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INFRODUCTION: TO NEW ASSISTANT INSTRUCTORS

Tew .

The maserigl in the following syllabus reprmsents an approsch to B.306 yoa may follow whils you e =
Assistant Instructor in the Department of English. As you become mare experienced a3 a tercher of
writing, you may wani 1o rearrange elements of your courme, emphasizing cextain units more than others,
varying the readings, working on those hendbook units that ssem (0 you most productive in & college-level
class. But beeguse the Lower Division English Policy Committes (LDEPC) enpects E.306 courses i be
reagsonebly consistent and generelly to cover the same subject matter, you should rely on the sylisbus for
your basic epprosch o course materials and content. The following basic policies sre in effect:

I. NUMBER OF ESSAYS REQUIRED. The LDEPC expects instructors of B.306 to require the
equivalent of cight essays, You mey number the jownael, the librery research paper, snd the final
examinstion a3 essays. This policy may be sensibly modifisd if you require regulsr sod ropested
revisions of papers. In all cases, the primary activity in 2 writing clasy shouid be writing, sad
students should be graded chicfly ca the basis of thelr wrilten work.

The LDEPC {urther suggests that st lenst two graded papers during the tonn be in-clasy wosk--boih
as & proiection against plagiarism and &5 & way to gharpen imprompty (e.g., cssay exam) writing
skilis. The diagnostic essay and / or final exsmination can be counied as these essays. The others
may be handled in a variety of ways-—-as {uil in-class essays, for exsmple, or 88 in-class desfls
which are coliected and thes revized the nexi claes day.

2. FINAL EXAMINATION, A final examingtion that roguires siudents 10 writs an in-clasy essay
must be 2 part of every E.306 section taught by assistant instruciors, The exemingtion should be
held during the three-hour final examinstion period scheduled of the end of each term. University
policy does not pesmit final examinations to be edministeved during regulsr class periods, oa the
final clums duy, or an "dead” duy.

3. RESEBARCH PAPER. All instructons of B.2306 shoald ieech the research paper unit, even
during the suminer ening, The peper provides students with fhe basic resvarch shiilz they nead not
caly in E.306 but in subsequent university courses, The I988-89 revision of the syllabus is
specifically designed to introduce the studenis to research techniques carly in the course and to build
in an inlegrated, cemulative way towsnd the final rescarch paper. You and your students may wish
i take advantage of the comprehensive muterialy prepared by the staff of the Undevgraduts Libraey
(UGL): library tour, work sheets, siudy guides, and topic liste. The library unit also gives
siudents practics in assembling and organiziog an extended eszay, Maay instructors count the
library research peper as the equivalent of two regulsr papers.

4, REVISION, The LDEPC now requires ihat instructors incorposais pmctice in drafting and/or
revision inio at least two papers during the B.306 course. You may also require drafis of all major
writing assignmenis,

The basic policies listed in tho preceding instructions 0 new Assisiant Instructors slso epply to mose
experienced Instructors, R is imponiant thet sections of E.406 Rhetoric and Cowmposition be reasonsbly
equivalent. The varicty of epproved texibooks svailsbis for B.306, bowever, provides instructoes with
considerable Iatitude in their leaching methods and materials, Within the basic sylisbus, you are encoursged
io teach to your strengths-keeping in mind the basic focus on writing aad rhetoric in B.306,

Regelar faculty and experienced assistant instructoss may request texibooks for 306 other than those vs
the approved texthook list. They may aise proposs courses which depart substantislly from the regular
B.306 syllsbus, Xf you sre interesied in requesting a variant sext or in making & variant course proposal, see
the appropriate section in the Freshman English Handbook, Requesis for both must be submitied 1o the
LDEPC during the long semester preceding the term you expect 0 use them, The University Co-op does
not accept ordesd for lower division course tex(s thal have not beean sppvoved by the LDEPC,

£




This syllebua is ths ninth version of a syllabus originally writtes in 1975, The 1975 syl!aﬁus was
constructed by & comparison snd collation of the wpics common o the three rhetoric texis adopted for they
year; thess topics have continued to structuse the later verslons of the syllsbus, »

The 1975-1977 version included careful rhetorical anslyses of the reading seiections recommended for cech
enit. The 1978 course ouiline represented an atiempt to provide students with their own verzion of the
E.306 syllabus in simpler language and with eniarged instructions, examples, and essignments. The 1981~
82 version presented & more compact and schematic syllabus designed once again for instruciors, ‘The 1983
version added new assignment suggestions, a short new scction on teaching writing, and a bibliography.
The 1984 sylishus included some minor changes and additions. In April, 1984, a special supplement io tha
basic B.306 syliabus incorporating process-oriented materials and assignments was prepared for summer
eections of E.306. The 1985 syliabus followed the summer supplement in integrating 2 process
methodology with the prevailing aims/modes spprozch. The revised 1986 E.306 syliabus deleted extensive
discossion of the sims and-modes approach, placed strong emphasis cn tesching students to gaiher,
evaluste, and present information (or evidence), and worked in an integrated way toward the final research
puper. The 1987 revision incorporates suggestions from users of the 1986 syllabos pnd incledes page
references for two additionai textbooks. The 1988 syllabus, revised to reflect the uss of new texts, deleted
reference to most of the particular wriling essignment units and further emphasized researched writing
msgignments, . .
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The folicwing topics have bean used in B.305 e disgrostic aevighments

1. Wrile several paragraphs iniroducing yoursclf. Explain whers you ere from, why you chose to
itend the University of Texas at Austin, what kind of writing you like to do (if 2ny), what you
hope 1o get ot of E.306, and in what spscific areus (if sny) you think you need help with yous
wriling. Try to estabiish a clegr zelation between the biogmphical pari of your essay and the part
thet refsies to your potential work in E.306,

2. Present & brief history of some aspect of your own experience with writing. You might went to
discuss a piece of wriling with which ycu were pleased and expiain why it pleassd you, or you
might discuss problems that you have had in writing, either in a particular sitoation or in general,
and try to explain how and why you think thess problems came about. You might describo what
you do when you it down 10 write, of you might describe the kinds of topics that you fike best
and explsin why \hey appeal 10 you. You might want o discuss courses you have token that have
emphasized writing, expleining what you found valusble ebout them and why, or you may focos
on probisms that you had in these courses end why you had them. '

3. &. A process description (e.g. explain registration procedures (o & fellow mudent),
b. A paraphresing or summsorizing exeiciss.

'I‘heWriﬁngLabalmhmanmwammtmmﬁmmmmmmm,mmﬁng&
computerized disgnostic examination, The Lab s in Parlin 3, (For a deacription of the Writkng Leb aad ita
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STRATEGIES FOR TEACHING EJé

Bk P

The syilsbus will suggest materials from the E.306 course texts you mey wanl to cover in your clsss, A
few experisnced teachers do not use a rhetoric in their E.308 courss, relying on their own knowledge of
thetoric and their ability 10 convey the appropriste concepts 10 their students, Less expericuced teachers will
find the rhetorice vsefe! in giving scope and direction to their courses. This syllabus is based on the

ATELE BT EOE Yy [P ol } MRS Mogem
Wriiers, supplemented by Wiiting in Coniest. The Collaborstive Leaming Appeadix provides direction fos
those advanced instructors using A Short Cowrss in Writh

sections of the other approved texts in the E.306 eyliabus,

A variety of resders i availabie to B.306 instructors, varying in organization snd level of dilficulty. Units
will include suggesied readings from the more frequently used texis thet may prove valusble in a munber of
ways: ss claborations of specific topics, as exsmpies of various writing tochniques, as texts for closo
reading and anslysis, and as models for student writing. Please not that Reading Critically, Wiiring Well
" is by the samc authors ss The St Marin's Guids snd should prove extremely belpful when used in
conjunciion with the Guide, .

All seciions of B.306 should requive & handbook, A handbook is an importent seference tool for most
gtudents; they should be encournged to keep and use it even afler E.306. The assignments recommended in
this syllabus give ghape end direction to E.306 but they do not, in themselives, explain to students bow
they actually go aboul composing s successful piece. Teaching writing involves considerably more than
ssking students (o respond 10 & series of assignments, It requires instruction in audicnos, purpose, tone, fnd
‘voice, and in invention, arrangement, style, revision, and editing. It is intimately related w practice in
resding, analyzing, spealing, and arguing.

Writing students respond well o methods of instrction which explore interactions between writers snd
their sudicnces and which encourage processes of ceitical thinking end revizing as essays move through draft
#lasos o final polisked versions.

proEk iy X 2 wrords) of eveqy
igié-':. MENL ERC MRS I5-CIRSS € 4 di NE iNE IESEANCS maned., mjw usﬁgmmmt
you give should be snpanied by & handout explaining the precise nature of the wink, the

required tength (if any), the due dates involved (for drefts, final version), sad eny special features
the essay should have (footnoles, accompenying motecards, copies of sources, drafis,
bibliographies). Whenover possible, yon should slso staie the criteria by which you intend to
cvaluate the draft and the final version. Don't make studenis have W gucss about your intestions
or cxpectetions. In most casse, students will write better drafis if you define both a purpose foe the
gssignment and & specific sudience. When you have no specific audience in mind, you might direct
students 10 wreits for their colleagues i the course o for the University community & large.

sk dmafts, makiog the ki of pugeestions that witl eprourgs
Rivienis to eyl stantislly and significenily. You should not fech obligated to rewoik these
drafits for your gtudenis or to mark each mechenical errar, Students should clesrly enderstand that
they--not you--are responsibie for the quality of the final version. Your marginat comements on the
draft should be simed at improving the conlent, organization, and rheioric of the piece. Remarks
should be suitably frank (o indicate clesrly to students where they siand in & course ard what they
have to do to improve e draft. Unacceptable work should be so labeled. However, you doa't have
to put & letter grade on the draft essays. When you begin putting marks on drafts, your editoeis]

ioe
AR
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comments com turn into ustifications of the grde you assigned.  And you may lead students &
expect that the grades on their final versions will sutomstically be higher then those they received
on thelr drafts,

mmanmMMmaybem@hﬁﬁwﬁaMumLhmmmmm
ggsavy, not fragments or freewritings. They must be legille, Return Ecomplete oc iilegible drafie
mmmmmmmlgmmmnammmmmmmmm.

