturday Review article
dispenses with an introduction, beginning with an account of the
experiment.  Newsweek, on the other hand, tries to refate the
significance of Rosenhan's experiment to the Tives of a very broad
readership. It begins:- "The plight of the nofma] person who finds
himself committed to a mental institution and unable to convince
anyone that he is not insane is a standard plot for horror fictien.

But . . . Rosenhan . . . reported such a nightmare in real life."

The articles also differ considerably in organization. Essays in
the social sciences which report vresults of experiments typically
contain four sections: Introduct%cn, Methods, Results, and
Discussion. Often these four sections are so labelled. The
Introduction explains the importance of the experiment to previous

theory and research. The Methods section describes the subjects,
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settings, procedures, and ways of analyzing data. The Results secﬁion i
tells what happened in the experiment. The Discussion section
comments on the results, explaining the significance of the findings
in the context of existing research and the implications for future
research. These sections are clearly indicated in the Rosenhan essay.
Notice that they can also be identified in the other three articles,
but the-y are not nearly so well delineated. The Newsweek article
follows roughly the same order, mixing results and discussion. The

Scientific American article most thoroughly intermingles these four

components.

Another prominent difference between the articles fs in style.
The Rosenhan arfic]e in Science is directed toward scientists outside
Rosenhan's discipline, and there ‘is not a  preponderance of
psychological jargon; But Rosenhan does write in é scientifically
objective style. Remember that Rosenhan was a subject im his own
experiment and notice how he refers to that role. In the first

two-thirds of the essay, Rosenhan consistently refers to himself in

the third person. In paragraph 12, for example, Rosenhan writes
“Apart from. that short-lived nervousness [upon admission}, the
pseudopatient behaved on the ward as he 'normally' behaved" insiead of
"After we entered the hospital, my volunteers and I reverted to our
‘normal' behavior." But in paragraph 51, Rosenhan changes to the
first person to express his outrage over conditions 1in mental
hospitals: YThe data I have presented do not do justice <o the rich

daily encounters that grew up around matters of depersonalization and
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avoidance. . . . During my own experience, for example, one patient
was beaten in the presence of other patients for having approached an
attendant and told him, 'I 1like you.'" Saturday Review and Scientific
American discuss Rosenhan in  the third-person, but Newsweek
interviewed Rosenhan, allowing some of the details of the experiment
to be told in the first person (e.g., "I couldn't believe we wouldn't
be found out"). The articles likewise differ in their wuse of
metaphor. Newsweek compare‘s Rosenhan's experiment to horror fiction
(paragraph 1) and describes the patients as being in a "Catch-22

paradox." Saturday Review uses a more high-brow literary allusion,

calling the study a "unique experiment in Kafka-tripping." Rosenhan's
essay, on the other hand, is relatively free of conscious metaphor
until he begins to discuss the deperéona1ization of patients.
Rosenhan takes on an advocacy  stance, claiming +that patients are
treated as "social lepers" and pleading for 'more sensitivity to

patients' "Catch 22 position."
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On Being Sane in Insane Places

§ If sanity and insanity exist, how shall
we know them?

& The question is neither capricious nor

itself insane. However much we may
be personally convinced that we can
tell the normal from the abnormal, the
evidence is simply not compelling. It is
commonplace, for example, to read

" about murder trials wherein eminent

psychiatrists for the defense are con-
250 '

D. L. Rosenhan

tradicted by equally eminent psychia-
trists for the prosecution on the matter
of the defendant's sanity. More gen-
erally, there are a great deal of conflict-
ing data on the reliability, utility, and
meaning of such terms as “sanity,” “in-
sanity,” *“mental illness,” and “schizo-
phrenia™ (/). Finally, as early as 1934,
Benedict supgested that normality and
abnormality are not universal (2}.

3

What is viewed as normal in one cul-

ture may be seen as quite aberrant in
another. Thus, notions of nermality and
abnormality may not be quite as accu-
rate as people believe they are.

To raise questions regarding normal-
ity and abmormality is in no way to
question the fact that some behaviors
are deviant or odd. Murder is deviant,
So, too, are hallucinations. Nor does
raising such questions deny the exis-
tence of the personal anguish that is
often associated with “mental illness.”
Anxiety and depression exist. Psycho-
logical suffering exists. But normality
and abnormality, sanity and insanity,
and the diagnoses that flow from them

The author is professor of psychology and law
at Stanford University, Stanford, California 94305,
Portions of these data were presented io oollo-
quiurns of the psychology departments at the
University of California at Berkeley and at Santa
Barbara; University of Arizona, Tucson; and
Harvard Unlversity, Cambridge, Massachuselts,
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ny be less substantive than many be- &
eve them to be.

At its heart, the question of whether
he sane can be distinguished [rom the
msane (and whether degrees of insanity
an be distinguished from each other)
s a simple matter: do the salient char-
swteristics that lead to diagnoses reside
in the patients themselves or in the en-
sironments and contexts in which ob-
ervers find them? From Bleuler,
through Kretchmer, through the formu-

" lators of the recently revised Diagnostle

and Statistical Manual of the American

‘Psychiatric Association, the belief has

beers strong that patients present symp-
toms, that those symptoms can be cate-
gorized, and, implicitly, that the sane
we distinguishable from the insane.
More recently, however, this belief has
been questioned. Based in part on theo-
retical and anthropological considera-
fions, but also on philosophical, legal,
and therapeutic omes, the view has
grown that psychological categorization
of mental iliness is useless at best and
downright harmful, misleading, and
pejorative at worst. Psychiatric diag-
poses, in this view, are in the minds of
the observers and are not valid sum-
maries of characteristics displayed by
the observed {(3-3).

Gains can be made in deciding which
of these is more nearly accurate by
getting normal people {that is, people

This article describes such an expert
ment. Eight sane people gained secret
admission to 12 different hospitals (6}.
Their diagnostic experiences constitute
the data of the first part of this article;
the remainder is devoted to a descrip-
tion of their experiences in psychiatric
institutions, Too few psychiatrists and

psychologists, even those who have g

worked in such hospitals, know what
the experience is like. They rarely talk
about it with former patients, perhaps
becausc they distrust information corn-
ing from the previously insane. Those
who have worked in psychiatric hospi-
tals are likely to have adapted so thor-
oughly to the settings that they are
insensitive to the impact of that expe-
rience. And while there have been oc-
casional: reports of researchers who
submitted themselves to psychiatric hos-
pitalization (7), these researchers have
commonly remained in the hospitals for
short periods of time, often with the
knowledge of the hospital staff. It is
difficult to know the extent to which
they were treated like patients or like
research colleagues. Nevertheless, their
reports about the inside of the psychi-

atric hospital have been valuable. This Jp Beyond

articte extends those efforts.

Pseudopatients and Their Settings

who do not have, and have never suf-7 The eight pseundopatients werc a

Ltered, symptoms of serious psychiatric
| disorders) admitted to psychiatric hos-

pitals and then determining whether
they were discovered to be sane and, if
s0, how. If the sanity of such pseudo-
patients were always detected, there
would be prima facie evidence that a
sane individual can be distinguished
from the insane context in which he is
found. Normality (and presumably ab-
normality) is distinct enough that it
can be recognized wherever it occurs,
for it is carried within the person. If,

- on the other hand, the sanity of the

pseudopatients were necver discovered,
serious difficulties would arise for those
who support traditional modes of psy-
chiatric diagnosis. Given that the hospi-
tal staff was not incompetent, that the
pseudopatient had been behaving as-
sanely as he had been outside of the
hospital, and that it had never been
previously suggested that he belonged
in a psychiatric hospital, such an un-
likely outcome would support the view

.that psychiatric diagnosis betrays little

about the patient but much about the
environment in which an observer finds
him.

" 19 JANUARY 1973

varied group. One was a psychology
graduate student in his 20's. The re-
maining scven were older and “‘estab-
lished.” Among them were three psy-
chologists, a pediatrician, a psychiatrist,
a painter, and a housewife. Three
pseudopatients were women, five were
men. All of them employed pseudo-
nyms, lest their alleged diagnoses em-
barrass them later, Those who were in
mental health professions alleged an-
‘other occupation in order to avoid the
special attentions that might be ac-

corded by staff, as a matter of courtesy )

or caution, to ailing colleagues (&).
With the exception of miyself (I was the
first pseudopatient and my presence was
known to the hospital administrator and
chief psychologist and, so far as I can
tell, to them alone), the presence of
pseudopatients and the nature of the re-
search program was not known to the
hospital staffs (9).

¢  The settings were similarly varied. In

order to generalize the findings, admis-
sion into a variety of hospitals was
sought, The 12 hospitals in the sample
were located in five differcnt states on
the Bast and West coasts, Some wer:

old and shabhy, some were quité new.
Some were tescarch-oriented, others
not. Some had good staff-patient ratios,
others were quite understaffed. Only
one was a strictly private hospital. All
of the others were supported by state
or federal funds or, in one instance, by
university funds,

After calling the hospital for an ap-
pointment, the pscudopatient arrived at
the admissions office complaining that
he had been hearing voices. Asked what
the voices said, he replied that they
were often unclear, but as far as he
could tell they said “empty,” ‘hollow,”
and “thud.” The voices were unfamiliar
and were of the same sex as the pseudo-
patient, The choice of these symptoms
was occasioned by their apparent sim-
jlarity to existential symptoms. Such
symptoms are alleged to arise from
painful concerns about the perceived
meaninglessness of one’s life. It is as
if the hallucinating person were saying,
“My life is empty and hollow.” The
choice of these symptoms was also de-
termined by the absence of a single
report of existential psvchoses - in the
literature.
alleging the symptoms and
falsifying name, vocation, and employ-
ment, no further alterations of person,
history, or circumstauces Were made.
The significant events of the pseudo-
patient’s life history were presented as
they had actually occurred. Relation-
ships with parents and siblings, with
spouse and children, with people at
work and in school, consistent with the
aforementioned exceptions, were de-
scribed as they were or had been. Frus-
trations and upsets were described
along with joys and satisfactions. These
facts are important to remember. If
“anything, they strongly biased the sub-
sequent results in favor of detecting
sanity, since none of their histories or
current behaviors were seriously patho-
logical in any way.

Immediately upon zdmission to the
psychiatric ward, the pseudopatient
ceased simulating any symptoms of ab-
normality. In some cases, there was a
brief period of mild nervousness and
anxiety, since none of the pseudopa-
tients really believed that they would be
admitted so easily. Indeed, their shared
fear was that they would be immedi-
ately exposed as frauds and greatly
embarrassed. Moreover, many of them
had mever visited a psychlatric ward;
cven those who bad, nevertheless had
some genuine fears about what might
qappen to them, Their nervousness,
vivzn, was quite appropriate to the nov-
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elty oi the hospiial seiling, anid .t abated
rapidly.

Apart from that short-lived nervous-
ness, the pseudopatient behaved on the
ward as he “normally” behaved. The
pseudepatient  spoke to paticnts and
staff as he might ordinarily. Because
there is uncommonly little to do on a
psychiatric ward, he attempted 1o en-
gage others in conversation. When
asked by staff how he was fecling, he
indicated that he was fine, that he no
longer experienced symptoms. He re-
sponded to instructions from attendants,
to calls for medication (which was not
swallowed), and to dinipg-hall instruc-
tions. Beyond such activities as were
avajlable to him on the admissions
ward, he spent his time writing down
his observations about the ward, its
patients, and the staff. Initially these
notes were written “‘secretly,” but as it
soon became clear that no one much
cared, they were subsequently written
on standard tablets of paper in such
public piaces as the dayroom, No secret
was made of these activities.

The pseudopatient, very much as a
true psychiatric patient, entered a hos-
pital with no foreknowledge of when
Le would be discharged. Each was told

that he would have to get out by his.

own devices, essentially by convincing
the staff that he was sane, The psycho-
logical stresses associated with hospital-
ization were considerable, and all but
one of the pseudopatients desired to be
discharged almost immediately after
being admitted. They were, therefore,
motivated not only to behave sanely,
but to be paragons of cooperation. That
{heir behavior was in no way disruptive
is confirmed by nursing reports, which
have been obtained on most of the
patients. These reports uniformly indi-
cate that the patients were “friendly,”
“cooperative,” and “exhibited no ab-

‘normal indications.”

