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From: Freshman English Office

Re: Freshman Composition Subcommittees to assist them in their
deliberations.

Several members of freshman composition subcommittees have
asked for information about the current program. The gttached
article, published in Options for the Teaching of‘Englxsh:' Freshman
Composition contains an overview oflfnrshmanvﬁx}ghsh, and information
on placement, course-philosophy,ﬁT.A. training. We believe it
will be helpful. , .
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The Freshman Composition Program at
1 the University of Texas at Austin
e James L. Kinneavy, Director of Freshman Composition Vo
#a N
$ i
RN Department responsible for the composition program English S
Full-time faculty in the department 99 G o
“# Enrollment policies
e, Maximum Enrollment 25
G Minimum Enrollment 10
Sty Average Enrollment 24
K Staffing
= Percentage of freshman composition courses taught by graduate stu-
dents 6a-}-
Percentage taught by part-time faculty (excdluding graduate students) 1+
Percentage taught by full-time instructors or lecturers 12+
i ¥ Percentage taught by assistant, associate, and full professors 121
_ Program size
s Number of students enrolled in the treshman composition program in L
Y the fail term of 1976 5,153
o Number of sections of freshman composition offered in the fall term
ey of 1976 208
. / ‘ Number of sections at all levels  literatune, composition, film, graduate,
a4 undergraduate, ete.—offered by the department in the fall term of
s 1976 ¢ o
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Options for the Teaching of [yiedish

Vigore §; The Structure of Freshman Daplish Courses at UT Austin

First Course Sevond Course

oWy diteratine & Comp

L 207 24
fm 307 Mexican-American

. Q

t 308 Regular
4

L 308 Regular— Peop Culiure
S

i 300 Rheioric & Composition

116* L 308 £ 308 Individualized Instruction
Bl is ) ]
_— E 306 Z_av:au->22..u.—nu= E 308Q (Foreign Students)
) . 306 Individualized Instruction , 4
’ 6 overnment-History-English

/ 10

E 3060 (Foreign w:nana& E 307 Special

13

//
o \\m 308 Special
.‘ 3 ‘ N
RN JE 208 Speclal—Pop Culture
\“\\\_ ]

" _.~E 308 Engineering Honers
. 2

Mm:gmmau exempiing 306 (550 m.m 7) Mmanw;m .

E 03 {University Honors)
s

* Indicates numbers of sections for that course for the fall semester, 1977.

salized in laboratory meetings with undergraduate tutors and teachers; the
course emphasizes initial grammar and sentence-combining work more than
the reguiar ceurse} althcugh the students do whole themes at the end of the
class. The £ 306 [%has not yet been used as a remedial course, but it may soon
be given that orientation. The € 306Q courses do not emphasize writing and
rhetorical skills as much as the regular course; speaking and grammar are also
important elements of the course. .

After E 200 the student takes one of the courses listed under Second
Course. Only students exempting E 306 can take special courses listed in the
lower half of the chart. .

The four major courses offered under Second Conrse are E 307, E 308, GS
913, and E 603. \(“ of these are basically composition courses with specified
required writing assignments. (E 307 and E 308 require seven themes.) For.
mechanics, all of #hese courses usc the handbook used in E 306. All but E 603
have a strong rhetorical syllabus, and ail have anthologized readers or speci-
fied reading assignments. Indeed, it is the reading assignments that differen-
tiate the courses. In all of the variants of E 307 the students read fictional

materials (short stories and short novels) and write themes related to the

readings. The kinds of themes required in the following units are, in order: an
expressive autobiography or biography, a paper on fiction versus nonfiction
unity (usually the rewrite of a myth to achieve a different aim), creating or
analyzing a plot, creating or analvzing a character, an analytical paper em-
phasizing close reading of a text, a paper emphasizing library rescarch, an
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evaluative paper. The E 308 courses generally emphasize nonbelletristic vead-
ings. The L 308 popular culture variaet, for example, stresses curvent inass
media scripts from contemporary speeches, radio and television broadcasts
{documentarices, soap operas, efe.), Gonzo journalism, and so on. The themes
focus on the tollowing types of assigniments: perseading (creative or analyti-
cal), advertising {creative or analytical), comparing or contrasting two re-
ports of the same incident, describing or narrating in the style of the new
journalism, presenting the same material in a traditional journalistic manner,
defining a culture hero or describing a cultural pattern of behavior from an
outsider’s point of view, or persuading by means of an oral presontation to the
class.

The readings in GS 913 are literary, historical, and theoretical. The Englisn
classes meet conjointly with required government and history classes, and ¢
themes are closely correlated to the content demands of these two classes.

