TO: All instructors of Freshman English
FROM: Freshman English Pollcy Committee

RE: Grade inflation

Most of us are aware that a grade inflation problem exists..
Many of us have contributed %? it; <certainly all of us have felt
the pressures that cause it.\' In the 1960's draft deferments were
issued to male%ﬁsugentguygq_maintained satisfactory grade-point
averages ; «apd () 118 very -fich aware of/ the consequences of the
loss of those deferments. Also in the '60's many English teachers
were made aware, for the first time, that speakers of non-standard
English had a right to their own language; s_we&i?p5weiviiﬁfights
ané—rights to prosperity. M&&&dﬂﬂuﬂﬁﬂﬂ,;@e haveqTelt pressuredy
@mrticularly at this university) from students ol
point average is the onlg?ticke to graduate or professional school.

We have' furthepr felt the ‘i act(@é student evaluations.'NE4&€ some of .
A

us have begun(to accept and uséﬁ Eghing techniques, such as en-
couraging repeated pap revision, 4+hat ' have tended to inflate

grades. Finally,we %1w face the problemsqarising when we get
to know our studehts as(peoplé)andJSometimestriends. o SR
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A report recently released by the Faculty Senate Committee
on Grade Inflation documents a rise, since the early 1960's, in
undergraduate grade-point averages, both nationally and at 18 L1
and presents us with somg) valuable insights into the scope of the
problem. We do recognizé&gﬁﬁt statistics such as these are often
misleading. Many universities, for example, have recently begun
to allow students who are not satisfied with a grade to retake the

course and have ecorded on thelr permanent records only the better =

grade. « - RS T ik =l

% T _ - B e “?¥“"“%4:‘_5_;:;;éAlthough we recognize.thag‘
these statistics probably do not reflect with bsolute Jaccuracy the

a
extent and gravity of the grade inflation proéiem,)we hink them
significant and would like to share with you some ~highlights
From fhe Faculty Senate$ peport: L

*A survey of half of the country's 50 leading federally-
funded research universities and institutes of technology

revealed that between 1963-1974, the percentage of undergraduaté 

A's more than doubled--from 16% to 34%--while the percentage

of C's dropped almost as sharply, from 37% to 21%. The average

- GPA jumped form 2.49 to 2.94.

¢During this same period, grades at UT mirrored the national
patterns: the percentage of undergraduate A's here almost
doubled, while the percentage of C's 'dropped by nearly one-
third and the percentage of D's dropped by half. <.
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In 1958, 14.5% of UT's senlor class graduated with honocrc;
in 1967, 14.0%. In 1977 35.1% of our senlors graduated with
honors. ‘ : !

In UT's College of Humanities last spring, the distribu-
tion of undergraduate grades was as follows:

A 31% D 3%
B 32% F3%
¢ 16% CR 4%

These percentages -were close to the norm of the 1l UT colleges
surveyed. - The lowest percentages of A's and B's were found in

the College of Business Administration, which reported these
figures:

A 15% D 9%

B 29% F 5%
C 31% CR 3%

Of particular interest to us are the figures on grades in
Freshman English during the period 1965-1975. Here is how
grades were distributed, by percentage, in the first-semester

Preshman English course (successively numbered 60la, 301,
and 306): :

Number of

A B C D F Other students
E60la
Fall 1965 4 20 * L4 16 9 6 2111
Fall 1967 8 36 4o 8 5 .3 2068
E301 -
Fall 1969 9 39 bo - 5 3 3 2851
Fall 1971 8 38 39 5 3 5 2295
7 Fall 1973 13 45 34 2 2 2 3086
E306 _ ‘ :
Fall 1975 23- 43 25 3 2 5 3006

\Note that durihg this 10-year period—-a period which saw the

national average SAT-Verbal score drop by 44 points~-~the per-
centage of A's almost sextupled (from 4% to 23%) while the per-

centage of B's more than doubled (from 20% to 43%). Note, too, that

while only 24% of our students back in 1965 received a course
grade of A or B, by 1975 the percentage had increased o 66%.