The Normal Are Not Detectably Sane

Despite their public “show™ of sanity,
the psecudopatients were never detected.
Admitted, except in one case, with a
diagnosis of schizophrenia (1), cach
was discharged with a diagnosis of
schizophrenia “in remission.” The label
“in remission” should in no way be
dismissed as a formality, for at no time
during any hospitalization had aoy

jubeled schizophrenic, the pscudopaticnt
was stuck with that label, If the pseudo-
patient was to be discharged, he must
naturally be “in remission’; but he was
not sane, nor, in the institution’s view,
had he ever been sane.

18 The uniform failure to recognize san-

ity cannot be attributed to the quality
of the hospitals, for, although there
were  considerable  variations  among
them, several are considered exceilent.
Nor can it be alleged that there was
simply noi enough time to observe the
pseudopatients. Length of hospitaliza-
tion ranged from 7 to 52 days, with an
average of 19 days. The pseudopatients
were not, in [fact, carefully observed,
but this failure clearly speaks more to
traditions within psychiatric hospitals
than to lack of opportunity.

)¢ Finally, it cannot be said that the

failure to recognize the pseudopatients’
sanity was due to the fact that they
were not behaving sanely, While there
was clearly some tension present in all

of them, their daily visitors could detect’

po serious behavieral consequences—
por, indeed, could other patients. It was

quite common for the patients to “de-

tect” the pseudopatients’ sanity. During
the first three hospitalizations, when
accurate counts were kept, 35 of a total

of 118 patients on the admissions ward -

voiced their suspicions, some vigorously.
“YouTe not crazy. You're a journalist,
or a professor [referring to the con-
tinual note-taking}. You're checking up

patients were reassured by the pseudo-
patient’s insistence that he had been
sick before he came in but was fine
now, some continued to believe that
the pseudopatient was sane throughout
his hospitalization (I7). The fact that
the patients often recognized normality
when staff did not raises important
questions.

\7 Failure to detect sanity during the

course of hospitalization may be due
to the fact that physicians operate with
a strong bias toward what statisticians
call the type 2 error (3). This is to
say that physicians are mbre inclined
1o call a healthy person sick (a false
positive, type 2) than a sick person
healthy (a false negative, type 1). The
reasons for this are not hard to fiad:
it is clearly miore dangerous to mis-
diagnose illness than health. Betfer to
err on the side of caution, to suspect
illness even among the healthy.

question been raised about any pseudo- |& But what holds for medicine does

patient’s simulation. Nor are there any
indications in the hospital records that
the pseudopatient’s status was suspect.
Rather, the evidence is strong that, once
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not hold equaliy well for psychiatry.
Medical ilinesses, while unfortunate, are
not commonly pejorative. Psychiatric
diagnoses, on the contrary, carry with

them persenal, legal, and social stigmas
(12). it was therefore important to sce
whether the tendency toward diagnosing
the sane insane could be reversed, The
foliowing experiment was arranged at
a research and teaching hospital whose
staff had heard these findings but
doubted that such an error could occur
in their hospital. The staff was informed
that at some time during the following
3 months, one or more pseudopatients
would attempt to be admitted into the
psychiatric hospital. Each staff member
was asked to rate each patient who pre-
sented himself at admissions or on the
ward according to the likelihood that
the patient was a pseudopatient. A 10-
point scale was used, with a 1 and 2
reflecting high confidence that the pa-
tient was a pscudopatient,

¥ Judgments were obtained on 193 pa-

tients who were admitted for psychi-
atric treatment, All staff who had had
sustained contact with or primary re-
sponsibility for the patient-—attendants,
nurses, psychiatrists, physicians, and
psychologists—were asked to make
judgments. Forty-one patients were al-
leged, with high confidence, to be
pseudopatients by at least one member
of the staff. Twenty-thres were consid-
ered suspect by at least one psychiatrist.
Nineteen were suspected by one psychi-
atrist and one other staff member.
Actually, no. genuine pseudopatient {at
Jeast from my group) presented himself
during this period.

‘on the hospital.” While most of the po The experiment is instructive. It indi-

cales that the tendercy to designate
sane people as insane can be reversed
when the stakes (i this case, prestige
and diagnostic acumen) are high: But
what can be said of the 19 people who
were suspected of being “sane” by one
psychiatrist and another staff member?
Were these people truly “sane,” or was
it rather the case that in the course of
avoiding the type .2 error the staff
lended to make more errors of the first
sort—calling the crazy “sane”? There is
no way of knowing. But one thing is
certain: any diagnostic process that
lends itself so readily to massive errors
of this sort cannot be a very reliable
one. ' :

The Stickiness of

Psychodiagnostic Labels

€l Beyond the tendency to call the

healthy sick—a tendency that accounts
better for diagnostic behavior on admis-
sion than it does for such behavior after
a lengthy period of exposure—the data
speak to the massive role of labeling in
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prychiatric  sssessment, Having once
been labeled schizophrenic, there is
pothing the pseudopatient can do to
overcome the tag. The tag profoundly
colors others' perceptions of him and
his behavior.

From one viewpeint, these data are
hardly surprising, for it has long been
known that elements are given meaning
by the context in which they occur.
Gestalt psychology made this point
vigorously, and Asch (13) demon-
strated that there are “central” person-
ality traits (such as “warm” versus
“cold”) which are so powerful that they
markedly color the meaning of other
information in forming an impression
of a given personality (I4). “Insane,”
“schizophrenic,” “manic-depressive,”
and “crazy” are probably. among the
most powerful of such central traits.
Once a person is designated abnormal,
all of his other behaviors and character-
istics are colored by that label. Indeed,
that label is so powerful that many of
the pseudopatients’ normal behaviors
were overlooked entirely or profoundly
misinterpreted. . Some examples may
clarify this issue.

Earlier 1 indicated that there were
no changes in the pseudopatient’s per-

* sonal history and current status beyond

those of name, employment, and, where
necessary, vocation. Otherwise, a veridi-
cal description of personal history and
circumstances was offered. Those cit-
cumstances were not psychotic. How
were they made consonant with " the
diagnosis ‘of psychosis? Or were those
diagnoses modified in such a way as to
pring them  into accord with the cir-

'cumstances of the pseudopatient's life,

as described by him?

As far as ] can determine, diaghoses
were in no way affected by the relative
health of the circumstances of a pseudo-
patient’s life. Rather, the Teverse ac-

curred: the perception of his cir-
. cumstances was shaped entirely by the

diagnosis. A clear example of such
translation is found in the case of a
pseudopatient who had had a close Te-
lationship with his mother but was
rather remote from his father during
his early childhool. During adolescence
and beyond, however, his father be-
came a close friend, while his relation-
ship with his mother cooled. His present
relationship with his wifc was charac-

ences. with no markedly deletenious
consequences. Observe, however. how
such 2 history was translated in the
psychopathological context, this from
the case summary prepared after the
patient was discharged.

This white 39-year-old male . . . mani-
fests a long history of considerable ambiv-
alence in close relationships, which begins
in early childhood. A warm relationship
with his mother cools during his adoles-
cence. A distant relationship to his father
is described as becoming very intense.
Affective stability is absent. His attempts
1o control emotionatity with his wife and
children are puncluated by angry out-
bursts and, in the case of the children,
spankings. And while he says that he has
several pood friends, one senses consider-
ahle ambivalence embedded in those rela-
tionships also. . . .

258 The facts of the casc were uninten-

tionally distorted by the staff to achieve
consistency with a popular theory of

ment on one of the pseudopatients who
was never guestioned abeut his writing.
Given that the patient is in the hospital,
he must be psychologically disturbed.
And given that he is disturbed, continu-
ous writing must be a behavioral mani-
festation of that disturbance, perhaps a
subset of the compulsive behaviors that
are soractimes correlated with schizo-
phrenia,

28 One tacit characteristic of psychiatric

diagnosis is that it locates the sources
of aberration within the individual and
only rarely within the complex of stim-
uli that surrounds him. Consequently,
behaviors that are stimulated by the
environment are commonly misattrib-
uted to the patient’s disorder. For ex-
ample, one kindiy nurse found a
pseudopatient pacing the long hospital
corridors. “Nervous, Mr. X7 she asked.
“No, bored,” he said.

the dynamics of a schizophrenic reac-&4 The notes kept by pscudopatients are

tion (75). Nothing of an ambivalent
nature had been described in relations
with parents, spouse, or friends. To the
extent that ambivalence could be in-
ferred, it was probably not greater than
is found in all human relationships, 1t

. is true the pseudopatient's relationships

with his parents changed over time, but
in the ordinary context that would
hardly be remarkable—indeed, it might
very well be expected. Clearly, the
meaning ascribed to his verbalizations
{that is, ambivalence, affective instabif-
ity) was determined by the diagnosis:
schizophrenia. An entirely different
meaning would have been ascribed if
it were known that the man was
“pnormal.”

26 All pseudopatients took extemsive

notes publicly, Under ordinary circum-
stances, such behavior weuld have
raised questions in the minds of ob-
servers, as, in fact, it did among pa-
tients. Indeed, it scemed so certain that
the notes would elicit suspicion that
elaborate precautions were taken to re-
move them from the ward each day.
But the precautions proved needless,
The closest any staff member came to
questioning these notes occurred when

full of patient behaviors that were mis-
interpreted by well-intentioned staff.
Often enough, a patient would go “ber-
serk” because he had, wittingly or un-
wittingly, been mistreated by, say, an
attendant. A nurse coming upon the
scene would rarely inguire even cursor-
ily inte the environmental stimuli of
the patient's behavior, Rather, she as-
sumed that his upset derived from his
pathology, not from his present inter-
actions with other staff members, Oc-
casionally, the staff might assume that
the patient’s family (especially when
they had recently visited) or other pa-
tients had stimulated the outburst. But
never were the staff found to assume

“that one of themselves or the structure

of the hospital kad anything to do with
a patient's behavior. One psychiatrist
pointed to a group of patients who were
sitting outside the cafeteria ‘entrance
hatf an hour before lunchtime. To a
group of young residents he indicated
that such behavior was characteristic
of the oral-acquisitive nature of the
syndrome, It seemed not to occur to
him that there were very few things to
anticipate in a psychiatric hospital be-
sides eating.

one pseudopatient asked his physician 3 A psychiatric label has a life and an

what kind of medication he was receiv-
ing and began to write down the re-
sponse. “You needn’t write it,” he was
told gently. “If you have trouble re-
membering, just ask me again.”

teristically close and warm. Apart irom 27 If ne questions were asked of the

occasional angry exchanges, friction
was minimal, The children had rarely
been spanked. Surely there is nothing
especially pathological about such a
history. Indeed, many readers may see
a similar pattern in their own experi-

L e et w4y

pseudopatients, how was their writing
interpreted? MNursing records for three
patients indicate that the writing was
seen as an aspect of their pathological
behavior, “Patient engages in writing
behavier® was the daily nursing com-

influence of its own, Once the impres-
sion has been formed that the patient is
schizophrenic, the expectation is that
he will centinue to be schizophrenic.
When a sufficient amount of time has
passed, during which the patient has
done nothing bizarre, he is considered
to be in Temission and available for dis-
charge, But the label endures beyond
discharge, with the unconfirmed expec-
tation that he will behave as a schizo-
phrenic again. Such labels, conferred
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by mental health professionals, are as
influential on the patient as they are on
his relatives and friends, and it should

The Experience of

Psychiatric Hospitalization

not surprise anyore that the diagnosis 33 The term “mental illness” is of re-

acts on all of them as a self-fulfilling
prophecy. Eventually, the patient him-
self accepts the diagnosis, with all of
its surplus meanings and expectations,
and behaves accordingly (5).