Some teachors using the draft method eliow studesis to tum i sccond and thisd verzions of a

peper. Othess will review (not copy-edit) any work that has been subsianiially revised (new

paragraphs, rovised opening paragraph, eliered conclusion). Bach subssquent revision should

receive less commentasy (o keep students from reganding insiructors a8 their pervonal editors and

proofreadens. - _
R _E

3. Use the dealis for in-class v peer-editing, ‘The original deaft of & copy may bepome
material for pees-editing o worl You cen, for example, encourage your students & share
passages from their essays as s way of geiting suggestions and feedback. Aliow tluss time for
writing and editing. (See Collsborative Learing Appondix.)

4. Collect final versions of the essays. Some teachers using this meibod aliow wudents 3 week ©
. vevise & draft after it has boen retumed wiih commentary, Others sanounce two due dates for papers
during a long semesier, ons ronghly midway through the term, the second nesr the end. Under this
socond method, students work on more then one esssy #t & time. The time available for revising
essays drufied easly in a tesm may be ss long es four or five woeke, Students may, however, tum
in an cssay before & given due date, but a finat version may not be revisod fusthes, When 8 student
declares & paper "finished,” she accepts responsibility for #s quality. )

Final essays should be graded holistically. Resd through the paper carcfully once or twice,
evaluating it for it oversll quality the way & well-informed roader might. The amoont of
commentay (o be included on the final paper will very with the individusl instructor. Those who
do extensive work on drafis will ofien refrain from making extensive comments on final papers.
Others, however, may fect that a draft bears the same relation to the final papes as practice does to
game day: the former, whils necessary and helpful, means litde if strategy, spirit, and execution do
not combine o produce victory on the latier, Or, to ghift to = colinary analogy: dralts--like
ingredients, recipes, prehesting--while necessasy, 9o not insure that the fing! product won't taste
awful, For thest instruciors, extensive commentary o the final paper is especially important.
(Those of you who havs written: for publication will know what we mean.) Suifl pthey instrocions
witl stioch a checklist of strengths and weskneeses (o the final papers, Thesa checklists, which
wenily mkeqniymiuuigs@saﬁﬂeutmﬁcip&mdmumymfmeqmmssmwhnw
ahaowet their graded cesays,

Thowe of you who chooss 10 work extensively with deafis will probably need to tell siudenis more
then once Rot & eapect substantisl commentary on thelr finsl essays. If you kave explained your
grading policy clearly, your students shouldn't be unhappy of warprised by the lack of extensive
resnerks on their final essuye. Nor should ihey be surprised by theie gradas. ‘

To anticipate problems with stedents whose draft cssays do not look promiging, you should

achedule conferences with all your students sbout a third of the wiy through e semester and/for

before the first set of final papers is due. Let your students know how thoy are doing in the course

based upos what you have seen in their exely drafts, in their poes-editing work and in their

revisiong. Also require them to keep all of their dmits and olhes course materiale-—outlines,

w.mﬂmiﬂ a folder e & record of their work in case of grade or plagiarism
toe,

Youmaydmi&ﬂha:gwatudmtadon&havemm in & finsl vession of every cassy for which
they have prepared & drafi, Instead, you might instruct them to hand in polished versions of four-
out-of-six or five-out-of-seven cxiginel acsignments. In this way you give tesm some additional




mmlmmeemmﬂwmnvnmgwmm Theym&mwha%ichmmm
edditional effort end which are dead cads. “~..

Ths advaniages of reading and reviowing essay drafis sse numerows, For ome thing, it improves the
relationship between the wriler and the instrucior. instesd of the teacher being percelved as & bostile
evaluator of conrector, she becomes & sympatheiic editor snd sudience responding (0 & paper at & time when
criticism c&n help 2 writer reshape a thought or restructure & patierin of mg&niu&m. Most professionsi
writers regularly submit their work (o colleagues and friends & gather suggestions and advics befors they
submit it for publication, end then revise on the basis of these commeats. Of course, if the manuscript is
:ejecsedbyn publisher on the basiz of several reader reports, ths professional writer will usually pay evea
more stization to these repots than io the advice of his friends. The snslogy should bs cbvious.

On e other hand, it is just g3 obvicus that comments on drafts sre more timely end far less tesioning
then corrections end "red marks® on fingd verions. Stwientz cannot intelligently ignore the gugpoations ¢
teacher has offered on first drefis, nor do they bave causs 10, ‘The dreft is & woeking text; it doss nol yes
represent "best work.” No egos (or grads point averages) are threatened if & teacher confeases to finding 8
piece promising, but snderdoveloped; exciting, but stylistically clumsy. For the stndemis, revising a paper
becomes & raturel part of developing ideas, not & punishment for work presumably cone iimpeoperly the first
time. And they can teke more risks with their ideas becense they are not gambling everything on & singlo
version of an easay submitted blindly on & due date to fulftll an assignment.

H you decide to sdopt a drafl meshiod, be sure ko explain the spproach cavefully to your studenis, Lot them
know the logic behind your procedures; especially why they might not be receiving grades on their drefis o
commenis on their final versions. Make it clear to stedents that the responsibility for revision resides
etirely with them, and thet you are not obligated to point cul all the defects in thelr drafts, Let them know
that you expect their final verzions to show improvements that go well beyond the commenis of corrections
you have made. And be suse to acknowledge the streagihs in 2 drafl; students leamn moce (rom their
successes (han their failures.

dournsis

If you are interesied in having your students keep & joumal, you should probebly sssign it a2 the beginning
of the semester, The journal is 2 semester-long project in most courzes (alifough some teachers have
employed it successfully for an iniensive iwo-weck period). Most instructoos expect students (o write
regulasly in 8 journal, dating their eniries and prodecing a specific smouni of writing: either & et number of
entrica per week or 2 gpecified amount of writing over the term.  Siudents can be asked io recosd precisely
& carefully their thoughts, observalions, feelings, hopes, fears, ambitions, resentments, and 3o on, For
sm&mtswmmamﬁmﬂwwuh;mmls.ﬂmewsL&bhmsemmmmmamggmhowwm&a

journe! entries.

Some teachers make spei:iﬂc Jjournel assignments; oihers give their students fres rein in cholco of suhject
matier and style. It mekes particularly good sense to esk students o record their reactions to course readings
in their journals, A reading journs! of this sort csn ba an innovative end stimulating projoct for students
Bot sccusiomed to habits of close reading.  Students should be discouraged from writing disries that sisnply
nasTate what they did on @ given day. In sli cases, the joumnal should help focus snd stimulzte siudent
thinking and become—in the best of circumstances—-g 0ol for invention, providing topics and idens for

subsequent papers.

in eddition to having studenis keep the usual journal of thoughts, obssrvaiions, e4s., you might sk them o
use their journals as & sort of wriling log in which they mske observations on thelr own writing process:
how much time they spent o the different phases of producing & paciiculsr picce of writing, at which
junctures they felmneymﬂwmo&mud%wmfmﬂraﬁd,how&cydﬁwdﬁmtfmMw&yomof

& particular impasse, cic.

A joumal technigque that éspecially encourages students to pay sitention (o aheir own writing i » fonmet
that might be called & "double-cairy joumal,” in whick students use ons facing page s ihey would a ususl
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Wmﬁﬁmmﬁwmﬁamsmmmmwhﬂi&mmm?wﬁm This commentary ¢80
take sny number of forms. iacmbeakimiai‘rcvisimﬁnwhﬁthlhe"‘ﬁﬁgimi"wﬂﬁngisreﬁmdmd
duveioped(cf.lmesamwell‘sptmioﬂnmmmmb;kmmnseﬂmtﬁmm%wwmwyuw
swdnmcnmewwriwwhstdnepmvimsiydid:itcmbeama&'debmginwhéchpmvmumghum
ilnprcssmmmmimdandinmogawd;itcmevmbespamdyoﬂbswritm’amp«m Siudents
, Mdbamcmmgedwbemmmnﬁvemmb!emmﬁmﬁngmwmmwm.

Journals are evalusied or graded in & variety of ways. MMost teachess sre reluciant to plece a letter grade oo
the self-expressive material itseif. Instead they evaluate the satisfactory completion of the journsl
assignment. You should feel fres, however, to comment on the writing in & journal, praising what is
vigorous or thoughtful end criticizing prose that lums into random record-keeping: "This moming 1 ate
Raisin Bran and then headed for Math 101 whese 1 ran into Miles...." Bs sure your studeats understend the
criteris by which their journals will be graded.