A1l of these students who received grades indicating their work as

"Excellent" or "Above Average" were required to take 306 or its

equivalent because they had scored below a modest 550 on the ECT.

;*rhe grading system reflecﬁed in thése

statistics has ceased to function as an accurate indicator of student
performance. We cannot pretend to teach responsible critical analysis
and evaluation to our freshmen only to practice the opposite ourselves,

We cannot grade as if effort or good intentions were gynonymous
with competence. We cannot evaluate appropriately the work of

truly talented students in our classes by giving equal evalwtins to;[

the work of less accomplished ones,




lhe KlPC, like the Faculty Senate, wants to restore some meaning
to our ﬁrad?ng_system. We do not see any value in lowering pradﬁs
so our statistics will "look better." Nor do we think the)aﬁswef
lies in bell curves or heavy-handed scare tactics., We do think
however, that progress will be made if each of us makes clear '
to his students, and perhaps to himself as well, that a grade
in@1gates a certain level of competence and that cémpeteﬁce in
writing requires the mastery of specifically defined skills.

Below are five specific recommendations that we would like To
offer. Please give them careful consideration:

(1) Caution your students that the grades you award will be
literally consistent with the university's published definitions
of their meaning (If this is done early in the semester, when
expectations are easiest to set, we are likely to win student
respect for our professionalism.):

A = "Excellent"

B = "Above average"
C = "Average"

D = "Pass"

F = "Failure'

(2) Distribute to your students a list of the criteria you
use in setting grades on themes. We suggest the following:

C paper: meets the assigriment, has few mechanical errors,

- j and is reasonably well organized and developed;
still, while generally competent, it is undis-
tinguished in both thought and phrasing.

B paper: has the first three characteristics but also
o contains diseriminating insights and reveals
some stylistic dexterity in its transitions,
sentence structures, and word choices; on the
whole, it is significantly more than competent,
and almost free of mechanical errors.

A paper: possesses, in addition to these qualities, dis-
tinctive polish and vigor; also, 1ts thesis
(when a thesis is called for) is sound, truly
discerning, and thoroughly developed; its con-
tent is impressively rich; overall, it displays
intellectual sophistication of a high order.

D paper: the treatment and de#elopment of the subject
are rudimentary; organization is present, but
neither clear nor effective; sentences are

ical errors.

F paper: the treatment and development of the Subject are !

thoughtless or superficial; the theme lacks
discernible ogranization; the student shows no

control over his/her materials; mechanical errors:
are frequent; the prose is garbled or stylistically

primitive. .
(3) If your policy is to assign a new grade to each rewritten
(or revised) paper, explain to your students that you will averapge

the new grade with the original grade in determining the grade that !

the student ultimately receives on that writing assignment. (This
mrnTt o arr Al ceamirmacrac Ractry wrmrd =t rne A +ha At ot rmal mnarnamTe 4+ Aalam

awkward, .ambiguous, or marred by serious mechan- o

e
7




4

reminds the studént of the editing asslstance he got from you
prior to drafting the re-write.)

(4) Consider sharing with your students the highlights of the
Faculty Senate report cited in this memo. Consider, too, the pos=-
sibility of designing a writing assignment--e.g., a hypothetical
Texan editorial--on the subject of grade inflation. (The more

.@onsekemﬁwthey"ﬁré'bf‘the‘prbblém,'and’fﬁe_ﬁ6ré‘ﬁhoughtfully they
ponder the lssues Involved, the more likely they are to recognlze
the problems involved.)

(3) Finally, consider including in your final examination an
©¥ jective section on grammar and mechanics. The e
committee member who proposed this‘recommendation explained her
own practice as follows: -

My sections of 306 receive two objective examinations:
a mid-term and a final. In addition to grammar and
mechanics, I include problems in syntax and prose style
analysis. Each exam counts the quivalent of one essay; ;
together, about 20% of the final course grade. I use i
the exams both to encourage weaker students to master
the fundamentals and to provide, two almost purely objective
. grades to oyerage with the 8 or so essay grades,

Cordially,

The FEPC