The inferences to be made from
these matters are quite simple. Much
as Zigler and Phillips have demon-
strated that there is enormous overlap
in the symptoms presented by patients
who have been variously diagnosed
(I6), so there is enormous overlap in
the behaviors of the sane and the in-

sane. The sane are not “sane” all of .

the time. We lose our tempers “for no
good reason,” We are occasionally ‘de-
pressed or anxious, again for no good
reason. And we may find it difficult to
get along with cne or another person—
again for no reason that we can specify.
Similarly, the insane are not always in-
sane. Indeed, it was the impression of
the pseudopatients while ‘living with
them that they were sane for long pe-

cent origin, It was coined by people
who were humane in their inclinations
and who wanted very-much to raise the
station of (and the public’s sympathies
toward) the psychologically disturbed
from that of witches and “crazies” to
one that was akin to the physically ill.
And they were at least partially success-
ful, for the treatment of the mentally
ill has improved considerably over the
years. But while treatment has im-
proved, it is doubtful that people really
regard the mentally ill in the same way
that they view the physically ill. A
broken leg is something one recovers
from, but mental illness allegedly en-

dures forever (18). A broken leg does

not threaten the observer, but a crazy
schizophrenic? There is by now a host
of evidence that attitudes toward the
mentally ill are characterized by fear,
hostility, alcofness, suspicion, and dread
(19). The mentally ill are society’s
lepers.

riods of time—that the bizarre behav- 34 That such attitudes infect the general

jors upon which their diagnoses were
allegedly predicated constituted only a
small fraction of their lotal behavior.
If it makes no sense to label ourselves
permanently ‘depressed on the basis of
an occasional depression, then it takes
better evidence than is presently avail-
able to label all patients insane or
schizophrenic on the basis of bizarre
behaviors or cognitions. It seems more
useful, as Mischel (17) has pointed

. out, to limit our discussions to behav-

jors, the stimuli that provoke them, and
their correlates,

It is not known why powerful impres-
sions of personality traits, such as
“crazy” or “insane,” arise, Conceivably,
when the origins of and stimuli that
give rise to a behavior are remote or
unknown, or when the behavior strikes
us as immutable, trait labels regarding
the behaver arise. When, on the other

population is perhaps not surprising,
only upsetting. But that they affect the
professionals—attendants, nurses, phy-
sicians, psychologists, and social work-
ers—who treat and deal with the men-
tally ill is more disconcerting, hoth
because such attitudes are self-evidently
pernicious and because they are unwit-
ting. Most mental heaith professionals
would insist that they are sympathetic
toward the mentally ill, that they are
neither avoidant nor hostile. But it is
more likely that an exquisite ambiv-
alence characterizes their relations with
psychiatric patients, such that their
avowed impulses are only part of their

entire attitude, Negative attitudes are .

keep to themselves, almost as if the dis-
order that afflicts their charges is some-
how catching.

36 So much is patient-staff segregation
the rule that, for four public hospitals
in which an attempt was made to mea-
sure the degree to which staff and pa-
tients mingle, it was necessary 0 use
“time out of the staff cage” as the
operational measure, While it was not
the case that all time spent out of the
cage was spent mingling with patients
{attendants, for example, would occa-
sionally emerge to watch television in
the dayroom), it was the only way in
which cne could gather reliable data
on time for measuring,

37 The average amount of time spent

by attendants outside of the cage was

11.3 percent (range, 3 to 52 percent).

This figure does not represent only

time spent mingling with patients, but

also includes time spent on such chores
as folding laundry, supervising patients
while they shave, directing ward clean-
up, and sending patients to off-ward
activities. It was the relatively rare at-
tendant who spent time talking with
patients or playing games with them. It
proved impossible to obtain a “percent
mingling time” for nurses, since the
amount of time they spent out of the
cage was too brief. Rather, we counted
instances of emergence from the cage.

On the average, daytime nurses emerged

from the cage I1.5 times per shift,

including instances when they left the
ward entirely (range, 4 to 39 times).

Late afternoon and night nurses wers

even less available, emerging on the

average 9.4 times per shift (range, 4 to

41 times). Data on eatly marning

nurses, who arrived usually after mid-

night and departed at 8 a.m.,, are not

available because patients were asleep
during most of this period.

there too and can easily be detected. 38 Physicians, especially psychiairists,

Such attitudes should not surprise us.
They are the natural offspring of the
labels patients wear and the places in
which they are found,

hand, the origins and stimuli are known 38 Consider the structure of the typical

and available, discourse is limited to
the behavior itself. Thus, 1 may hallu-
cinate because | am sleeping, or I may
hallucinate because [ have ingested a
peculiar drug. These are termed sleep-
induced hallucinations, or dreams, and
drug-induced hallucinations, respective-
ly. But when the stimuli to my hallu-
cinations are unknown, that is called
craziness, or schizophrenia—as if that
inference were somehow as illuminating
as lhe others.
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psychiatric hospital, Staff and patients
are strictly segregated. Staff have their
own living space, including their dining
facilities, bathrooms, and’  assembly
places. The glassed quarters that con-
tain the professional staff, which the
pseudopaticnts came to call “the cage,”

were even less available. They were
rarely seen on the wards. Quite com-
monly, they would be seen only when
they arrived and departed, with the re-
maining time being spent in their offices
or in the cage. On the average, physi-
cians emerged on the ward 6.7 times
per day (range, 1 to 17 times). It
proved difficult to make an accurate
estimate in this regard, since physicians
often” maintained hours that -allowed
them to come and go at different times.

sit out on every dayroom. The staff 3% The hicrarchical organization of the

emerge primarily for caretaking pur-
poses—to glve medication, to conduct a
therapy or group meeting, to instruct or
reprimand a patient, Otherwise, stafl

psychiatric hospital has been com-
mented on before (20), but the latent
meaning of that kind of organization is
worth noting again, Those with the
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Table 1.

Seff-initjated contact by pseadopatients with psychintrists and nurses and attendants, compared to contact with other groups.

Psychiatric hospitals

Universily campus
{nenmedical)

University medical center

Physicians
Contact
() Nfl?;f)-CS ) (4) (5) (6)
Pevehiatrists ) d ’ Facult “Looking fora  “Looking for No additional
sychiatrists an Y psychiatrist” an internist™ comment
attendants
Responses
Moves on, head averted (%) Ti 88 0 0 0 0
Makes eye contact (%) 23 10 0 i1 v} 0
Pauses and chats (%) 2 2 : 0 1 ) 4] 10
Stops and talks (%) 4 0.5 100 78 : 100 : 90
afean number of questions
answered {out of 6} * 3 38 4.8 4.5
Respondents (No.) 13 47 14 18 15 10
Attemnpts (No.) 185 1283 14 18 15 10
% Not appiicable, '
most power have least to do with pa- ritated. In examining these data, re- school: “. .. to the medical school?”).

tients, and those with the least power
are most involved with them. Recall,
however, that the acquisition of role-
appropriate behaviors oceurs mainly

through the observation of others, with 41

the most powerful having the most in-
fluence. Consequently, it is understand-
able that attendants not only spend
more time with patients than do any
other members_of the staft—that is re-
quired by their station in the hierarchy
—but also, insofar as they learn from

their superiors’ behavior, spend as little -

time with patients as they can. Attend-
ants are seen mainly in the cage, which
is where the models, the action, and
the power are.

I turn now to a different set of 4€

studies, these dealing with staff re-
sponse to patient-initiated contact. It
has long been known that the amount

of time a person spends with you can.

be an index of your significance to him.
If he initiates and maintains eye con-

member that the behavior of the

pseudopatients was neither bizarre nor g

disruptive. One could indeed engage in
good conversation with them.

.The data for these experiments are
shown in Table 1, separately for physi-
cians (column 1) ‘and for nurses and

- attendants {column 2). Minor differ-

ences between these four institutions
were overwhelmed by the degree to
which staff avoided continuing contacts
that patients had initiated. By far, their
thost - common response consisted of
either a brief response to the question,
offered while they were “on the move”
and with head averted, or no response
at all.

The encounter frequently took the
following bizarre form: (pseudopatient)
“Pardon me, Dr. X. Could you tell me
when 1 am ciigible for grounds priv-
ileges?” (physician) “Good morning,
Dave. How are you today?" (Moves off
without waiting for a response.)

tact, there is reason to believe that he &% 1t is instructive to compare these

is considering your requests and needs.
If he pauses to chat or actuaily stops
and talks, there is added reason to infer
that he is individuating you. In four
hospitals, the pseudopatient approached
the staff member with a request which
took the following form: “Parden me,
Mr. [or Dr. or Mrs.] X, could you tell
me whea 1 will be eligible for grounds
privileges?” (or * . . . when I will be
presented at the staff meeting?” or *. . .

data with data recently obtained at
Stanford University. It has been alieged
that large and eminent universities are
characterized by faculty who are so
busy that they have no time for stu-
dents, For this comparison, a young
lady approached individual faculty mem-
bers who seemed to be walking pur-
posefully to some meeting or teaching
engagement and asked them the fol-
lowing six questions.

when I am likely to be discharged?”). 44 1) “Pardon me, could you direct me

While the content of the question varied
according to the appropriateness of the
target and the pseudopatient’s . {appar-

to Encina Hall?' (at the medical
school: *, . . to the Clinical Research
Center?'). '

ent) current needs the form was al- 45 2) “Do you know where Fish Annex

ways a courteous and relevant request
for information. Care was taken never

is?" (there is no Fish Annex at Stan-
ford).

1o approach a particular member of the 46 3) “Do you teach here?”
staff more than once a day, lest the 47 4) “How does one apply for admis-

staff member become suspicious or ir-

10 TANIITADY 1072

sion to the coillege?” (at the medical

4% 5) “Is it difficult to get in?"

&) “Is there financial aid?”

Without exception, as can be seen in
Table 1 (column 3), all of the questions
were answered, No matter how rushed
they were, ail respondents not oniy
maintained eye contact, but stopped to
talk. Indeed, many of the respondents
went out of their way to direct or take
the questioner: to the office she was
seeking, to try to locate “Fish Annex,”
or to discuss with her the possibilities
of being admitted to the university.
ED Similar data, also shown in Table 1

(columns 4, 5, and 6), were obtained

in the hospital. Here too, the young

lady came prepared with six questions.

After the first question. however, she

remarked to 18 of her respondents

(column 4), *I'm locking for a psy-

chiatrist,” and to 15 others (column

5), “I'm looking for an internist.” Ten

other respondents received no inserted

comment {column 6). The general de-
gree of cooperative responses is com-
siderably higher for these university
groups than it was for pseudopatients
in psychiatric hospitals. Even so, differ-
ences are apparent within the .medical
school setting, Once having indicated
that she was looking for a psychiatrist,
the degree of cooperation elicited was
less than when she sought an internist.

Powerlessness and Depersonalization

B! Eye contact and verbal contact re-
flect concern and individuation; their
absence, avoidance and depersonaliza-
tion. The data I have presented do not
do justice to the rich daily encounters
that grew up around matters of deper-
sonalization and svoidance. I have rec-
ords of patients who were beaten by
staff for the sin of having initiated ver-
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bal contact, During my own experience,
for example, one patient was beaten in
the presence of other patients fer hav-
ing approached an attendant and told
himy, “I like you.” Occasionally, punish-
ment meted out to patients for misde-
meanors seemcd so excessive that it
could not be justified by the most radi-
cal interpretations of psychiatric canon,
Nevertheless, they appeared to go un-
questioned, Tempers were often short,
A patient who had not heard a call for
medication would be roundly excori-

down., Abusive behavior, on the other
hand, terminated quite abruptly when
other staff members were known to be
coming. Staff are credible witnesses.
Patients are not.

86 A nurse unbuttoned her uniform to

adjust her brassicre in the presence of

psychotherapy with other patients—all
of this as a way of becoming a person
in an impersonal environment.

The Sources of Depersonalimtion

an entire ward of viewing men. One did 5% What are the origins of depersonali-

not have the sense that she was being
seductive. Rather, she didn’t notice us.
A group of stafl persons might point to
a palient in the dayrcom and discuss
him animatediy, as if he were not there.

ated, and the morning attendants would £7 One illuminating instance of deper-

often wake patients with, “Come on,
you M--—-f-----5, out of bed!”