Respect your students’ confidentiality. What goes into journals ig private stoff never i be used for in-class
exercises, lfywmignjmgmamuwuuxpectywwmdm If you cen't handie all of the
md(mmwmmmmm),nmmm them.
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TEACHING THE WRITING PROCESS

Te o,

An effective B.306 courze should inclnde insinuciion im ths following

1. INVENTION--the art of finding and developing idess. Techmqsms of invention runge from lhe
formalism of classical giasis theory end the Asistotelian fopoi to more contemmpornary systems and devices
such 23 Kenneth Burke's "Pentad” and the tagmemic metnix of Richard Ymmg. Alton Becker, and Kenneth
Pike. Less elaborato systems--such as the familiar "journalist's questions™--and other procedures as simple
as classroom discesgion or brainstorming can achieve satisfactory results. The goals of instruction in
invention are to teach students how to exploso ideas sysiematically and rigorously, how 1o discover new
subjects, bow 0 find srguments, how 10 formulate objections and rebuttals, and how, m defino issucs, ‘The
rhetorics and handbooks for B,306 cover invention in detail,

2. ARRANCGEMENT--the effective crganizing of materisls and the presentation of ideas snd mpuments in
the order best enited 1o @ given altuation and sudience, Advkmmwuminﬁms!mldmnge
considerably beyond the topic-sentence/five-paragraph cssay models often pmjemed &0 siudents in secondary
whool. Classwork should convey to sudenis an appreciation of the various kinds of struciures srd
sirategies writers typically use to convey their idess. Patterns of developinent (comperison/ontrest, cauee
and effect, illustration, and 80 on) should be presented peagmatically, es zids 1o compoaition, not as rigid,
mwcnpiivemm Students should be made 1o sppreciate the role played by cohesion, coherence, and
skillful trensicions in giving shape to an essay. Rbetorics and some snthologies ordinsrily include
ireatments of srangement and mmmim

3. STYLE--the ert of shaping Eanguage to suit the aim of & given picce. Students chould be made o
wpremwmpowemﬂanguasewwnmianddeﬂm ideng, They should fearn how to shape senteaces sad
should understand how connotation, denotstion, metaphor, simile, and other devices operate in the contexs
of their own writing, They should leam how o avoid wordiness and clichés, Most imporiant, they should
be given the skill and coffidence to v language on their own in ways sausfymg both o themselves pnd
their readers. The handbooks and rhetorics offer plentiful sdvice shout imgeoving siyle,

4. REVISION--the precess of adding to, deleting from, substituting for, or resrranging the materisd of 8
papes o creste & more clfective picce. Stdents need to be encouraged (o revise all their serious work, They
usuglly benefit from prectice in evaluating their own essays and those of their colleagues. They ghould
learn o solicit legitimate advice shout and commentary on their writing, They should keam (o revise their
work on a large scele, sad when necessary, rethink the content, focus, organizetion, and tone of their essays
rather then limit revision 1o the repair of mechanical or grammatical errors. Revimnmaimmmbmh the
shetodics and handbooks svailable for H.306,

5. EDITING~the final siep in preparing a draR, the systematic rewaorking of & toxt o remove mechanical
end grammaticel cerors, While instruction in revision atiends to large-scale matters, practics in editing
should be concermed with smaller--though still very important--items: misspellings, 2greement errods,
format requirements, end 30 on. ﬁwhuﬂboc&swl&mdfmﬁ%mvuk%m&mmmmm
exercises helpful in teaching editing,

¢
For sdditionsl discuasions or models of the “wriling process”™ ia your cousse taxts, sse:

[l i ] fandbook Pert Ons (Chaters 1-4) presents a detailad discussion of the
mmmmmmmmuwmaﬁmmm

ing_in Context Purt One (Chapter 1-3) et Part Three (Chapiers 7-9) doscribe the writing
pmnwdlmcﬁ!mmﬁmkmmgmmngmdmﬁmg

St 2 ¢ iting The enlire text iz designed 1o wg:apmt & process rethodology.
'Ihe immduclion mggwm lhc procedures siedents may foliow in prepusing their essayz,
Subsequent chaptess (2-10) describe the processes involved in writing different kinds of essaye.
Each chapler emphizsizes invention, srmengement, and style.
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The Bedford Guide Chapter 1, "Understanding the Writing Processes,” follows the writing of on
essay from invention through rewrite. Chapiers 1-3 pover preparation for writing and peer-cditing.

A Short Course in Wiiting  The colizborative leammg techniques in this text are based on the
:heoty that wnung is 2 social act. Students write exiensive, direcied commentary on each others'
drafis,

mmmmwjmgﬂgu Each chapter contains a discussion of lhs process involved in
writing the kind of cssay under consideration,

Emig, Janet, The Composing Process of Twelfth Graders. NCTE Research Report #13. Urbana,
YL NCTE, 1971,

Faigley, Lester and Sicphen Wilte. *Analyzing Revision,”
Commupication. 32 (December, 1981), 400-14,

Malionee, Barbara C. and John R, Breihan, "Responding to Students’ Drafis: Interdisciplinary
Consensus.” College Composition and Comimunication, 36 (May, 1985)9213 231

Perl, Sondra. "The Composing Processes of Unskilled College Writers,” Rezcay 12 Teachi
of English, 13 (1979), 317-336,

Ruszkiewicz, John J. “Where Process Meets Produci: Applying Kinncavy's M
Discourse,” English in Texas, 14 (1983), 34-35.

Sommers. Nancy I. "Rewsxon Su ategles of Swudent Writers and Bxpericnced Writers,” Collage

‘omgosition and Communication, 31 (1980), 378-88. .
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UNIT I: LANGUAGE, RHETORIC AND THE WRITING PROCESS

wma

The following section is intended to provids you with an overview of major issues concerning language,
rhetoric and the teaching of compogition, which you will want to address during the first few class sessions
of the term,

Early in the course, it may be helpful to introduce the students o issues and ideas relating to the use and
abuse of written language Lhat go beyond the simple production of freshman-level expository prose. You all
undoubiediy have your own approaches 1o these issues, but you may want to address the topics below,
which have proved fruitful in provoking stedent discussion for other tzachers of E.306, Let vs stress that
the suggested topics are intended 1o provide the instructor with material for possible use in the classroom
and may be allered, revised, or ignored depending on the the particular needs and (alents of your class.

You might ask the studenis to consider the following statements:

1. Writing is a time-binding, space-binding instrument, It allows us to communicate {with varying degrees
of accuracy) with human beings long dead and yet to be born. It allows us to communicate over grest
distances, In both cases, the roles of the writer and of the reader are crucial to the creation of meaning.
{This kind of opening can lead to useful discussions of the importance of gontext in both writing and
reading, and to student "revelations™ concerning ihe essentially relativistic nature of language (sce beiow).]

2. Language is rclativistic (this statement is itself disputable, but provocative for just that reason). An
entry on George Dillon's Constructing Texts in the Bedlord Bibliography (see Short Bibliography, below)
states: "Psycholinguists, deconstructionists, and reader-response critics agree that 10 read is to create
meaning, not merely to decode what the text encodes. The reader is enabicd to creaie meaning by prior
knowledge of the conventions governing text {ormation in a given discourse community and of paltems of
concepts, or schemata, familiar within the discourse community. Conventions and schemata are cognitive
in function, but they are not cognitively determined according to fixed, innate rules: they change gradually
as the community itself changes.” Such a statement, of course, goes to the heart of the debate now current
in the field of literary theory and may allow you io import soine of your own interests and speculations into
the classroom, A relevant current example might be the word "gay." {In the lass 20 years it has become
tough to sing the Christmas lyric, "Don we now our gay apparel,” without recent chagges in the discourse
community affecting the meaning in subversive ways.) A more subtie example might be "nice,” the
primary meaning of which used to be "fastidious, exacting, showing sensitive critical discernment”; today,
of course, the primary meaning is "attractive or pleasing” (when applied to things) and “kind, considorate,
pleasant” {when applicd (o pcople). For a2 word that totally severses meaning, see "candowr” (Brit. spelling).
For an extraordinary overview of the semantic changes that have occurred in the dominant vocabulsry of our
culture, see Raymond Williams, Keywords (in biblicgraphy at the end of this section). In the entry quoted
above, the writer attempts to apply this relativistic theory of language to the teaching of composition:
"Writing instruction should reflect this flexible definition of conventions and schemata rather than persist in
treating writing as encoding information.”

3, Language is ideological. This topic will undoubtedly provoke heated discussion, especially if you
choose to stress the political dimensions of language. The meaning “ideological” as it is used above is not
the Marxian "false consciousness” nor the more liberat "consciously-held system of ideas,” but something
closer to Gramscian hegemony:: "a dominant system of ideas, held st both conscious snd unconscious
jevels, that keep a society politically intact.” In its most positive sense, ideology implies a relatively
uniform language embodying a shared set of cultural values; at its most negative, ideology becomes an
instrument of political repression and domination--a way of saying one thing while doing another. A
particularly current (and blunt) way of exemplifying the above might b2 ie begin a discussion of the ierms
"freedom fighter™ and “lefrorist” as applied 1o the Contras and the PLO (or the PLO and the Contras). Or
you mighl point out the political euphemism involved in the South African government’s calling vast, arid
stretches of the worst land in the country "black homelands.” Hese are George Orwell's concreie definitions
of several tweritieth-century political euphemisms: "Defenseless villages are bombarded from the sir, the
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inhabitants driven out into the countryside, the catile machine-gunned, the huts set on fire with incendiary
bullets: this is called pacification. Millions of peasants are robtied of their farms and sent trudging along
the roads with no more than they can carry: this is called fransfer of population or rectification of frontiers .
People are imprisoned for years without trial, or shot in the back of the neck or seat to die of scurvy in
Asctic lumber camps: this is called elimination of unreliable elements.” (You will probably want to have
your students read Orwell's classic essay, "Politics and the English Language,” early in the course, It is

availgble in MMW.)

The above relatively glamorous (and obvious) examples use Ianguage to mask or deflect political realities.
Siudents, however, shouid also be made aware of the more subtle political and cultural dimensions of
language. You might iy this riddie on them (and on yourself): g

A man and his young son were in an automobile accident. ‘The father was killed and the son, who was
critically injured, was rushed to a hospital. As the attendants wheeled the unconscious boy into the
emergency room, the doctor on duty looked down at him and said, "My God, it's my son!™ What was the
relationship of the doctor to the injured boy?

As ceriain of the enlightened will recognize, the answer is that the docior was the boy's mother; but we
doubt that more than five of your students will figure this out. Once they are given the answer, the women
in particular may have several interesting things to say about the ideological dimensions of languaga (e.g.
"emergency room doctoe” and "mothes” seem 1o be mutuslly exclusive terms in modermn American English),

4, Writing is thinking. Ono rather basic way to encourage students &0 begin to think about how wriling is
a process of conceptuatization or cognition is to present lo them a simple analogy between writing and
mathematical calculation. We can easily calculate 2+2=4 without resorting to any kind of notation, but
when it comes to {3,6554279) x 3=11,%02, for most afl of us some form of notalion--"writing things
down” in order to remember them--is necessary. (Sindents may be, or perhaps should be, somewhat
dissatisficd with this analogy. Encourage them (o explore both the ways in which it does and does not fit.)
Beginning with this simple analogy, you can help your students to consider how writing not only allowy
us to record, but also to develop complex thoughts, Wriling isn't simply & way of expressing or presenting
thought; it is part of "making” thought and forming concepts. Wriling offers a means of thinking beyond
what we already know, by allowing us to record, revise, and rethink, It is in this sense that one can say
that writing s cognition.

In gencral, having your students consider how writing jg thinking can belp you to move them from theie
sense that writing is the means by which they record or express their ideas to an understanding of how
writing is the means by which they formn, develop, and even “make” those thooghis. At they very least,
you may be able to help thei 1o see the problem with their notion that when they write, they know what
they mean, but they just don't know how 1o say it clearly. Perhaps they will be a little less likely to

sssume that meaning and gxpression are separate categories.

5, In light of the above topics, stedents should be made aware that E.308 is a course desigaed to teach them
to write exposiiory essays in edited American English, This is not to say that thig diafect is inherently
"better” thar others (Bluck English vernacular, for example), but simply to recognize that edited American
English ig the hegemonjc language of the U.S.A. in the 1980s: it is the language of business, medicize,
law, politics, and liberal arts {sithough each discipline has its own sub-dialecis),

Short Bibliography: Langusge, ldeology, and Rhetorlc

Eagleton, Terry. Literary Theory: A
. Gorrell, Robert, &t al,, eds. The Bedford Bi jogranhy for Teachers of

Hali, Stuart, et &l., eds, Culiure, Media, Langusge. London, 1980,

Tate, Gary, et at., eds, The Wriling Teacher's § ehook. New York, 1981
Tompkins, Jane P., ed. Reader-Response Critigism. Baliimore, 1980,
Williams, Raymond. Marxiss L dterature, Oxford, 1977,
-, Koywords, 1ev, ed. Oxiord, 1983, ‘
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You are probably well into the second week of the semester; it rs time 1o put the texthools seriously o
work. Begin making assignments from Part One of the Jhe Scout. Foresmman Handbook for Wrilers.
Chapters One through Four describe writing 4s a process and include exercises des:gned 1o help students
reflect on what thcy already know before leaming new ways io appmach their college wnu::g assignments,
The four chapters in Part One should be assigned in order and the contents discussed in class. EJ398T
includes several asticles that describe and evaluate cognitive theory and research on wnung as a process,
Josephine Koster Tarvers' Teaching Writing: Theories and Praclices, which accompanies The Scots,
- Foresman Handbook, provides several readings that explain what is usually meant by process and how “the
process movement” has altered the teaching of writing. 1f you know next to nothing aboul writing as &
process, read Chapter Four and "Writing Research and the Writer,” J ohn R, Hayes and Lmda Flowey in
Teaching Writing before introducing your students to Part One of The Scott, F¢ it Hangdbook.

The judicious vse of suggesied exercises in The Scott, Foresman Handbook is highly secommended and
should help students and teachers alike leam how to use the lext, You will probably return fo this section
or parts of it durmg the semesicr, but introduce students (o the notions it teaches in the first weeks and give
them ample time 10 learn which ones work for them, Ttis 1mp0rtam to coordinate readings and exercises
from The Scott, Foresman Handbook with the ¢ssays you assign so that students are l:ammg o plan, draft,
revise, and edit prose that means something o them,

You may alse want to read Part One of Wriling in_Contexs as a supplement 10 The Scot. Foresman
Handbook. Anson and Wilcox present the wriling process in much the same manner as Hairston and
Ruszkiewicz. In discussing orgamzauon and drafiing, Writing_in Context focuses first on a personal
narrative (Ch. 2) and may be vseful in developing the {irst writing assignment should you want (o begin
with a narrative assigninent.

If do assign a personal narrative that emphasizes past experiences or influential persous, W!lham
Manchester's "How I Slew My First Man” from MMW i5 & stunning example of reminiscence, cvocative
description of an event, and ideclogical awareness. You might discuss the eflect of Manchester's
"flashback” technique, his use of academic reference to "objectily” his action, his handling of extreme
emotional stress (without over-doing it), and his horrific, concrete diction. The combination of irony
{universai), abjection {past), and cynicism (preseni) in the final line, of course, leads us back to Orwell and
the ideoclogical dimensions of language.

In addressing this or any other example from the rhetoric or the reader, try to work from a criiical discussion
of the pxece to a more basic paragraph and sentence-level analysis of how and why the writer constructs
prose in a given way (you can, of course, reverse the ordu' here), Then let the studends try their hands at the
same kind of writing.

Sugpested Readiags

READERS
One Hundsed Major Modern Wiiters  Baldwin, "If Black English isn't a Langnage, Then Tell Me,
What Is?" p. 38; Boorstin, "The Rhetoric of American Democracy,” p. 66; Chesterton, "On
Sightseeing,” p. 114; Davenport, "Finding,” p. 138; Didion, "On Keeping a Noiebook,” p. 136;
Hayakawa, "How Dictionaries Are Made,” p. 304; Manchester, "How 1 Slew My First Man,” p.
449; Muir, "Digging & Well,® p. 512; Orwell, "Politics and the English Language,” p. 553.
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RHETORICS ]
Writing in Context Part One (Chapters §-3) and Part Thres (Chaptess 7-9)

HANDBOOKS

ilers Part One (Chapters 1-4)

-sman Handbools contains 8 number of useful exercises. Herc are a few others:

1. Pick a scene {rom a novel and have the students 1ake various character roles (and points of
view), writing a paragraph on each. (Allows them fo exercise different voices.)

2. Have students compare the following two passages (or similar paralle]l passages), noling the
differences in word cheice, tone, imagery, and overall effect. Ask them to write a paragraph
similar to the first, and then another similar fo the second (such exercises in imitation can be
useful in other contexts as well). Work slowly and carefully, making sure to note the effects of
each shift in diction and syntax. ‘

a. The house stands in the middie of a block on the ouiskirts of a smail mid-westcrn town.
There are 1o olher homes on the block., The house was built in 1892, as the residence of 8
railroad baron, and it has fancy woodwork around the doors and windows, inside the peaks above
the windows, and around the edges of the porch roof. The house is very large, with three floors
and at least seven rooms per floor. At one side of the house among some sagebrush there is a
coal chute, which is beside a set of wooden doors, nearly at ground level, that lead to the
basement. The house is unoccupicd, a5 it has been for the last eight years. The owner, who
lives in a small apariment close Lo town with her two sisters, is an elderly woman named Irnia
Olivia Lunt. Mrs. Lunt suffered from a drinking problem and hallucinations when she vicated
this house and moved in with her iwo sisters in order to be under their care. For several years
before she moved to town, Mrs, Lunt was unable to maintain her property, and her house is
now in very bad repair. -

b. The structure looms up in the middle of & deserted block on the edge of & lonely mid-western
tfown. There are no other houses around. ‘The house was constructed in a period of misguided
financial optimism in the year 1892, and it has tooled rosettes and cherubs clotting its moldings
and dormers, memenios of eatreprencurial precocity now indistinguishable from rot. The house
i3 ponderous, with at Jeast three flocrs and seven hollow rooms on each floor. The opening of
a collapsed cosl chute hides ameng some brambles on one side of the house, near & set of
wooden doors that fead to the cellar and creak uneasily when opened. The house is vacant. It
has stood, ornate and dumb, for eight ycars now. The owner, who resides in a cramped
apartment close to town with her two sistess, is a shrivelled little woman named Irma Qlivia
Lunt. Mrs. Lunt suffered from an increasing love of peach brandy and a decreasing tolerance for
elaborately empty spaces when she fled from this place and moved in on Miriam and Mabbis
Whitley, for the sake of company, eight years ago. For several months before her exodus, Mrs.
Lunt had been unabie to coat the walls of her house with paint or repair the unrelisble furnace
in the celiar, unable 10 ward off the weeds or avert the winds, and the house is now sprawling
with neglect, as if its release from human discipline had allowed it, ot fast, to mushroom into
the surrounding air and earth nail by nail, plank by piank, bolt by bolt, in both mood and
matter, with a frighteningly bestial ease, .
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UNIT II: REPORTING INFORMATION

P a

This unit is the first in & series intended to prepare students for ihe kinds of research and writing
requirements that chamcterize a university education. You may assign the uuils in any manner you wish--as
separate and distinct pursuits, or as a set of ongoing investigations into & particular topic. By introducing
researched writing early in the term you can prepare your students more readily for the demands of the
required formal research papes. Units 11, 111, and IV on reporting, evaluating, and analyzing information
may function 2s a set of investigations by-asking the students to selest one topic, which they will then

explore for the remainder of the tem.

For example, if a student were to select bilingual education in Texas as a research topic, she could write,
first, an essay reporting the curresit status of bilingual education in her hometown school system o a bill in
the state (or national) legisiature: In preparing an evaluative essay, she could then investigate and weigh the
validity of the alternatives suggested by those who support and thoge who oppose bilingual educstion,
reaching her own informed conclusion about the issue. I an analysis essay, the student may wish 10
explore (he dilferent advertising and persuasive appeals made by supporiers of bifingus! education in focal or
siziewide newspapers. These preliminary essays will then aid her in preparing a final research paper by
introducing her to the issues raised in discussions of bilingual education, the fosms of erguments introduced,
and plausible solutions w0 the problem.