L2  Neither anecdotal nor “hard” data
can convey the overwhelming sense of
powerlessness which invades the indi-
vidual as he is continually exposed to
the depersonalization of the psychiatric
hospital, It hardly matters which psy-
chiatric hospital—the excellent public
ones and the very plush private hospital
were better than the rural and shabby
ones in this regard, but, again, the
features that psychiatric. hospitals had
in common overwhelmed by far their

. apparent differences.

£%  Powerlessness was evident cvery-
where. The patient is deprived of many
of his legal rights by dint of his psy-
chiatric commitment (27). He is shorn
of credibility by virtue of his psychiatric
label. His freedom of movement is re-
stricted, He cannot initiate contact with

sonalization and invisibility occurred
with regard to medications. All told,
the pseudopatients were administered
nearly 2100 pills, including Elavil,
Stelazine, Compazine, and Thorazine,
to name but a few. (That such a variety
of medications should have been ad-

ministered to patients presenting identi-

cal symptoms is itself worthy of note.)
Only two were swallowed. The rest
were ecither pocketed or deposited in
the toilet. The pseudopatients were not

alone in this. Although I have no pre-.

cise records on how many patients
rejected their medications, the pseudo-
patients frequently found the medica-
tions of other patients in the toilet
before they depasited their own. As
long as they werc. cooperative, their
behavior and the pseudopatients’ own
in lhis matter, as in other important
matters, went unnoticed throughout.

the staff, but may only respond to such 8§  Reactions to such depersonalization

overtures as they make. Personal pri-
vacy is minimal. Patient quarters and
possessions can be entered and ex-
amined by any staff member, for what-
ever reason. His personal history and
anguish is availabie to any stafl member
(often including the “grey lady” and
“candy striper” volunteer) who chooses
to tead his folder, repardless of their
therapeutic relationship to him. His per-
sonal hygiene and waste evacuation are
often monitored, The water. closets may
have no doors.

B4 At times, depersonalization reached
such proportions that pseudopatients
had the sense that they were invisible,
or at least unworthy of account. Upon
being admitted, I and other pseudo-
patients took the initial physical exami-
nations in a semipublic room, where
staf members went about their own
business as if we were not there.

ES Oun the ward, attendants delivered
verbal and occasionally serious physical
abuse to patients in the presence of
other observing patients, some of wham
{the pseudopatients) were writing it all

256

among pseudopatients were intense. Al
though they had come to the hospital
as participant observers and were fully
aware that they did not “beiong,” they.
nevertheless found themseives caught
up in and fighting the process of de-
personalization. Some examples: a grad.
uate student in psychology asked his
wife to bring his textbooks to the hos-
pital so he could “caich up on his
homework™—this despite the elaborate
precautions faken 1o conceal his profes-
sional association. The same student,
who had trained for quite some time
to get into the hospital, and who had
fooked forward to the experience, “‘re-
membered” some drag races that he
had wanted to see on the weekend and
insisted that he be discharged by that
time. Another pseudopaticnt attempted
a romance with a nurse. Subsequently,
he informed the staff that he was ap-
plying for admission to graduate school
in psychology and was very likely to be
admitied, since a graduate professor
was one of his regular hospital visitors.
The same person began to engage in

&0 Second,

zation? 1 have already mentioned two.
First” are attitudes held by all of us
toward the mentally ill—-including those
who treat them—aititudes character-
ized by fear, distrust, and horrible ex-
pectations on the one hand, and benev-
olent intentions on the other, Our
ambivalence leads, in this instance as
in others, to avoidance.

and not entirely separate,
the hierarchical structure of the psy-
chiatric hospital facilitates depersonali-
zation. Those who are at the top have
least to do with patients, and their be-
havior inspires the test of the staff,
Average daily contact with psychia-
trists, psychologists, residents, and
physicians combined ranged from 3.9
to 25.1 minutes, with an overall mean
of 6.8 (six pseudopatients over a total
of 129 days of hospitalization). In-
cluded in this average are time spent
in the admissions interview, ward meet-
ings in the presence of a senior staff
member, group and individual psycho-
therapy contacts, case presentation con-
ferences, and discharge meetings,
Clearly, patients do not spend much
time in interpersonal contact with doc-
toral staff. And doctoral staff serve as
models for nurses and attendants,

&l There are probably other sources.
Psychiatric installations are presently in
serious financial straits, Staff shortages
are pervasive, staff time at a premium.
Something has to give, and that some-
thing is patient contact. Yet, while
financial stresses are realities, too much
can be made of them. I have the im-
pression that the psychological forces
that result in depersonalization are
much stronger than the fiscal ones and
that the addition of more staff would
not correspondingly improve patient
care in this regard., The incidence of
staff  meetings and the enormous
.amount of record-keeping on patients,
for example, have not been as sub-
stantially reduced as has patient con-
tact. Prioritics exist, even during hard
times, Patient contact is not & signifi-
cant priority in the traditional psychia-
tric hospital, and fiscal pressures do not
account for this. Avoidance and de-
personalization may.

{2 Heavy reliance upon psycholropic
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medication tacitly contributes to deper-
sonalization by convincing staff that
weatment is indeed being conducted
and that further patient contact may
not be necessary. Even here, however,
caution needs to be exercised in under-
standing the role of psychotropic drugs.
If patients were powerful rather than
powerless, if they were viewed as intet-
esting individuals rather than diagnostic
entities, if they were socially significant
rather than social lepers, if their an-
guish truly and wholly campelied our

sympathies and concerns, would. we

not seek contact with them, despite the
availabifity of medications? Perhaps for
the pleasure of it ali?

The Consequences of Labeling

and Depersonalization

Whenever the ratio of what is known
to what needs to be known approaches
zero, we tend to invent “knowledge”
and assume that we understand mote
than we actually do, We seem unable
to acknowledge that we simply don’t
know., The heeds for diagnosis and
remediation of behavioral and emo-
tional problems are enormous. But
rather than acknowledge that we are
just embarking on understanding, we
continue to label patients “schizo-
phrenic,” “manic-depressive,” and “in-
sane,” as if in those words we had
captured the essence of understanding.
The facts of the matter are that we
have known for a long time that diag-
noses are often not useful or reliable,
but we have nevertheless continued to
use them. We now know that we can-
not distinguish insanity from sanity. It

. of socialization to

same consequences it does in medical
diagnosis, A diagnosis of cancer that
has been found to be in error is cause
for celebration. But psychiatric diag-
noses are rarely found to be in error.
The labe! sticks, a mark of inadequacy
forever.

&S Finally, how many patients might be

“sane” outside the psychiatric hospital
but seem insane in it—not because
craziness resides in them, as it were,
but because they are responding to a
bizarre setting, onc that may be unique
to institutions which harbor nether
people? Goffman (4) calls the process
such institutions
“mortification™—an apt metaphor that
inciudes the processes of depersonali-
zation that have been described here.
And while it is impossible to know
whether the pseudopatients’ responses
to these processes are characteristic of
all inmates—they were, after all, not
real patients—it is difficult to believe
that these processes of socialization to
a psychiatric hospital provide useful
attitudes or habits of response for liv-
ing in the “real world.”

Summary aad Conclusions

{6 It is clear that we cannot distinguish

the sane from the insane in psychiatric
hospitals, The hospital ‘itself imposes a
special environment in which the mean-

ings of behavior can easily be misunder-

stood. ‘The consequences to patients
hospitalized ‘in such an environment—
the powetlessness, depersonalization,
segregation, mortification, and  self-
labeling-—seem undoubtedly counter-

‘therapeutic.

is. depressing to consider how that in- L7 I do not, even now, understand this

formation will be used.

& Not merely depressing, but frighten-

ing. How many people, one wonders,
" are sane but not recognized as such in
our psychiatric institutions? How many
have been needlessly stripped of their
privileges of citizenship, from the right
to vote and drive to that of handling
their own accounts? How many have
feigned insanity in order to avoid the
criminal comsequences of their behav-
ior, and, conversely, how many would

rather stand trial than live intermirably .

in a psychiatric hospital—but are
wrongly thought to be mentally ill?
How many have been stigmatized by
well-intentioned, but nevertheless erro-
neous, diagnoses? On the last point,
recall again that a “type 2 error” in
psychiatric diagnosis docs not have the
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probiem well enough to perceive solu-
tions. But two matters seem to have
some promise. The first concerns the
proliferation of community mental
health facilities, of crisis intervention
centers, of the human potentiai move-
ment, and of behavior therapies that
for all of their own problems, tend to
avoid psychiatric labels, to focus on
specific problems and behaviors, and to
retain the individual in a relatively non-
pejorative environment. Clearly, to the
extent that we refrain from sending the
distressed to insane places, our impres-
sions of them are less likely to be dis-
torted. {The risk of distorted percep-
tions, it seems to me, is always present,
since we are much more sensitive to an
individual’s behaviors and verbaliza-
tions than we are to the subtle con-

textual stimuli that ofien promote them.
At issue herc is a matter of magnitude.
And, as I have shown, the magnitude
of distortion is exceedingly high in the
extreme context that is a psychiatric
hospital.)

(% The second matter that might prove

promising speaks to the need to in-
crease the sensitivity of mental health
workers and researchers to the Catch
22 position of psychiatric patients.
Simply reading materials in this area
will be of help to some such workers

.and Tesearchers, For others, directly

experiencing the impact of psychiatric
hospitalization will be of enormous use.
Clearly, further research into the social
psychology of such total institutions
will both facilitate treatment and
deepen understanding,

£9 1 and the other pseudopatients in the

psychiatric setting had distinctly nega-
tive reactions, We do not pretend to
describe the subjective experiences of
true patients. Theirs may be different
from ours, particularly with the pas-
sage of time and the necessary process.
of adaptation to one’s environment. But
we.can and do speak to the relatively
more objective indices of treatment
within the hospital. It could be a mis-
take, and a very unfortunafe one, to
consider that what happened to us de-
rived. from malice or stupidity on the
part of the staff. Quite the contrary,
our overwhelming impression of them
was of people who really cared, who
were commnitted and who were uncom-
monly intelligent. Where they failed,
as they sometimes did painfully, it
would be more accurate to attribute
those failures to the environment in
which they, too, found themseives than
to personal cailousness, Their percep-
tions and behavior were controtled by
the situation, rather than being moti-
vated by a malicious disposition. In a
more benign environment, one that was
less attached to global diagnosis, their
behaviors and judgments might have
been more benign and eflective.
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The Sane and the Insane

't has been known for some time that

the traditional modes of psychiatric
diagnosis of mental illness are not 'very
reliuble, Soime members of the psychiat-
ric profession {such as Thomas S. Szasz
in his book The Myth of Mental Hiness
and R. D). Laing in The Divided Self)
Lave challenged the entire concept of
mental illness on philosophical, legal and
therapeutic grounds, alleging that the

. term is useless, misleading and harmful

to the patient. A new attack on the ss-
sumption that psychiutrists can distin-
guish the sane from the insane comes out
of an cs).'porimcut:il project conducted by
David L. Rosenhan, professor of psy-

chology and of law at Stanford Universi-

ty. Rosenhan and seven other voluntecr
subjects sought admission as patients to
12 mental hospitals by stating thut they

~had been hearing “hollow voices.” All

the subjects easily gained admission (11
as being schizophrenie and one as being
manic-depressive).  None  knew  how
long it would tuke to get discharged. The
length of hospitalization ranged from
seven to 52 days. Even though the pseu-
dopatients stopped simulating any symp-
toms of almormality immediately on ad-
mission, hospital staff mewhers did not

discover or ‘lppﬁm‘ﬂj euen Susect

that they had entered the hospital under -

lalse pretenses,

“It i clear,” writes Rosenhan in Sei-
ence, “that we carmot distingnish the -
sane from the insane in psychiatric hos-
pitals. Hos many people, one wonders,
are sane bul not recognized as such in
our psychiatric institutions?”