The reporting unit should xoadly engage questions ranging from "What ig information and where do 1 find
it?* to "How do I most effectively organize and seport it?" You may wish to begin by discussing the extent
to which what counts as "information” is context-dependent: 8 thunderclap in ancient Greece could convey
specific politicalftheological information (Zeus is angry/happy about a given event, prrson, sacrifice); a
thunderclap in 20th century America conveys nothing more than meieorclogicat information (and oftein
precious little of that), You might then outline basic evaluative benchmarks: source: {a book from Princeion
UP is usually mors accursie than the National Enguires): currency (new sources are usuglly moee up-to-date,
although not necessarily more accurate, than older ones); rangs (specialized sources are ofica more
informative--in their circumscribed field--than gencralized ones). You should be cspecially sensitive to the
students' need to distinguish betwoen generalized and particularized information. They seed to know that
any gencralization necessarily suppresses those subordinate particulars which, work against it (2.g. "The
Renaiscance was a progressive era," while generally accurate, suppresses the fect that thers wers many
reactionary movements during the period), We are not saying thst you should teach your students o avoid
generalizations altogether--obviously they are necessary if information is to be conveyed in & condensed
form--but that they should approach generalizations kuowing that they seldom tll the whole story.

At this point, you will want {o introduce stadents to the skills of summarizing, parnphrasing, and queking.
The Scott. Foresman Handbook includes a short section on these skills. Chapter 22, perticularly, covers
basic information about sclecting topics, gathering material, preparing biblipgraphy, summerizing and
paraphrasing, casly drafting, formatting, and documenting. Writing in Couexi. as well, offers an
interesting alternative 1o researching in Chapiers Five and Six in which students address issucs of
imporiance to theit own interesis. Those interested in doing more extensive work with thege reporiing
skilts might refer to Bazerman (so¢ bibliography at the end of this unit).

In discussing techniques for reporting infornation, you may want to iake students tvough several essays
which report information and provide extensive commentary on the authors' technignes of presentation and
organizaiion,

Guide students through the process of preparing an essay that reponts information. Special einphasis is
placed on finding & fubject, developing a thesis, and using several writing strategies: definition,
classification, illustration, and comparison/contrast. Throughoui iheir college careers, students in every
discipline will be expecied to classify and define ideas, objects, and individuals, Yet while almost all
freshmen know what it means to classify and define, a grest many cannot do it with ease, precision, or g
setise of purpose. It is essential to show sindenis how classifications snd definitions operaig in the world
around them, particularly in the courses they are taking and the majors they are pursuing. Again you
should think about how these strategies operate on various organizationsl levels: essay, paregraph, seateace,
Many practical exercises are included in The Scoif, Foresman Handook and the rhetorics which should
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prove useful to your students. You may also wish to begin using the material provided by General
Libraries for familiarizing your students with the UT library system and procedures.

1. You will definitely want to have your students engage in intensive practice in paraphrasing and
summarizing. Many exposilory essays in the readers can serve as texts for these exercises.

2. The Scots, Foresman Handbook defines and illustrates summary and paraphirase (Chapter 22) but does
not offer exercises or essay sssignments. We offer & suggestion: Report on a specific historical
phenomenon, incorporating a1 feast two perspectives (sources). No overt evaluation of ihe source’s accuracy
is necessary; contradictory information may be reported as being contradiciory. Rationale: students are
required early in the cousse to confront the probability that ong sowce will not provide adequate, unbiased
information, :

READERS

One.Hundred Maijor Modem Writers Asimov, "Pure and Impure: The Interplay of Science end
Technology,” p. 26; Golding, "Thinking as a Hobby,” p. 277; Huxtable, *Housion,” pp. 333;
Huxley, "Selected Snobberies,” p. 328; Calder, "The Comet is Coming,” p. 96; Naipui, "The
New Tehran," p, 527; Mailer, "Marilyn Monzog,” p. 444,

RHETORICS

fext Part Two (“Building on the Knowledge of Others”) Chapiess Five and Six.

¢ Chapters 22-24 on the research paper.

Supgesied Rending

COn summary and pamaphrase, see Charles Bazerman, The Informed
. Mifflin, 1985}, pp. 38-106.

ct. 2nd. ed, (Boston: Houghton
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.

UNIT Ili: EVALUATING INFORMATION ANMD EVENTS

.

In this unit students should be made aware that thers sre two ma}m fevels on which the process of
evaluation iakes place: -

1. the evaluation of sources of media--the vehicles ef communication by which information is
conveyed;
2. the evaluation of the inforination or event itself,

Chvicusly in practice these two levels are virtually indistinguishabls because, as we have seen carlier, the
language or conceptual framework which makes perception possible necessarily has an effect on what iy
perceived and how it is perceived. In Unit I we assuined for heuristic purposes that one can report (o2
classily, describe, and define) information in an "objective” way (i.e. without evaluating it). In Units HI
and IV, however, we ask studenis 1o see "information” in more complex ways, as material which deserves
closer study in iself (both message and medium), and a3 material with which to build & larger argument,
Unit I draws ciearly apon Unit I by requiring students to paraphrose and describe, classify and define. But
Unit IIT is also closely related to Unit 1V, "Analyzing Texts," and in both these units, whether the students
arc wnung egsays of their own or examining texts produced by others, they should be made aware of the
expansive characier of persuasion-of the close relationship between making an argument and the means
through which an argument is made.

In Unit I} students praciice what ig perbaps the most common form of academic and editorial writing: the
essay that pronounces judgement on a given subject by assessing evidence logically and presenting it
persvasively. In particu!ar. this unit focuses on various processes throngh which evidence can be shaped (o
produce a finished piece of work., Although we have not formally included a unit on cause and effect, yon
may wish to discass this struciure on your own as a sub-category of evaluation, And becguse neither The

: greeman Handbook nor Wriling in Context containe a formal discussion of inductive and deductive
reasonmg, it may be helpful to your students if you review the basic principles of these two approashes o
evehialing and presenting evidence,

inductive reasoning allows one to make general judgments on the basis of geneeat evidence and / or
examples. The generalization may tuwke the form of a definite conclusion, s hypothesis, or &
recoimmendation. On the basis of certain kinds of evidence, a generatization may be 100% true (within the
limits of truth allowed by langange). For exanple, il a professor says, *No one in my 9:30 class received &
failing grade,” the generalization can bs accepted as universally true, since it is based on alf possible
examples. Most generalizations, however, are based on high probability. Doclors prescribe barbiturates on
the high probability that they wili put you to sleep, not kill you, The gathering of particular evidence from
a large number of past cases allows them 1o prescribe on the basis of this generalization. However, bar-
biturates can, in unusual circumstances, kill you. The more contradictory or skimpy the evidence, e more
likely the gencralization will be wesk. The weaker the generalization, the more fikely the evidence will be
exsggerated, falsified, or twisted by the language in which it is conveyed (of creaied): political debates
thrive on this kind of "induction.”

Deduciive reasoning allows ons to draw inferences from general statements of to use generalizations to
apply what i3 true in one Instance to what is true in a related instance, Deduction therefore has & ceriain
predictive value. Through it one general staiement can be used 10 imply snother, provided that the first
staternent is clearly established at the outsct of the argument and then related to the deduction through a
geries of fogical conncctions. Deductive reasoning always involves these steps in some way, bt it is easy
to manipuiate or ahuse, most often through incomplete information or loose analogy, For example, s
student who reasons speciousty might deduce that because the professor above had given 1o failing grades in
his 9:30 class (induction), she {ihe new student) would not fail if she ook the professor’s 9:30 class (faulty
deduction). "Reasoning by analogy” that masquerades s deduction i3 quite common in student 2ssays: e.g.
Rome was & conupt empire and Rome fell; America is & corrupt empire; therefore, Americs will {ali,

Swdents should be familiar with the traditional induceive organizational struciure: introductios, thesis,
definition of terms, procedures for gathering data, presentation of data, analysis of data, conclusion. They
should similarly be abls to recognize, assess, and use the basic elements of a deductive sysiem: axicans,
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conclusions, mies of inference, and rules of definition. And they should be familiar with the basic deductive
ocganizational structure: introduction, definitions, axioms, inferentes,and conclusions.

If you wish 10 have your studenis analyze an evalustion that focusee on cihics, you might want to tum 0
Ephron's "The Boston Photos” in MMW_ (p. 200). The ethical issues involved in the decision to print the
photos are those which confront news editors every day and could provide the basis for siudent essays
evaluating editorials, newscasts, etc. (see below). Additionally, MMW cosisins 8 wonderful essay by
Basbase Tuchman on the Black Death (p. 636).

1. Analyze and evaluate the content of The Dakty Texan editorial page to determing if the editorial
staff has a particular political, social, or scademic bias. Angiyze all the editorials in the paper foc a
given week (or longer). Use them as your daia and quots them as evidence for your
generalizations. Use other evidence in the paper to demonsirate your point. Do not, however,
include "Letters to the Ediior® or guest editorials as part of yoor sample since they do not represent
the viewpoint of the editorial siafl.

2. 1f someone (say your great great grandson of granddanghtes) were to read your journa! 130 yearg
from now, what generalizations sbout college studenis of the 19808 might she draw from the
material you have written so far this semester? Rely on the details in your journal as the evidence
for your generalizations. Look {or patterns of themes in your entries that characterize the way you
and your generation think and behave, What will futwre generations think of you snd your friends?