The pseudopatients did not go entire- .
ly undetected. In every case, Rosenhan
says, a considerable fraction of the pa-
tients 1 the hospital detected that the
pseudopatient was somehow different. '
Some voiced their suspicions vigorously:
“You're nol crazy. You're a journalist, or
a professor. Youre checking up ou the .
hospital.”™. For the first three pseudo-
patients 35 of 188 real patients in the ad-
missions wads recognized them as being
pseudopatients even though no staff

: member did,

The volunteers used pseudonyms, and |
those who were members of the mental .
health professions gave another occu-
pation, Otherwise their life history was
given factually, Three of the pseudo-
patients were psychologists; the others
were a pediatrician, a graduate student
in psychology, a psychiatrist, an artist
and a housewife. Five were men and
three were women.
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SATURDAY REVIEW OF THE SCEINCES

i

} David Rosenhan and his seven col-
; leagues followed identical experimental
wutines, Each would voluntarily make
: an appointment with a mental hospital
! admissions office, and each would tell
 the same story:

They were hearing voices, unclear
i voices, that seemed to be saying words

: like “empty,” ‘hollow,” and “thud.”
; That’s all; no other symptoms—just
i the words., But for the admitting psy-
. chiatrists in twelve hospitals the words

{ ' .
: were quite enough. They were, in the |

 jargon, auditory hallucinations, reflect-
~ing painful concerns about the per-
; ceived meaninglessness of life,

. The volunteers offered no further
ﬁmtwths beyond false names; all stuck

" & P serupulously to the facts of their true

: life histories, Yet seven of the volun-
i teers, including Rosenhan, found them-
! selves tagged with the same diagnosis
i —schizophrenia, The eighth was diag-
‘nosed as a victim of manic-depressive
{ psychosis. '

+  The diagnoses stuck. The eight pseu-

; wards, were incarcerated for between
iseven and fifty-two days before be-
. ing released. Average confinement time
: was nineteen days. Not a single initial
* diagnosis was questioned by any staft
. member in any hospital. Not a single
pseudopatient was released as cured—
"“in remission” was the wniform final
1 ' diagnosis. They behaved calmly, it
' that did not seem to malter. During
 their hospitalization the psendopatients
' | were given a total of nearly 2,100 tran-
! quilizer
"away in the toilets—as did many real
! * patients—unobserved by staff.) Thera-
. py was minimal; the pseudopatients re-

_ceived a total of 6.8 minutes of contact

© . <aday from psychiatrists, psvchologists,

i i residents, and physicians.

David Rosenhan, the lender of this
. unique experiment in Kafka-tripping,
" isa professor of psychology at Stanford
- University. His collea%ues {all, like him-

©  self, at least presumably sane) were a

i varied lot: a psychiatrist, a housewife,

i, a painter, a pediatrician, two more psy-

i chologists, and a psychology graduate
" student. Their experiment was ad-
{ mittedly without controls, but it re-

"vealed much about the nature of psy-
chiatric diagnosis as self-fulfilling
Erophecy, about the unchallengeable
xity of the diagnostic label, and about
the despairing, painful powerlessnoss
~and depersonalization that afflict the so-

i | dopatients, duly admitted to mental

ills. (They threw the pills’

sane Insane Sane Insane $&ne insane SaneinsanaSanelnsans

called insane in mental hospitals,
sults of his three-year research effort

Association for the Advancement of

many people, one wonders, are sane
but not recognized as such in our psy-

cer that huas been found to be in ervor
is cause for celebration. But psychiatric
diagnoses are rarely found to be in er-

quacy forever.”

h The psychologist’s indictment did
not swprise leaders in the mental
health profession. “Temperate, reason-

was described by Dr. James M. Stub-
blebine, . California’s mental  health
chief, who is now taking over all the
state’s health care programs. Aided by
far-reaching new legislation, Stubble-
bine is phasing out virtually all of Cali-
fornia’s big state hospitals in favor of
community mental health programs.
“Too many mental-health profession-
als focus excessively on symptoms with-
out examining their patients as hurman
beings,” Stubblebine said. “We dov’t

need to confine people, even when they

do display symptoms; we don’t have to

infantilize them, Instead, we should
i institutions.”
with incidents that underscored his
conclusions.
W On diagnosis as prophecy: The pseu-
dopatients kept careful notes each day.
Nurses and doctors ignored the note
taking, except for some who saw it as
proof of insane compulsiveness, “Pa-
tient engages in writing behavior” was
one dajly comment in a nursing chart.
(Patients, the supposedly insane ones,
were sharper in their diagnosis of what
was amiss. Thirty-five said such things
to the note takers as, “You're not crazy.
Youre a joumalist or a professor
You're checking up on the hospital.”)
Said Rosenhan: “A psychiatric label has
a life and an influence all its own.
Once the impression has been formed
that the patient is schizophrenic, the
expectation is that he will continue to
be schizophrenic. Indeed, the
label is so nowerful that manv of the

able, and accurate” was how the article’

help them deal with reality outside of-

7 Rosenhan recently published the re- -
in Scienece, the journal of the American
Science. “It is clear,” he wrote, “that -

we cannot distinguish the sane from the |
insane in psychiatric hospitals. How .

_ chiatric institutions? How many have :
been needlessly stripped of their privi- *
leges of citizenship? A dizgnosis of can-

ror. The label sticks, a mark of inade- :

:[O Rosenhan’s detailed report was filled .

psevdopatients’ normal behaviors ‘were

overlooked entirely or profoundly mis-

interpreted.”

12 On depersonalization: The pseudo-
patients recorded nearly 1,500 instances
when they approached staff with per-
fectly reasonable questions, Nurses and
attendants moved hurriedly away, eyes

_averted, 88 per cent of the time. Psy-
chiatrists ignored the questioners 71
per cent of the time. One pseudopatient .
asked, “Pardon me, Dr. X, but could :
you tell me when I am eligible for
grounds privileges?” The doctor’s bi- .
zarre response was “Good morning,

Dave, how are you toduy?” And he
rushed off, without waiting for “Dave”
to answer.

On Powerlesshiess; “Come on, you
f----1s, out of bed!” was the
morning call of attendants on one ward,
and ne patient dared demand respect.
On another ward Rosenhan himself tes-
tified he saw a patient beaten for ap-
proaching an attendant and saying
nothing worse than "I like you.” Abuse
was common in some hospitals, “Nei-
ther anecdotal nor ‘hard’ data can con-
vey the overwhelming sense of power-
lessness which invades the individual
as he is continually exposed to the de-
personalization of the psychiatric hos-
pital,” Rosenhan commented,

When the experiments were com-
plete, Rosenthan informed the hospitals
mvolved of what he had been up to.
Skeptics in one hospital insisted that |
the records of false diagnosis could not
possibly be true. So Rosenhan told the
hospital's psychiatric staff he would
send them one or more pseudopatients.
The staff took extra care in screening,
and of the next 193 admissions 41 pa-
tients were alleged “with high confi-
dence” to be psendopatients, But they .
weren't; not one of the pntients sus- -
pected as “sane” wus a member of the
experimental tewm, Rosenhan revealed '
later. Were they therefore “insane™

& There is no deubt that mental ill-

ness is anguishing, that psychological
pain can be profound. But Rasenhan
asks the crucial question: “If sanity and
insanity exist, how shall we know
them?” DAVID PERLMAN




. Sanity in Bedlam

b The plight of the normal person who*

finds himself committed to a mental in-

_ gtitution and unable to convince anyone
he is not insane is a standard plol for her- -

ror fiction, But in a remarkable study
last week, Dr. David L. Rosenhan, pro-
fessor of psychology and law at Stanford

. .University, and seven associates report- '
" ed just such a nightmare in real life. To

find out how well psychiatric profession-

als can distinguish the normal from the

sick, they had themseclves committed to

. mental institutions. Their experiment, re-

ported in the journal Science, cleurly
showed that once inside the hospital
walls, everyone is judged insane.

@ The “pseudepatients,” five men and
three women, included three psycholo-
gists, a pediatrician, a psychiatrist, a
painter and a housewife, all of whom
were certifiably sane. In the course of
the three-year study, the voluntcers

¢ spent an average of nineteen days in a

dozen institutions, private and public, in

New York, California, Pennsylvania, Ore-

gon and Delaware. Each pseudopatient
told admitting doctors that he kept hear-

ing voices that said words like “cmpty,” -
“hollow” and “void,” suggesting that the -

patient found his life meaningless and
futile. But beyond falsifying their names
and occupations, nll the volunteers de-
scoribed their life histories as they actual-
ly were. In so doing, they gave the doc-

tors every chance to discern the truth, “I -
couldn't Delieve we wouldn't be found

NEWSWEEK

out,” Rosenhan told Newsweess Gerald
Lubeuow, Bot they weren't,. At elev-
en hospitals the pseudopatients were
promptly dingnosed as schizophrenic
and, at the twelfth, as manic-depressive.

3 As soon as they had gained admission,

the volunteers studiously resumed nor-
ma!  behavior. They denied hearing
voices and worked hard to convince staft
mcinbers that they cualit to be released.
But such efforts were to no avail; doctors
and nurses interpreied  everyihing the

+ ulopatients did in terms of the origi-
inal diagnosis. When some of the volun-
teers went about taking notes, the hos-
pital’ staf made such entries in their
records as “palient engages in writing
behavior,” Tlie only people who realized
that the experimenters were normal
were -somie of the patients. “You're not
crazy,” said one patient. “You're a jour-
nalist or a professor, You're checking -
on the hospital,”

& Crazy: During a psychiatric interview,

a pseudopatient noted that he was closer

_-to his mother as a small child, but as
* he grew up, became more attached to
+ hig father, Although this was a perfectly

normal alteration of identity figures, it
was taken by the psychiatrist as evidence
of “unstable relationships in childhood.”
The hospital, Rosenhan concluded, dis-
torts the perception of behavior, “In a
psychiatric hospital,” he says, “the place
is more importiiot than the person. If
you're a palicut y ua wmust be crazy.”

Rosenhan and his colleagues were naot
exposed to the squalor and degradation
of any modern snake pits, but they did
witness incidents of abuse and brutality,
One pationt was beaten for approaching
an attendant and saying “I like you,”

& All this, the Stanford . psychologist

points out, is part of a ‘pervasive deper-
sonalization and helplessness that afflicts
patients in a mental hospital. The experi-
menters found much additional evidence -
that the stall didn't regard the patients as
people, or even in some cases, acknowl-
edge that they existed. On one occasion,

7
i

‘a nurse casually opened her hlouse to

adjust her brassiere in ihe :nidst of a

ward full of men. “One did not have the

sense she was being seductive,” said Ro- -

senhan. “She just didn’t notice us.”
From their fellow patients, the volun-

teers quickly learned that they were *
vaiight up in a kind of Catch-22 paradox. .
“Never tell a doctor that vou're well”

said one patient. “He won't believe you
That's called a ‘flight inte health’ Tell
him you're still sick, but you're feeling a

lot better. That's called insight.” “You've
got to be sick and acknowledge that .
you're sick,” says Rosenhan, “to be con- -

sidered well enough to be released.”

8  As it was, it took up to 52 days for the

volunteers to get out of the- hospital,
even though most had been admitied

voluntarily and the law in manv states -
makes discharge mandatory on request

i such instances on 72 hours’ notice.
‘Three of the volunteers finally walked

-t of the hospital. The other nine were |

nilimately discharged, but with the stig-

ma of the diagnosis “schizophrenia m .

remission.”

Rosenhan bears no ill will against the ~

doctors and nurses who run the institu-

tions he and his associates saw, The staff-

ers’ behavior and perceptions, he feels,

were conlrolled by the situation, not by

personal malice or stupidity, Perhaps, '

he hopes, alternate forms of therapy,
such as community mental health centers
and crisis intervention will increasingly
replace the hospital in the treatment of
mental illness.
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Essay ideas. A general topic that can be adapted in many ways is
to have students rewrite a published essay or an essay of their own
for a different audience. For example, students can rewrite a paper
that they have written in an advanced class in their discipline for a

different audience (e.g., high-school seniors).

Journal ideas. As a regular practice, students should analyze
the readership for particular pieces of writing. In their journals
students-can answer questions such as:- What assumptions does the
writer make about the reader's education? The reader's familiarity
with the subject matter? The reader's personal interests and

motivation?

Journals are alsc good places to practice adjusting a text to
meet the needs of different audiences. As an in-class éxercise eat1y
in the semester, students can be given some subject on which they are
to take a stance, First, students can write two paragraphs on that
topic for their own benefit, Next they can write two paragraphs to a
close friend, then to their teacher, then to a large, unspecified
audience, and finally as a public letter to a political figure. After
they finish wfiting these five short tasks, ask students to analyze
changes in tone, style, and structure that accompany each change of

audience.

Throughout the semester have students look for examples in their

discipline of articles written for different audiences on the same
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subject. For example, have them examine the scholarly work of a
psychologist who has published an article in Psychology Today and so
on. Students can then ahalyze stylistic and other differences between

the articles just as they did in their own writing.
V. 2. A SAMPLE UNIT FROM A COURSE ON VIOLENCE
One topic of interest to several of the social sciences is

violence. An E346K-SBS course with readings on the topic of  violence

would allow students to write about questions important to the quality

of their lives. A syllabus for this course is presented in the next

section. The material below couid come in the unit on the history of

violence 1in America. In the study of group violence, vigilantism and

Tynching are especially important because these forms of violence,

with their mob-1ike and riotous character, are prominent in the

history of American violence.

In section III. 2. above, examples of case study assignments

using direct observation were presented. The present unit is intended

to lead to case studies papers requiring historical research. This
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3
unit deals with lynching. Because the history of lynching is not well

known, this section describes Tynching in some detail.

Lynching takes its name from two eighteenth-century Virginians, L
William Lynch, who with his neighbors drew up the first Lynch Law, and E
Charles Lynch, a justice of the peace who used unconventional methods

to intimidate Tories. Until the time of the Civil War, lynching

usually referred to tarring and feathering or horsewhipping and was
directed against those suspected of varjous criminal acts. After the
Civil War, lynching came to mean unlawful public  executions.

Lynchings were used primarily to intimidate and control black people.

The statistics on lynching demonstrate that lynching after the

Civil War has primarily been a device of racial terror, not a means of

punishing wrong~doers. Many of our images of Tlynchings come from
Western movies, but, in fact, only 8% of recorded iynchings occuryred

in Western States. According to records kept by the Tuskegee

3

Sources for this unit include: Richard Maxwell Brown, Strain of
Violence: Historical Studies of American Violence and Vigilantism
(Oxford University Press, 1975); J. Paul Mitchell, ed., Race Riots in
Black and White (Prentice-Hall, 1970); Arthur F. Raper, The Tragedy of
Lynching (1933; Arno Press, 1969); Frank Shay, Judge Lynch: His First
Hundred Years (1933; Patterson Smith, 1969); Walter White, Rope and
Faggot: A Biography of Judge Lynch (Knopf, 1929); Robert
L. Zangrando, The NAACP Crusade Against Lynching, 1908-1950 (Temple
University Press, 1980). I thank John Barber, Department of History,
Ball State University, for suggesting this topic, and David Snow,.
Department of Sociology, University of Texas at Austin, for helping me
to develop the course syllabus presented in V. 3.
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Institute, between 1882 and 1946, there were 4,716 recorded lynchings

of white and black people. Of these, 3,905 or 83% occurred in the old
Confederacy, and 3,245 of the victims were black. The numbers of
lynchings gradually declined after the 1890's, but there were-sti11
648 black people lynched from 1916—1946 (compared to 63 white people
lynched during the same period). Contrary to myth, less than a fifth

of the people lynched were accused of rape.

Another image we have of lynchings in the South is that they were

done at night by hooded Ku Klux Klansmen. While some blacks died

under these circumstances, many lynchings occurred in daylight in a

carnival atmosphere. Families often came as a group with a picnic
dinner. And after the Kkilling was finished, peoplie carried away

souvenirs such as pieces of ropes or chains or even flesh.

Accounts of lynching are relatively easy to find in newspapers of
the period, probably because sensational news sold newspapers then as
now. The following account of a lynching in Leavenworth, Kansas is
guoted by Mitchell from The Denver Republican, January 16, 1901. The
article is titled "Fred Alexander Dies at the Stake':

Then again a sledge hammer was called into actiom and in

five minutes the heavy lock had been broken off. A fierce

yell, the yell of a beast brought to bay, issued from the

cell. Outside the tension was so great that strong men filled
the room with hysterical laughter.

Qutside the crowd was yelling 1in a manner never hefore .
heard in the city of tLeavenworth.
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Inside the cell rushed those who were nearest the door.

The mob issued in and after a moment emerged dragging the
fiend by the coat collar. He had been struck several times
over the head with a hammer, but was still conscious.

Men fought to get at him. These infuriated humans struck
savagely at him and hit-only his captors, who guarded him
well. .

"Don't hurt him," they cried.
"We'l1l burn him," was the response.

Outside the stockade the crowd surged. Alexander and his
captors were surrvounded by a solid wall of human flesh.
Across Third Street and up the hill into the court house yard
they dragged him, There they stopped.

tonfess before we harm you," said they.

"I have nothing to confess," cried Alexander. U1 am
innocent. I am dying for what another man did. I see lots of
my friends here. They know I did not do §t. If I had been
guilty, I would have said so at the penitentiary and would
have stayed there for Tife."

"The warden told me so. The policemen told me so. Would
not I have told them if I was guilty?"

He did not know the town was bent on iynching, that all
minds were made up that he had committed a crime that could
only be avenged with his blood.

"You ltie," they cried, and one huge fellow filled more with
the lust for blood than with the feelings of a human, struck
him in the forehead with his fist three times, This seemed
not to have the stightest effect on the negro. He was turning
white.

When he had finished talking, a move was made for a large
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cottonwood tree 1in the northeast corner of the courthouse
yard. He was backed up against it, and a chain was hunted
for. One could not be found, and while they waited Alexander
was given another chance to confess.

- "My God, men," he cried in his agony, "I have told you that
I'm innocent, I can't tell you anymore. [ didn't do it."

"He Ties! Burn him!" cried the mob.
"Take him to where he committed the murder,“ suggested one.

The suggestion met with instant approval, and the crowd,
carrying the negro and his captors started for Fourth Street.
There were many wagons standing about and into one they threw
~him.  As soon as his guards got in, the wagon was started for
the vicinity of Lawrence Avenue and Spruce Street. The exact
spot where the murdered girl was found was located by the
leaders of the crowd, and there a semi-circle was formed.

Alexander was brought up in a wagon with a dozen men.  The
wagon was stopped in front of the ravine and surrounded by the
crowd, the leader of the men who had Alexander called for
silence,

The roar ceased and Alexander was shoved forward for the
crowd to gaze at. A howl went up which was quickly hushed as
the prisoner raised his shackled hands and began to speak.

Twice he started to speak but the crowd drowned his
trembling voice.

"You're going to kill me whatever I say," he said, "but you
men are wrong. 1 want to tell you right now you've got the
wrong man. I did not do that and some day you men will run up
against the man who did. I know it ain't no use to say no,
for you're going to kill me, but I did not do it."

The men standing beside him shoved Alexander from the wagon
‘and the roar of the crowd drowned every other sound. He was
quickly dragged down the embankment to the pile of wood, with
his hands still shackled, and there bound to the stake.
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Long before the wagon containing the doomed man arrived at
the place a crowd gathered. Determined. men, as  they
approached, carried rails and boards. Several seized railroad
irons and carried them to the ravine. The spot chosen for the
stake was the exact one on which Pearl Forbes' body was found
the morning of November 7.

The first think done was to plant the railroad iron upright
in the mud. This was made fast to cross irons firmly bound %o
the upright dron with wire. Around the improvised stage,
boards and wood was piled. To this the man was dragged and
chained in a standing position to the upright railroad iron.
Coal oil was then poured over him and the match touched him.

Before the match was applied John Forbes, the father of the
murdered girl, stepped up to Alexander and said:

"Are you guilty of murdering my daughter?”

"T don't know what you have me here for," said the doomed
man. :

Gentiemen, you have got lots of - time," said Alexander.
"You are burning an innocent man. You took advantage of me.
You gave me no show. Can I see my mother?"

A man in the crowd calied for the mother of the negro, but
she was not in the crowd. He then said:

"Will you let me shake hands with all of -my friends?"

"You have no friends in this ecrowd, you damned beast," said
one of the men in charge of the negro.

"If you have anything to say, do so in a hurry."

Another man then stepped up and said to Alexander, "Make
your peace with your God, nigger, for you will surely die."

Coal oil was then applied for the second time, and while it
was being done Alexander called to friends in the crowd and
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bade them good-by.

He did not seem to realize that he was to be burned at the
stake and talked rationally until John Forbes, the father of
the murdered girl, lighted the match.

Again Alexander was asked to make a confession, but the
negro replied that he had nothing to say.

As the flames leaped about him, Alexander turned ghastly
pale and then for the first time realized that his death was
near. He clasped his hands together and began to swing to and
fro, while the crowd yelled.

In Tess than five minutes he was hanging Yimp and lifeless
by the chains that-bound him.

As soon as the crowd saw that life was extinct, it began to
sTowly disperse. There were hundreds of the more morbid,
however, who stayed to the last.

From 6 to 8 o'clock there was a continuous stream of people
going to the scene of the burning.- These were persons who had
been unable to get away from their work:in the afternoon, but
were determined not to miss the awful spectacle.

When the fire had died down sufficiently to allow the crowd
to approach what vremained of Alexander, there was a wild
scramble to obtain relics. Bits of charred flesh, scraps of
wood~=-everything that could possibly serve as a souvenir, was
seized on with morbid avidity by the eager people.

According to records of lynchings kept by Tuskegee Institute, for
the period from 1882-1968, the five states where the most lynching
have occurred are: Mississippi, 591; Georgia, 531; Texas, 493;
Louisiana, 391; and Alabama, 347. The Tuskegee statistics, however,
apparently do not include lynchings of Indians, Mexican-Americans and

Mexicans, and certain other nonblack minorities. Substantial numbers




53

of people of Mexican descent were lynched during periods of border
conflict between the United States and Mexico. For example, ten
‘ Mexicans were lynched for robbing at train at Brownsviile in 1915, and
a dozen Mexicans were lynched in a two week period at San Benito in
1916. Consequently, Texas may have had more lynchings than any other

stafe.

Near the time of the Civil War, lynchings in Texas, as in other
states, became increasingly motivated by racial hatred. Blacks were
accused of setting a fire which ravaged downtown Dallas onIJu1y 8,
1860. On July 24, 1860, a Qigi]ance committee hanged three blacks and
whipped 70 to 80 others. A similar fire in Henderson on August 5 led
to two more lynchings of blacks. The lynchings of 1860 were few in
comparison to the campaign against Union sympathizers in four north
Texas counties in 1862. Brown estimates the number of people
i1legally executed 'in Cooke, Wise, Denton, and Grayson counties to be
as high as 171. In October of 1862, 40 people were hung in

Gainesville and two others shot.

But racial violence is only part of the story of lynchings in
Texas. From the Civil War to 1900, lynchings were a part of viclence
associated with vigilantism. Brown describes lynchings in Comanche
County as an example of the turbulent years of the 1870's and 1880's.
The Hazell Dell area was the site of several lynchings in the 1870's.
In one especially brutal 1lynching, an accused horsethief, James

Mackey, was dragged from his house and hanged. When his wife tried to
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cut him down, one  of the vigilantes shot her through the head. On
October 20, 1872, three prisoners being escorted to adjacent Erath
County wefe lynched six miles outside the town of Comanche. Five days
later a mob stormed the Erath county jail in Stephenville, ;aking
three prisoners accused of stealing horses. One was killed during
capture and two were hanged later in Comanche County. The killing of
deputy sheriff Charles Webb by John Wesley Hardin in 1874 sparked more
lynchings. Hardin left town, but vigilantes lynched his brother Joe
and two cousins, Tom and Bud Dixon, on June 4, 1874. Following the
lynchings associated with cattle rustling, horse thieving, and John
Wesley Hardin 1in the 1870's, Comanche County turned on its black
residents in the 1880's. On July 26, 1886, Tom McNeel, a  black man
accused of murder, was Jiynched on the spot where he allegedly
comﬁitted his crime. After the lynching, vigilantes notified some 40
to 50 blacks in Comanche County that they had until August 6 to leave
the county. In spite of the protests of a few white citizené, all
blacks were expelled from Comanche County. For the next 60 years, no

blacks lived in the county.