3. Analyze snd evaluate & nightly newscast over 8 pericd of soveral days. What kinds of stories
tend to run first? lasi? (i.e. what ig the structure of the newscast?), What might this 11l us about
the relative values of the production tcam? How ave the stories presenied? Is there any evidence of
biss on the part of certain reporters? Is language used in an ideologically neutral wayT (e.g. does
*capitalism" carty positive or negative connotations? how about “comimunism"? *Contras*?
*competition™ 7).

4. Read a persuasive essay from your anthology (or one of the speeches available in the Lower
Division Office) and analyze the premises or values on which the author bases his or her argument,
What valoes ave explicit in the work? Which are implicit? Are they coherent or contradictory?
Does the author assume that his or her sudience will accept the promiscs of the piece, or does she
offer a defense for them?

READERS

Opa. Hundred Major Modern Writers Tuchman, *This Is the End of the World: The Black Desth,”
p. 635; Ephron, "The Boston Photos,” p. 199; Borges, "The Disinterested Killer Bill Harrigan,”
p. 78; McLuhan, "Classroom Wiihout Walls,* p. 459; Parker, "Mrs. Post Enlarges on
Etiquette,” p. 566; Mitford, "On Embalming,” p. 487 Mumford, "Sport and ihe Bitch-Goddess,”
p. 516; Kaet, *Movies on Television,” p. 370,
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For inductive and deductive logic, see
Wesley Salmon, Logic. Englewood Cliffs, N, J.: Prentice-Hell, 1964,

On induction, se2
John Day, Inductive Pumbability,
Toulmin, Stephen, R, Rmkc. and Allen Iamk.. A
York: Mscrmillan, 1979,
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UNIT IV: ANALYZING TEXTS

e .

~ Unit IV is intended to build upon the skills and petterns of inquiry covered in Units 1Y snd ITY: summarizing,
paraphrasing, quoting, defining, clessifying, illusteating, contextualizing, evaluating. Al theso writing
practices interect complexly in the analysis of both literary and non-literacy texts,

The problem of the analysis of texts--"reading” in its brondest sense~is central to contempornry theoretical
debates in many humanistic disciplines. What, in the {irst place, is 8 “text*? Must it be written-words-oa-
paper- read-sequentially (in different directions depending on the conventions of the language)? Can the
position of séemingly discrete "texts” in refation to other scemingly discrete "texts™ be read as a larger toxt
- {e.g. newspaper Iayouts, signboards, and all the other materials which so interest students of the semiotics
of popular culture)? Can an athictic event be a "text” (e.g. the semiotics of baseball)? Can any event whose
meaning is partially determined through overt or covert cultural agreement be a text? (i.¢, is anything with a
conlext 2 text?). What is the relationship of a toxt to the other texts that constitute it {intertextuality)? To
what degree do texts coniain meaning? To what degree do readers creale meaning? What is the relationship
of thess two phenomena (i.¢. can a text without & reader have any meaning as ali)? Thess, and many other
questions, are being wanmly debated in scholarly circles and may provide a ussful way of intraducing the
comnplexitics of the problem to your students.

Literary Texis

One aliernative of this wnit can focus on the critical analysis of literary texis—a skill the students will need
in E 316K. Again, the questions swrounding Lhis scemingly conventional praciice are complex snd
confusing--beginning with "what ig literature?"--but for the moment weé must beg thems, You may
approach & “classic” text (*Young Goodman Brown,” for example) using the methodology of the New
Criticism, with a bit of historical contextualism tossed in for good measure, We think that this is probably
the best way to proceed with E.306 students, although--ns elsewhere in the course--yous may want to make
them aware that such approaches are not "givens" but cheices: choices which necessarily leave out & great
deal. All of the issues about language which were raised in Unit I are relevant here and may serve as vseful
qualifications to this approach,

At the nuts and bolts leve], you should be especially concerned here wilh perfecting your students' skills in
summarizing, paraphrasing, guoting, and annotating,

gder provides a uselut

If you are interested in including some poetry in this section, The | clous Re
selection. If you are using a different reader and wish to bring in xeroxed material, you might think about
using a poem such as Keats's “On First Looking Into Chapman's Homee”--a work which is both & poem
and a piece of literary criticism. It also has the virtue of being relatively easy for students to explicate
{within a New Critical tradition). You ight also wish 10 brii:g in some paraife] examples of Chapman's
translation and Pope's translation {one of the wanslations to which Keats was implicitly comparing
Chapman's). Such & comparison can lead 1o useful discussions concerning the interpretive dimension of
translation and, by extension, the interpretive dimension of paraphrases or summaries in-the gang ianguags:
thuz, we hope, leading the students to reflect critically on what they are doing in their essays. (Copies of
paralie] passages from Chapmas and Pope will be available in the Lower Division Oflice.)

o)

In the second siternative of Unit IV, which may more directly relate to the rescarch project, you have the
option of tesching your students to analyze a variety of iexts other than those that might be labeled
"literary.” These texis can range from the exposiiory essays in your anthologies to song lyrics,
advertisements, photos, statues, architectural styles, social rituals, etc. Many of you who choose the second
option wiil already be acquainted witli the work of Roland Basthes, Stuart Hall (and the Centre for
Contemporary Cultural Studies), John Besger (Wayvs of Seeing), Terry Eagleton, and others (see
bibliography at the end of Unit 1). While these is simply not space in this syliabus for a short cousse in
this kind of analysis, let us suggest that you contact other Al's and faculty who regularly enploy such
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methodology fany of the members of the LDEPC, Carolyn Warmbold (Al), Professors Kiuppa, Whigham,
Renwick, Saldivar, et al.] for suggestions and approaches that may prove useful. None of your rhetorics
provids instruction in this kind of analysis, but MMW includes a number of appropriate easays. We wounld
especially direct your attention 1o Fussell, "The Boy Scout Handbook,” pp. 261-67, Stephen J. Gould, "A
Biographical Homage 1o Mickey Mouse,” pp. 286-97, snd Pauline Kgel, "Movies on Television,” pp. 370-
8 e Conscions Render containg two sections on “The Cultwral Tradition™ (Popular Culture snd Art and

1. Write an analytic paraphrase of & short literary picce (¢.g. Keats's poem ciied above), Pay close attention
ntot only to what the author "says,” but also to how the way she says it influences the overall effect of the
work,

2. Write an ideclogical analysis of & segment of a political text. Using, for example, The Declamtion of
Independence. one might ask: What does “liberty” mean here? Who does it exclude? What constitites
"yranny"? What is the "pursuis of happiness"? Why, in America, might it have replaced "property” in the
British phrase "Life, libesty, and property™?

3. A New Critical reading of any of the "literary” pieces in the snthologies. (This might ba the bes option
in light of the reguirements of E 316K.)

4. A topic bringing together both literary and cultueal "iexts.” For example, an analysis of Genrge
Orwell's "A Hanging" as a literary text (a short story) describing a cultural text {2 ritual exccution).

5. An analysis of & famitiar cultural text along the lines developed by Gould in his treaiment of Mickey
Mouss (¢.g. Wonder Woman, Madonna, Prince, ¢t al.),

READERS

o ] Ma Jern Wiiters Fromm, "The Nature of Symbolic Lsnguage,” p. 228;
Fussell, “The Boy Scout Handbook," p. 261; Gould, "A Biographical Homags to Mickey Mouse,”
p. 286; Kacl, "Movies on Television," p. 370; Mailer, "Masilyn Monros,” p. 444, Sontag,
“Science Fiction Films,” p. 609. '
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' onscious Reader Anything from the "Cultural Tradition” sections; Faulknes, "The Bear,” p
100; Huxley, "Conditioning the Children,” p. 491; Jeflerson, "The Declarstion of Independence,”
p. 515; Lincoln, "The Gettysburg Address,” p. 521; King, "I Have & Dream,” p, 340; Orwell, "The
Principles of Newspeak,” p. 561,

Reading Critically, Writing Well Chapter 10 ("Literary Analysis®); review Chapter 1.

/
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The Bedford Guide Chapiers. 6,21,
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ook Part Five: "How to Write o Litcrary Analysis” (742-761).




UNIT V: RESEARCH AND WRITING STRATEGIES

B T

Unit V is designed to provide an intensive review of writing strategies and an early introduction o the
procedures for developing a research paper. You should assess your studenis writing skills and assign
appropriate chapters and exercises, focusing pasticularly on individuals who seem to be in trouble. You
shouid stress to the siudents that the research paper is ot something entirely different from the kind of
writing they have done throughout the course, but is designed 0 build naturally on the experience they hava
already had in reporting and evaluating information and analyzing texts, .

Inveation

Students must first gencrate a research paper lopic. (The length of time you spend on review will
necessarily diciate the extent to which you can begin this process during Unit V.) You may wish ai thig
point to introduce the students to various library packets described in Unit VI Prospective topics might
then be run through the various invention sirategies in The Scott. Foresman Handbook, Chs. 2, 22A), and
24(A). Once a student has defined and limited & topic, she should begin preliminary research toward
_ developing a thesis,

Proposals ned Abstrac

The research thesis might then be presenied a3 » proposal or abstract--a strategy which would aliow both
you and the student o discover carly on whether the thesis is workabie, ‘

You can use the general idea of wriling a proposal or abstract for a resesrch projeck s a way of explaining
to your students that a research paper is not simply a collation of information o a certain subject, but 8
presentation that has a cestuin point to make and employs specific strategies in moking that-point. See Part
Five of The Scoit, Foresman Handbook, “How to Write an Abstrscl” (734-737).

One way of adapting the notion of writing proposals to the spegiflic task of the research projeet is 1o have
your studenis write what might be called 2 “research proposal.” You might ask your students 1o write 8
proposal in which they: _

B

1. define the problem or issue that they wish to investigate in their rescarch: .