Lynchings persisted in Texas through the first half of the
twentieth century. In May 1930 there wére two particularly violent
incidents in north Texas. On Saturday, May 3,. 1930, a black man,
George Hughes, went to the home of his white empioyer in Sherman,
Texas, to ask for $6.00 wages due him. His employer was‘not home, and
his wife sent him away. Hughes later returned with a shotgun,

demandjng his money. Shortly afterwards, Hughes was captured and
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accused of assaulting the woman. Exaggerated reports of the incident
quickly spread through Sherman. Hughes' trial was set for Friday, May
9--the earliest possible date under Texas law. On Friday mbrning, a
large crowd gathered at the Grayson County Courthouse in Sherman.
Spectators were banned from the courtroom. By eleven o'clock Jjury
seiection was complieted and the trial began, but around noon the mob
stormed the courtroom.demanding that <they be given ;he prisoner.
Texas Rangers'¢19ared the courtroom using tear gas. About one o'clock
the mob again ‘came into the cdurthouse and were driven back with
birdshot and tear gas. At tﬁat time, Texaé réngers advised the Jjudge
that the trial could not be continued without bloodshed and that a

change of venue should be considered.

While the judge was in conference, the mob set fire to the
courthouse and stopped efforts to put out the fire by slashing fire
hoses. According to newspaper reports, the crowd sang "Happy Days Are
Here Again" while the courthouse burned. Hughes was given the choice
of fleeing through the mob or remaining in the district clerk's vault.
Hughes chose the latter. The courthouse was gutted by late afternoon.
Groups of militiamen arrived from Dennison and Dallas to guard what
was left of the courthouse, but these troops were routed by the crowd
and fled. After the militiamen were driven from the square, the mob
wandered into the smo}dering remains of the courthouse and attempted
to open the steel vault. They cut through the walls with an acetylene
torch and blew the door from its hinges with explosives. Hughes was

found dead, his head crushed by fragments from the explosion. It s
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uncertain whether he was baked alive or killed by the blast.

Hughes' body was then dragged to the black business district of
Sherman, whére it was mutilated and burned. Black businesses were
also looted and burned, as were the residences of black people. Only
when 200 additional militiamen arrived from Dallas at four o'clock 1in

the morning did the burning and looting cease.

One week after the killing of George Hughes, a b]aék
sharecropper, Sam Johnson, was accused of murdering his employer at
Honey Grove, Fannin County, fifty miles east of Sherman. Like the
Sherman incident, a wage dispute initiated the violence. Johnson was
surrounded in his cabin and shot to death. Johnson's body was chained
to a car and drug around the town. Then it was hung upside down in
front of a black church, soaked with gasoline, and burned before a

crowd estimated at 2,000 people.

Essay ideas. Several kinds of case-study writing assignments
could be given with the above unit. One assignment could ask §tudents
to describe a lynching. This assignment would go beyond the incident
itself. If the lynching was racially motivated, students would be
asked to find information concerning race relations at the time of the
lynching. They would also assess editerial reactions to the Tlynching
in newspapers of the time. For example, the Sherman Democrat
condemned the actions of of the mob. On the day following the burning

of the courthouse, the editor wrote: "Sherman's name has been
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~ dishonored by the people of her own county. It will take a generation
to outlive the stain on her honor, if it can ever be done." The
Democrat published articles daily on Sherman's 'Black Friday,' and
when fourteen men were indicted for their part in the lynching, the
Democrat published their picturés .on the front page. (Of these
fourteen, two were brought to trial, convicted, and given sentences of
two years in prison,) Students can use the excellent féias newspaper
collection in the Barker Texas History Center to locate information.

Students can also gather demographic and economic data on particular

communities where lynchings have occurred using various sources.

Another kind of assignment would look at the causes of lynchings.

In the first four decades of the iwentieth century, a great deal was
written about lynchings, both pro and con. Blacks and whites opposed
to lynchings realized that they were unlikely to prevent lynchings

with existing laws and systems of Justice. Indeed, peopie were

convicted of crimes related to lynchings in fewer than 1% of the
lynching cases. Instead, blacks and whites attempted to bring public
pressure against lynchings. One of the key leaders was Waiter White,
whose public career with the NAACP spanned from 1918 to 1955. The
campaign for public opinion brought a reaction from those in the
South. For example, Winfield H. Collins wrote a book titled The Truth
about Lynching and the Negro in the South published in 1918. Collins'
book vehemently defends lynching. He writes that after the abolition

of slavery

a great part of the Negroes almost ran wild--for they were
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free, but did not understand how to use their freedom. 5o,
lazy, worthiess, robbing, murdering gangs of them when
prowling through the South. For it is as natural for the
Negro to sit in idleness, or shoot crap, to go on marauding
expeditions or connive at insurrections, as it is for the
white man to establish courts, collect TIibraries, and found
schools. (p. 41)

Collins continues in the same vein throughout the book:

Further comment on lynching is unnecessary--unless
indirectly: the Negro, child of Africa, but Jlately removed
from the Jjungle, because of the necessity of the habitat of
his origin, has had developed in him by nature, possibly,
stronger sexual passion than is to be found in any other race.
But he is infinitely lacking in the high mental, moral, and
emotional qualities that are especially characteristic of the
Anglo-Saxon, and it is a grievous mistake to attribute such
high qualities to him. When proper restraint is removed from
the MNegro he gets beyond bounds. The Anglo-Saxon, indeed, or
members of that race, has a way of meeting extraordinary
conditions with extraordinary means—--hence lynching in order
to hold in check the Negro in the South. (p. 58)

The Negro is a creature that Tives in the present and even
postponement of punishment robs it of much of its force. The
law sanctions personal self-defense. The white man in
lynching a Negro does it as an indirect act of self-defense
against the Negro criminal as a race. (p. 71)
Such extraordinary statements of racism are not difficult to find in
periodicals and books of the late nineteenth and early twentieth

century. These statements can be analyzed to understand the belfiefs

of those who tacitly, and sometimes openly, supported lynchings.

They also underscore the heroism of those such as Walter White, a
black who personally investigated lynchings in the deep South. In
August 1919, John R. Shillady, a white social worker who had been made

executive secretary of the NAACP in 1918, attempted to meet with the
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governor of Texas, William Hobby, at the capitol to discuss the
prevention of lynching. Hobby refused to talk with Shillady, sending
him instead to the acting attorney general. After the interview,
Shillady was detained and seriously béaten by severa? persans
including a county judge. Hobby publicly condoned the beating, and
the NAACP could find no lawyer in the state of Texas willing to handle

the controversial case.

Case studies could also be written about various bills introduced
in Congress to prevent 1yn;h1ngs. In 1922, 1937, and 1940,
antilynching bills were passed by the House of Representatives only to
die in the Senate by filibuster. It was not until & series of five
civil rights measures were passed from 1957-1968 that Tlynching came

under federal law.

Journal ideas. Besides recording their reactions to accounts of
lynchings, students could react to various explanations of the-
phenomenon of lynchings. Some of the more important are John Do}jard,
Caste and Class in a Southern Town (Doubleday, 1949); Gunnar Myrdal,
An American Dilemma (McGraw-Hill, 1964); Pete Daniel, The Shadow of
Slavery: Peonage in the South, 1901-1969 (University of Illinois
Press, 1972); Neil J. Smelser, Theory of Collective Behavior (Free

Press, 1963); Brown, Strains of Violence, and White, Ropée and Faggot.

V. 3. A SAMPLE SYLLABUS

The following syllabus contains readings focused on the subject
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of viclence. This subject is of interest to most persons in the
social and behavioral sciences. In the broader perspective, violence
affects all of us. This course examines questions such as: Is the
United States more vioient than other countries? How widespread fs
violence in families? What causes large-scale acts of violence -such
as the recent massacre in Lebanon? Is violence a part of culture? Is

it learned or is it part of our genetic make-up?

The point of raising these questiéns is to examine how members of
the various disciplines in the social sciences study some of the most
troublesome problems which we as a society face. The four major
content texts for the course take different approaches to the study of
violence, reflecting the perspectives of different disciplines. These
texts are: Ashley Montégu's The Nature of Human Agression (Oxford,
1976), which challenges the theory that humans are instinctive
killers; Graeme Newman's Understanding Violence (Lippincott, 1979},
which provides a general survey on national, group, and criminat
violence; Richard Rubenstein's The Cunning of History (Harper, 1975),
which reinterprets the meaning of the Holocaust in the context of the
most violent century in history; and Jan Schreiber's The Ultimate
Weapon (Morrow, 1978); which probes the psychological, social, and

political aspects of terrorism.

The schedule provides for six papers--three written in-class and
three written out-of-class. The out-of-ciass papers are designed to

be from 600 to 1500 words in length. Two involve Tlibrary research,
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and all three are required to be revised.

The out-of-class papers have informative purposes. Two of the
three in-class papers are persuasive. These two papers come at the
end of the course when students have had a chance to digest some of
the many theories and approaches to the study of violence presented in

the course.

Students will make one short oral presentatioﬁ using charts,
graphs, or tables. (Professionals in the social sciences frequently
are called upon to make such presentations.) In addition, students
will keep a Jjournal for the first ten weeks of the course, allowing
them the opportunity to write expressively and from personal

experience on the subject of violence,

SCHEDULE
SPRING 1583

*%  What you should read for class
>> What you should write or hand in

JAN 18 INTRODUCTION--A DEFINITION OF VIOLENCE

JAN 20 WAYS OF WRITING AND REASONS FOR WRITING
** Maimon, Chapters 1 &2
>> In-class Journal writing

JAN 25 POLITICAL VIOLENCE
** Newman, Chapter 1

JAN 27 TERRORISM
*% Schreiber, Chapters 1-4
THE CASE STUDY
*% Maimon, Chapter 10

FE 1 TERRORISM
** Schreiber, Chapter 5-Epilogue
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FEB 3 >> Paper 1 Due (Analysis of an incident of terrorism)
Peer editing in class

FEB 8 HOW TO REVISE

FEB 10 LARGE SCALE ACTS Of VIOLENCE
*% Rubenstein, Chapters 1-3
>> Journal Due

FEB 15 LARGE SCALE ACTS OF VIOLENCE
** Rubenstein, Chapters 4-6
>> Revision of Paper 1 Due

FEB 17 >> Paper 2 Due (In-class paper analyzing
large-scale acts of violence)

FEB 22 VIOLENCE IN AMERICAN HISTORY
** Newman, Chapter 2

FEEB 24 LIBRARY RESEARCH
** Maimon, Chapters 4, 5, & 9

MAR 1  REGIONAL VIOLENCE--VIOLENCE IN TEXAS
- **% Newman, Chapter 3

MAR 3 >> Research Proposal Due for Paper 3
CONFERENCES

MAR 8 HOW TC ORGANIZE A PAPER

MAR 10 DISCUSSION OF CASES
>> Paper 3 Due (A case study of a violent incident
in Texas) '

SPRING BREAK

MAR 22 PATTERNS AND TRENDS IN CRIMINAL VIOLENCE
** Newman, Chapters 4 & 5 '

MAR 24 Attend lecture
>> Journal writing

MAR 29 VIOLENCE IN THE FAMILY
** Newman, Chapter 6

MAR 31 MOBS, RIOTS, AND GANGS
** Newman, Chapter 8
>> Journal Due

APR 5  RAPE AND ROBBERY
** Newman, Chapter 9



APR 7

APR 12
APR 14
APR 19

APR 21

APR 26

APR 28
MAY 2

MAY 4
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REPORTING RESULTS OF RESEARCH
** Maimon, Chapter 11

Guest speaker

>> Paper 4 Due (Report of quantitative research on
patterns and trends in violence) '
>> Oral presentations using charts, graphs, and tables

>> Qral presentations using charts, graphs, and tables

CONTEXTS FOR VIOLENCE
** Newman, Chapter 7

PERSUADING A READER
** Maimon, Chapter 8
>> Revision of Paper 4 Due

>> Paper 5 Due (In-class argumentative paper on an aspect
of violence in popular culture)

THE NATURE OF HUMAN VIOLENCE
** Montagu, Chapters 1-6

THE NATURE OF HUMAN VIOLENCE
** Montagu, Chapters 7-12

FINAL EXAMINATION PERICD

>> Paper 6 Due (In-class persuasive paper on the
causes of human violence)
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AN ENDING NOTE

I have attempted to suggest some of the ways E348K-~Writing in
the Social and Behavioral Sciences might take shape. Other syllabi
will be develeped by those who teach the course, and I will be glad to
collect and distribute those syllabi. I would also be grateful fqr
comments concerning the present syllabus and suggestions for additions

or alternatives.