2. propose the point they wish to make in prosenting their material (students need not actually
propose an argument: they may propose to do something as simpie as inform an uninformed
audience about a particular subject);

3. indicats the particular writing straiegies they plan to employ in preseating this material,

It wiil probably be useful to your students if they have ssveral opportnities to refine and develop their
proposals.  You might want them to begin simply by proposing & topic and identifying the kinds of
problems or issues to which this topic might give rise. As they investigate their topic more fully, you
might ask them to define more precisely the point they hope to make in presenting their research, Finally,
you might ask them to propose specific strategies for making this point and Lo discuss specific spurces they
will use and how they will use them, You might even ask youar students fo construct a brief annotated
bibliography of possible sources. In their annotations students could offer brief summaries of the wosks
cited and explain how particular sources might be usefid to their project, '

Andience

You should encourage your students to think carefully about the kind of audience they envision for the
project and how this potential audience may influence their choice of writing sirategies. You might even
ask them 1o project a specific context for their essay: for example, they might imagine & as a feature asticle
for a newspaper, an article for a particular type of magazine or joumal, or even an essignment for a specific
university course. Certainly, they will need to keep thess projections within a range that is accessible to a
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relatively genersl andience, but within thiz range ey should be sble to arrive st & specific st of crileria
that will be useful both to them in constructing their rescarch paper and o you In giving them guidelines
for presenting their meterial effectively, Throughout this unit you should emphasize o your students that
their proposals do not lock them inio a particular approsch (0 & topic. You don't want (o encourage your
~ students simply {o drop an approach or topic without giving it some serivus thought, but you do want

them to be able 10 racognize’ when & particular straiegy is not working o that they can then scarch for more
effective sirategies.

1. Invention end inquiry excrcises in Scoti, Foresman, Part Four, Cheptes 22; St Martin's Ch. 18.

2. Have your students wrile a research proposal that (8) defines the topic end the point 1o ba made in
presenting the research material; (b) proposes specific writing strategics, including a considerntion of
audience and a projected context; (b) identifies probable sources and explaing briefly how they might bo
used, In writing the proposal, students will have to make specific rhetorical choices in order to persuade
you to let themn go ahead with the project. In effect, you will be teaching them proposal writing strategies
as you help them develop their reseaich project,

READERS
RHETORICS

Chs. 8-9 ("Froposal,” “Position Paper”).

Wiiting In Context Part Two, Chs. 5, 6.




UNIT VI: THE LIBRARY RESEARCH PAPER

Thw .

‘The library research unit iz designed to teach students » sysicmatic method for doing college-level rescarch,
In preparing their papers, studenis develop a sirategy for using the basic ressarch tools available to them in
a major univessity library. They are intreduced to specislized encyclopediag, indexes, and reference works
serving particular disciplines and ficlds. They learn how to locate, evaluate, use, and document sources. In
assemnbling this paper of greater-than-average length and complexity, they should come to epprecisie that
research is a sexious activity ceriain 10 be &n important part of their professicnsal snd intellecival lives,

Many students have done research papers in high school, but faw have had the experience of working in
libraries as lasge and sophisticated ag those in the University of Texss system. Fewer siilf have been taught
& serious research strategy, and most sce poorly infosmed about the proper use of sources. For thess
reasons, the resesrch paper in E.306 has been coordinated with materisls prepared by the professionsi siaff of
the Undergraduats Libeary (UGL),

The ataff in the Undergraduate Library provide the assignment and matesials for the library paper. They
mail topic liste snd library iour information to the instruciors early in the term, The insiructors hemselves
can pick up library packets, containing research paper worksheets and study guides, in Parlin 130 shortly
gfter the beginning of the semester, Thess materials are revised every year; the UGL requires that nm;r
current melerials be distribated to classes.

Please be cestain your students have read the appropeiate libeary matesials before they go to the UGL,

The research paper should combine the expository and argumentative skilis students have developed
throughout the semesier in E.306, Most teachers require & paper of spproximately 1000-1500 woeds, fully
documented, and supported by selisble sources, Rather than prescribing the tme-honored “five sources
(excluding encyclopedias) on 3x5 note cards in a charlreuse recipe box™ {an arbitrary formuoia that students
often mistake for the essence of the research paper), we hope that instreciors will emphasize the research
paper as a process of discovery, evaluation, and presentation, the enabling instruments for which will vary
according o the topic and the rescarcher. This does not mean that the gtudents shiould submit pg supporting
material, but that the formats for these matcrials may vary (e.g. some students may type noies directly into
a word processor, in which case a printout of these no!.es might be nppropriau‘. for submission with e finel
product). If, however, you wish to follow The St ] zn_Handbook proceduare wilh regard to note-
cards {Ch. 22C), that is perfectily accepiable (and it does ni!ow for a uniform evsluation). Many instructors
confer with their students either about their iopics and rescarch strategies or about the dralls they have
produced. Some instructors may wish to review full drafis of the essays before finsl versions are due.
Instructors who use the proposal method (sce Unit V) may chocse to develop other monitoring siraiegies.
Beginning September, 1985, documentation used in E.306 research papers should follow the new MLA
gu:delmcs a8 described in the appmved rhetorics and handbooks. The new MLA form differs from older
forms in permitting the use of in-text parenthetical documentation, See your Scott, Foresman Handbook
for details if you src unfamiliar with the new system. As you explain the research papsr to your studeaty,
you ghould distribute and discuss the following maleria!s:

‘ , aduate ,,;,.,- Youcanaskymrﬂudmmmmms&mgmdw
library tour eaxiy in !he term lo makc them more familiar with a facility they should be .usmg
regulariy for many of their courses. As the students take the tour, they answer a series of
questions about services, facilities, and reference materisls in the UGL, Be sure to collect and
mark the toar sheets, Scveral versions of the lour are distributed in eachi-section of £.206 so that
students cannot simply copy a classmaie’s angwers,

Topic Lisiz. The topic lists have been carcfutly prepared by the library stafl. They represent &
distribution of topic ideas that can be supporicd by the collection in the UGL. You can be sure
that studenis who work with subjects drawn from the fibrary-prepared lisis will find background
information, appropriate indexes, and ap ample supply of books and articles. For this reason,




should clmk wuh !(ay Halmek abuut UGL mawnals JIE & student in your clrss cannot find @ topic
on the list distributed 0 your secton of B304, other lists are available 8t UGL. But students
should have your permission before they consult & second list and such permission should not be
given roulinely.

Research Paper Worksheet (optional). The worksheet is designed to lead students stop-by-step
through the research phases of preparing the library paper. You can use the list of due daics on p.
2 of the worksheet to pace your students’ work, requiring them to select a preliminary topic, do
background reading, and develop a thesis by a given day (Worksheet sections I & 11}, to locate five
 ten books by a second date (Section HI). 1o consult periodical indexes and locate ien articles by a
third (Section 1V), and finally o turn in the completed paper with bibliography cards, rote cards,
and other supporting malerials,

Using the Library For Research. This study guide outlines s research strategy for undergradustes,
It inciudes advice on choosing & subject, narrowing a topic, finding background information,
formmulating a thesis, ﬁndmg books and sriiclas, taking notes, avoiding plagiarisin, and writing the
peper. Students should give spccml aitention (0 the section on svoiding plagiarism,

Emdum&gmnnﬂuﬁxmamm Thig study guide dirccis students both to specialized encyclo-
pedias in particular areas (social sciences, humanitics, science and technology) and to more gemml
works (Collicrs. Brilannica ) which they may consult carly in their research to gain an overview of
their preliminary topics.

Fingding. Books. This guide eaplzins o students how to use the Libeary of Congress Subject
Headings, the library subject catalog, and the namefiitle catalen, It shows students how ©
interpret informstion on & catalog card end explaing the arrangement of books on the library
shelves., Because the university libsaries use both the Dewey Decimal and Library of Congress
cainloging systerns, students sometimes find it difficuli to find the book they are seeking,

Finding Asticles in Periodicals. This study guide provides an annoiated list of mc most importent
periodical indenes in ma;m academic fields,

' riodical Indexes/How ; icals. These are short guides printed back-to-
bmk. givmg szudemslhc l‘m theynmdio work wsm pmodlcal liderature.

‘The English Department Wriiing Lab (Parlin 3) aiso offers materials and suppost services for the research
paper unit.

Problems with plagiarism arise more often with resesrch papers than other ﬁss:gnmems because many
students do not understand how sources should be used and credited. It is an instrucior's job to explain these
matters to students, When confronted by 2 paper that doos not seem like & studeat's own work, it is
important to distinguish between academic failings (misreporting of sources, mizunderstanding of the
occasions when documentation is required, inadeguate number of sources, improper documentation forms)
and instances of actual scholastic dishonesty (buying & poper, delibemiely copying uncredited mategial,
falsifying sources). The procedures for hand}sng instances of scholastic dishonesty ere explained in the
Freshman English Handbook. Make centain lhat vou ard your students have read and divcussed 23E, "How
to Avoid Plagiarism and Collusion” in The Scatt, Foresman Handbook and/or that you have made yourssif
clear concerning these issues—in handouts suml dwcussmn They must be folkswerd carefuliy to be sure that 2
student's rights are fully protecied,

Some instruciors believe that the topic lists contribule (0 occasions of scholastic dishonesty by making
cssays on certain topics widely available on campus. In fact, the lists--whea properly used--can discourage
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the buying or borrowing of papers bocauss teachers can more easily track a student theough an spproved
topic than through one for which the library system provides no sepport. With an approved topic, students
cannot pretond thet they are unable to locate an sdequate number of sources, nor can they readily ignore
suggestions teachers make on draft versions o find additionnl materials, 10 expand given citalions, or to
explore other nspects of a lopic. Teachess know that the material for revisions, additions, and emendations
is availsble in the UGL if the student makes an honest effort to find it,

The best way to discourage plagiarized research papers (and many other kinds of essays) is to insist that
students foliow the complete research and writing procedure outlined in the library Workshect and in Unit 1
of this syltabus. Reguire students (o provids you with evidence of their preliminary research, with lists of
reading materials, and most important of all, a full draft of the paper. Cominent on these early versions
extensively, and don't hesitate to recommend major changes or edditions even 1o competent drafis, Students
who are doing their own work will aporeciate your romarks; students whose draflts are based on papers they
either bought or borrowed will find themselves having to revise that material. When the final version is
due, collect ali supporting materials--including notecands and drafls. In your research paper assignanent shiees
yoit can include a statement like the following:

Matedials. You must keep all notes and drafis you use in preparing this research paper snd turn in
all ruch materinls in an envelope with your final version, Your records should make it possible
for me to reconstruct the process by which you produced your paper. If your suppocting materialy
prove isndequate, your final grade on the Library paper will be lowered substantislly.

Do not allow studesis 1o change their topics within two or three weeks of the final due date, or afier you
have reviewed the dralt--unless you recommend the change yourself. In many of the plagistism cases
investigated by the Lower Division Qifice, students suddenly sbandon a topic they have been working on
and change (o & new one just days belore the paper is due, What has sometires happened is that they have
located a paper they believe is more promising than the essay they are developing themszives. The chenged
topics rarely reflect any intorests the students have shown up o that point in the course and are ofien
remaskably specific: & sindent who had been unable to nasrow a topic as broad os "Sex Roies in America® is
now writing about "English Usury Laws a3 Depicted in Elizabethan Domestic Comedies.”

You can slso discourage plagiatism by making students responsible for the sources they use, requiring
them, for example, to provide photocopies of any material they quote from directly, with the quoted
material highlighted. You may alsp insist that students use materials svailable in UT libraries. Some
students are konestly so intimidated by the size of the campus librories thet they retum to their high school
or hometown faciliiies for their information--an understandable strategy, but ons which defeats & purpose of
the research paper unit. Other students, howeves, in plagiarism investigations, reguiarly claim that their
disputed sources are from libraries in Houston or Dallas, and supposedly beyond easy recail, To discowrnge
situations of either kind, you may include 8 statement like the foilowing in your research paper assignmeat

Sources. Your source materials for this paper must be available on the University of Texas at
Austin campus. Books, articles, magazines, and other documents must be from UT libmaries,
preferably the Undergraduate Library (UGL), If you write off for information or do interviews, you

- must include copies or transcripis of all such supporting materials with the final version of your
paper. If you sre unabie to document any of your sources of if your documentation is insccurate,
you will receive an "F" on your research paper for improper usa of sources,

Finally, you shouid mdizéct your students’ sitention to Ch. 23E in The Scott, Foresman
Freshman English Statement on Schelastic Dishonesty disiribuied te thom during the first week of class.
Go over its major provisions and ask if there are any questions,

With these precautions and procedures, you will substentially reduce the likelihood of receiving plagiarized
pepess. '




READERS o




APPENDIN: A SHORT HISTORY OF RHETORIC

N T

(Becauss many Al's ars rot rhetoric specialists, we have inchided below & short hissoey of rhetoric and its
relation to the eaching of composition. A goud deal of the followiay mslerial is draws from The Bedingd

Much of what we tcach in domposition classes snd much of modern composition theory comes to vz from
the encient practice and theory of rhetoris. Classical Gresk and Roman rhetoric, which was studied snd
debated by the Sophiats, Plato, Aristotle, Cicers, Quintitlian, snd others, was concerned chicfly with the ent
of persussive oratory. Arisiotle considered rhetoric a heusistic (2 method of gystematic inquiry) whereby en
orstor (or rhetor) might discover "in each case the existing means of persuasion”; Quintitlian, whose
rivtorical theories wese most infiueatind in the Renaissance, defined rhetoric as the &t of “the good mea
gpesking well,” - :

Another very influential sirain of modemn chetorical theory comes from Scoltish thetoricians of the 18th
century. Hugh Blsir (Lactures on Rhctoric and Bolles Letires, 1783) shered ihe view of Quingillisn end
Civero thst the rhetor was a and was thus obliged 10 ba morally upright and well educeted, His
lectures for University of Edinburgh students placed a great deal of emphasis on defining "taste,” sn
entesprise that required him to quote exiensively from litersry texis, thus weakening tha ancient emphasis
04t persuazive discoerse sz the sole provinee of rheloric. Georgs Campbell's Philosonhy of Rhstoric (1776)
was rather difierent, but ot least as influential as Bein's work. Like Asigtotie, Campbell defined sheioric a8
thet “art or talent by which discourse is adapted o its end” and like Biair, be did not confine himself to
pessuasive discourse. He tried instead to refais rheioric to the facalty psychology of his dey. 1t wes another
inflventisl Scot, Alexsnder Bain, who in 1866 inwoduced the modes of diecourss thet many a modesn
rietoric still eaches: naration, description, exposiion, and argument.

The history of rhetoric sad composition in American colloges is both compliceied and controversial, In the
nineteenth century, Harvard st the tone. There, chiefly under the influence of Edward T, Channing sad
Francig J. Childs, the concentration of rhetoric shified from osatory 1o writing, with Incressed atiention to
literary exempla. Style, orgsnization, and grammar were taught from litersry tente, in an incressingly
prescriptive way.

fi
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In twentieih-century America, many forces began to work against the Harvard wradition: of waching riwiocic
from stancardized lisis of classics, The NCTE (National Council of Teachers of Englivh) was formed in
1911 undes the leadership of Fred Newton Scott w0 re-emphasize self-expression and the eduntation of prosa
10 social purposes. Deweyites and progressive educatons of the day believed that education should integrate
the diveres immigrant populations and preduce useful, productive citizens; they viewed the Harvard approsch
1o teaching writing through canonical literary study as elitist. But the progressives were not very successiut
in divorcing composition and litceature, especiatly inthe colleges and universitics. Throughout this period,
writing instruction offesed by English departmentis was primssily concemed with the anstysis of lierary
works. In the 1930s the advent of the New Criticism, with its emphasis on texts as complex siruciures of
meaning, offered & theoretical mode! which alfowed the relationship of thought end langusge w be scen &3
 fundamental rather than superficial. This was to have 2 profound effect on writing bseraction,

In the 1960s there was 8 revival of interest in classical rhetorie, Edward P, J. Coebett (Clasgics! Ristoric

or_the Modamn Student, T965) based courses in writing on the classical pans of an orstion (invention,
arrangement, and style--omitting memory and delivery), on Aristoile's topics ("topoi® means "places” in
Greek, and topics are places to find srguments), 2nd on eppeals 1o ethos  (the charecter of the thetor), loges
{the intellect of the listener), and pathos (the emotions of the listener). This interess in (he parts of an
oration was reinterpreted in the 19602, resulting in & rencwed interest in the siages of the weiting process.

Invention became the focus of Gordon Robiman's studies; he developed “prewriting,” 8 method that melded
the 60s with the ancients by encoursging writers 10 practics meditation. Also in tha spirit of the 1560s, en
interest developed in self-expressive writing which encouraged students to find their personal voices. Peler
Elbow (Writing Withont Teachers, 1973) and Ken Macrorks (Uniaught, 1970) both developed influentiat
methods that emphasized {reewriting to discover an suthentic voice, and teaching methbods thet included peer
mmgqummmmmmme&ﬂummmmmmmm.




The emphasis in the 1970s shified to the cognitive sspecis of i writing process with Janet Emig's classic

i Composieg Process of Twelith Graders (1971), . Cusrently, researchers liks Linda Flowers and

Aohn Hayes are studying in deiail the cognitive aspects of the compasing peocess. Other composition

theorists have begun to view writing ss & way of thinking, Aan Bertofi (Tha Making of M Aning:

geiapions. Mocels. and Maximy for Writing Teachers, 1981), for exmnpls, sces composing as "the sctive

ormation of understending by theimaginution, an act of soriing und selecting experiences sccording o our
‘needs and purposes.” :

While some researchers continue 0 stress the cognitive aspects of writing, there is & developing nevest n
the social conlexts of writing. In classical rhetorie, Aristotle clessified orations secording 0 socis
- function: deliberstive speeches persuade the sudience to accept some courss of action (political); forensic
spesches sccuse or defend (legal); and epideiciic spocches praise or blames {ceremonial). In medieval thesorie,
when the political climets had changed and rhetoric was 1o longer as viable in the politics! sreng or the
courts &s it liad been in ancient Greece and Rome, rhetosiciens like Augusting expounded on ibe art of
peeaching, whils others taught the ant of leticr writing,

Traditionally, rhetoric has been concerned with discourse sdapied (0 somo social end (whether It be
domination or Eberation). i{t the 1970, in part because large mlmtfmi o&' srnority lm&em (w‘m fivst

d AL S RO RS (19?!)
was influcntial at this time because he united the modes of discourse developed by Bain and modem
communications theory that siregsed the speaker (writer), hearer (reader), subject matier and mediom
(langunge). Literary thecvisis, notably Stenley Fish (I3 There & Text ip This Clase) 1980), have aleo been
inierested in the social dimensions of discourse and in how they define "intespretive communities.® OF
course, the political and ideotogical implications of dominang dislects have long been e centrat focus of
Marxist literary criticiem, Most recently, composition theoriste such as Charles Bazerman, David
Bariholomae, and Patricia Bizzell have expiored the sccial espeets (or situsiicnal context) of discourse end
how they affect the teaching of composition, ‘

Few poople today will argue that thers is 8 gingle beat way of teaching students to write, Thers is,
however, geners! agreement that for all writers, from the naive to the sophisticated, the process of puiting
wordsmpaperinncoﬁmtwmyisjusldm&.aprm ond that beging befors the pen hits the noteboolk
MMMMuMVeaMm-mdmg&ﬂmvm. Wreiting ia pro-writing, wiiting, and rewriting,