APPENDIX

SOCIAL AND BEHAVIORAL SCIENCES RESEARCH GUIDE
FOR JUNIOR LEVEL WRITING COURSE

SPRING 1983

THE GENERAL LIBRARIES
THE UNIVERSITY OF TEXAS AT AUSTIN

The ability to gather, evaluate, and communicate information is an essen-
tial skill in all areas of the social sciences. The research assigmment
in this course is designed to develop your skills in these areas. The
research strategy that you follow to complete this assignment is a process
that you can use successfully in other tasks, both in school and in your
career. The strategy takes you from the general to the specific, from
older materials to recent developments. As you go through this process,
you will become familiar with both the library that contains the infor-
mation you need and the standard sources basic to your subject field.

Though your research will probably begin in the Perry-Castafieda Library
(PCL), you may find that the most important resources for your topic are
in other libraries or collections on campus. To find the specific sources
you'll need, use a Selected Reference Sources bibliography (available

free of charge in PCL and General Libraries branches) or ask a librarian
for help.

Your 1. Choose a preliminary toplc--a significant problem or
+ Assignment issue in your subject field--and discuss it with your
Instructor,

2. Following the steps outlined below, read some back-
ground information om your topic, narrow or modify the
topic as needed, and gather a list of relevant sources
from bibliographies and indexes.

3. Prepare a research proposal, not more than five pages
long, that states your toplc, explains why it is gig- .
nificant, lists at least five information sources (books
and articles, for example) that you plan to use in your
final paper, and evaluates and compares two of these
sources.

4. After reviewing the proposal with your imstructor,
go on to complete your research and reading and prepare
your final paper.




SOCIAL AND BEHAVIORAL SCIENCES —- 2

GET ORGANIZED

Successful research requires a certain amount of record-keeping. You
will examine a variety of materials for their content and keep a recoxd
of them, so that you and your reader can find them later. A note-taking
system that serves both purposes is explained below.

Keeping Bibljography cards: Index cards on which you récord the in~
a formation you'll need to cite the item in your paper. For
Record books, a complete citation includes author/editor, title,

publisher, and place date of publication. For articles,
note the author, article title, magazine/journal title,
volume number, date, and page numbers. For government docu-
ments, technical reports, etc., include the complete name

of the issuing agency or group.

Note cards: Larger cards or sheets ¢n which you record notes
or quotations for later use. Be sure to mark all quoted
material clearly, and to write a short reference (''Hamsun,
p. 72") at the top of each note card, so you know who gets
credit in the footnote.

Style manual: Your instructor will tell you the appropri-
ate style manual (a reference book giving correct form
for footnotes and bibliography entries) for your field.

PLAN YOUR TIME

You will probably spend about 5-10 hours doing the library research needed
for your research proposal. In-depth reading requires additiomal time.
Schedule a certain block of time for each major step. When the need arises,
give yourself a break. Take time out to think about the information you
have found and about the value of the materials you're using. Tf necessary,
jot down a few notes or talk your project over with someone else,

CHOOSE A PRELIMIKARY TOPIC

Consider this assignment as a kind of experiment: you're testing a topic

to see whether there is sufficient literature and what that literature

has to say. Your preliminary topic may not be the same as your final topic;
generally, researchers narrow their focus as they go along.

A good tople has several characteristics:

1. It is significant - people in the field generally know about it
and material has been written about it..
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2. It is interesting - it may be a unique theory, a discovery that
is startling in its implications, or controversial, but it is
never predictable, dull, or "old news" to the world at large.

3. It is particular - it focuses on an issue, major implicatioms,
important concepts or consequences; it does not attempt to pre-
sent a history or survey of a subject. The focus of the topic you
choose to research provides you with a basis for selecting some
information sources and ignoring others. o

One of the best ways to narrow a topic is through background reading, des-
cribed in the next step.

Result A statement of your preliminary topic. Discuss the topic
with your instructor before going any further.

FIND BACKGROUND INFORMATTON

Background sources are used to give you an understanding of the context of
your chosen topic, a basic knowledge of the commonly accepted facts about
the subject, an idea of major ongoing controversies, and an increased vo-
cabulary of key terms to use in your later research. Besides providing
factual information, these sources often contain bibliographies of essen-—
tial works on the general topic that you can use as you begin building
your own working bibliography. General and specialized encyclopedias and
handbooks are good background sources for most topics.

When using these sources, expect o find articles that are broader than
your topic. These slightly broader artlcles may include references to
what you want. Check the index at the back of multi-volume encyclopedias
to find references that relate to your topic,

If you can't locate any background information, you may have a problem

with the topic you've selected. Your topic may be too recent to be covered
in well-established encyclopedilas, or it may embody a radically new approach
to existing knowledge, or, just possibly, it may not be a "researchable"
topic. Talk to a librarian before you spend any more time on research.

The time you spend on solving the problem now will save you many frustrating
and unproductive hours later.

The information you find in background sources helps you to narrow your.
topic as you react to what you read by identifying issues, asking questions,
and developing specific interests. Here is an example of how a preliminary
topic might be narrowed:
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PRELIMINARY TOPIC NARROWED TOPIC FINAL TOPIC
(Keep an open mind!)
The aged in the impact of The Gray Panthers
America "senior eitizens" have organized the elderly
on the political into an effective politi-
process. cal force. How does the

recent election in Florida
demonstrate the impact the
growing elderly population
can have on sccial services?

Result A statement of your narrowed topic and some general notes
on basic facts, issues, controversies, etc.

A list of key terms that describe your topic.
Bibliography cards listing the background sources you've

used, plus any items cited in their bibliographies that
you'd like to see.

FIND WHAT'S BEEN PUBLISHED

One of the most efficient ways to identify published material on a topic

is to use the bibliographies that skilled researchers have already pre-
pared. Such bibliographies are selective and list only significant sources;
many provide annotations that descrilbe each source. If you find a biblio-
graphy related to your topic, you will not have to spend so much time lo-
cating and scanning materials to see if they are useful. Use retrospective
bibliographies or guides to the literature (described in the appropriate
Selected Reference Sources list) to find lists of good sources on your topic.

You can also use the Public Catalog in PCL, as well as individual card
catalogs in the branch libraries, to search for items on your topic.

The PCL catalog, which lists items in all parts of the General Libraries,
has two sections: Name/Title (for persons) and Subject (for concepts).
The Library of Congress Subject Headings books, located near the catalog,
tell what headings to use for a given topile. When you look in the catalog
itself, be alert for any subdivisions of your subject that may make it
easier to find specific kinds of books (such as bibliographies) or books
dealing with specific time periods or places. For more information about
the card catalog, use the flip-chart on "How to Use the Public Catalog"
or ask at the Information Desk.




SOCIAL AND BEHAVIORAL SCIENCES -~ 5

Result Relevant items, recorded on bibliography cards.

A refined 1list of useful key terms.

UPDATE YOUR INFORMATION

In the previous step, you used bilbliographies that cover items published
up to a certain date. The next step is to check sources that come out
regularly and cover current literature, Indexes enable you to identify
material that has appeared in magazines, journals, and other periodicals.
Some indexes include abstracts, or summaries of the artiecles, that will
help you to decide which articles are most useful for your topic., Use
indexes to find information that is more recent than the material you
have already identified. Indexes and other sources that lead you to re-
cent materials are listed on the library handout.

Many indexes are now also avallable in computerized form and can be searched
online by librarians who are subject specialists. There is normally a
charge for this type of search, averaging $10-$20. For this assignment,
such a cost may not be appropriate. However, for theses and other exten-
sive projects, and for searches on very complex or very new topics, a
computer search can be an effective alternative. See the brochure on
Computerized Information Services available at the Information Desk in

PCL for more information.

Result Recent, relevant articles on your topic, listed on biblio-
graphy cards.

LOCATE SPECIFIC ITEMS

At this stage of your research, you need to examine the items that you
have listed to find out more about your subject and to determine which
ones you will read.

If you are working in PCL, use the Name/Title section of the Public Catalog
to locate books. The handout, "How to Find a Periodical in PCL," explains
how to use this catalog to locate periodicals. If you are working in a
branch library or special collection, look for signs, displays, or hand-
outs describing how to locate materials. If you want to see an item that
doesn't seem to fit into these categorles, or 1f you can't find what you
want, ask a librarian for help. :
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The library collections at UT/Austin include more than 4-1/2 million volumes,
but your research may have turned up some items that are not available

here on campus. If this happens, and you feel the item is very important

to your project, and if you have a few weeks' lead time, ask a librarian
about interlibrary loan service; we may be able to borrow the item you

want from ancther library. '

After you locate specific items, read the sources that seem to be the most
useful. Take notes. Review the information you have collected so far,
and plan your next step.

Result Content notes on several sources that discuss your topic
in detail,

PREPARE YOUR RESEARCH PROPOSAL

People in academic, business, and professional careers often prepare pro—
posals to secure approval, time, or funding for projects they would like to
carty out. While the means of presentation may vary, the heart of such a
proposal is essentially what you have just done: an analysis of a topic
and a survey of relevant information. In preparing your research proposal,
imagine your audience to be a person or group who know something about your
subject field in general, but mot very much about your topic. Your objec-
tive is to persuade your audience to agree that the topic is significant
and that the research you have done on it demonstrates that you will be
able to complete youtr research project successfully.

Result A reseatch proposal, not more than five pages long, that:

1. States your topic.
2. Explains why it is significant.
3. Lists at least five information sources of various kinds

(books, articles, etec.) that you plan to use in your
final paper. Use the appropriate style manual for form.

4. Evaluates and compares two of these soutrces in detail.
Consider such questions as: Why are they relevant?
What kinds of infotrmation do they give? Do they cover
recent knowledge or give an historical perspective?
Are they reports of the writers' own research or some-
one else's? Do they clte other useful items? Do the
authors' qualifications, or the places the items were
published, suggest authoritative knowledge?
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COMPLETE YOUR RESEARCH PROJECT

Your next step is to prepare a finished research paper according to the
guidelines furnished by your instructor.

After reviewing your research proposal with the instructor, you may want
to make changes in topilc, approach, type of sources used, etc. If the
working bibliography you have assembled so far is sufficient, you can
proceed to locate more of the items and read them in depth., If you need
to search for more literature, check additional bibliographies and indexes.
Ask a librarian for help if the steps outlined in this worksheet don't
result in enough useful material.

At any time during your research, you may need to find specific facts:
definitions, statistics, dates, formulas, biographical data, etc. There
are literally thousands of reference books to help you do this. Some of
these are listed in the Selected Reference Sources bibliographles. Also
remember that the library's information specialists will help you to search
for whatever information you need,

Result 1. Explores and explains a significant issue or concept
in the social sciences;

2. Is clearly focused;

3. Addresses a defined audience of informed, but not
expert, readers;

4. Draws information from a variety of sources;

5. Is documented in the style appropriate .to the field.