The readings in the engincering honors clasees, T 308 TH, are boti literary
and scientific. Initially, the readings were preponderantly scientific, including
classical and contemporary essays; but the stuonts insisted on the inclusion of
more literary materials. . C Lt

The readings in E 603, the university henors course for both freshma:
composition and sophomore literature, are drawn from masterpicces in world
literature. Often, though not nezessarily, they follow a chronelogical sequence.
The writing assignments differ more from instructor to instructer than in the
other English classes.

Rhetorical Basis and Pedagogical >mm==i.mo=m
Underlying Freshman Composition at UT Austin’

The freshman composition program at UT Austin has had a rhetorical

- foundation fo# a good number of years. At the present time, there is a sys-

tematic and articulated rhetorical basis for each of the three basic courses in
the freshman program. Some of the more important principles underlying ali
three syllabuses are: .

(1) There are specific rhetorical and mechanical- skills which can be
taught, at least at the level of ordinary workaday prose.

(2) The major teachable rhetorical skills relate to the different purposes
for which we use language and the different general perspectives taken of
subject matterg. The major purposes for which we use language, the aims of
discourse, are vaom:mo: (informing, proving and explaining, exploring), per-
suasion, literature, and self-expression. The major perspectives from which
subject matters are viewed are classification and definition, narration, descrip-
tion, and evaluation.

These skills have to be differentiated in teaching, because they are funda-
mentally quite distinct. The criteria for effective propaganda (persuasion) are

- not at all the same criteria for effective literature or effective expository wrii-

ing. Similarly, the criteria for a good narrative are quite dissimilar to those of
classifying and defining. .

It is quite true that these different aims often overlap in practice——as do
different modes. But, just as tennis players spend hours practicing the
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serve aind other hours practicing backhand and forchand volleys, so different
skills are necessary to achieve overall competence in writing. And a person
quite cxpert in one skill can be extremely deficient in another.,

(2 These ditferent skills cannot be taught all at once. Experience has
demonstrated that we can learn them best by focusing on one major rhetorical
skill analytically in a given themc and by relying on our already learned
competencies instinctively with regard to other major skills, We have used all
of these skills with some degree of contidence intuitively since childhood.
Thus we have alf told stories without an analytical awareness of the nature of
narrative. In college, for the first time systematically, it is possible to improve
these skills by a conscious analytic awareness of their processes.

(4) These skills are most successfully achieved when the writer says some-
thing he really believes in, for a specific purpose, to a well-defined audience.
Therefore, individual cheices of subject matter, especially in E 306 and L 308,
and to some exient in E 307, arc encouraged. This is an application of situa-
tional rhetoric to freshman composition.

In addition to a rhetorical basis, the program at UT Austin has also con-
sciously feliowed some fairly well-established educational principles, a few of
which are articulated below.

(1)} A student learns to write by writing. Many students write as many as
iwelve themes a semester {counting revisions). Although anthologized read-
ings, rhetorical principles, and handbook exercises may assist, they are not
substitutes for the act of writiag. .

(2) A student learns to write by writing whole themes. Thete is a frankly
holistic approach to writing. The whole themes may be quite short, even one-
paragraph themes, but they should have something to say, a specific purpose,
and a clearly defined audience.

(3) The teaching of mechanical skills (grammar, spelling, punctuation,
kinds and register® of dialect, etc.) isclated from the actual writing of themes

is not uscful. Thefisolated teaching of rhetorical skills (such as library re- -

search, logic, and rhetoric) is almost equally useless.

Training Program for Teaching Assistants

In the fall of 1977, about scventy percent of the courses in the freshman
program were taught by teaching assistants. About twe thirds of these were
graduate students Q.. English; one third were graduate students in other arcas
such as linguistics,’comparative literature, philosophy, English education, and
so forth, but with 8.As or M.As i English. Because of the preponderantly
literary emphasis in their earlier degrees, most of these teaching assistants did
not have the background necessary to teach some of these courses. Conse-
quently, a training program was instituted to train new teaching assistants.
The program contains an orientation program of one weck prior to their first
semester of teaching, an observing period of apprenticeship in which the
ineaperienced teaching assistant learns the syllabuses by working with a full-
time faculty member but does not teach his own class, and two three-hour,
semester-long courses, specifically related to the course that the beginning
teacher is teaching his first two semesters. These graduate courses closely
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follow the syllabus of the course the beginning teacher v teaching, wupy 1
the rhetorical basis for the lessons and suggesting practical techniques for
handling the rhetoric, the readings, and the handbook exercises. The course
tries (o stav about a week abead of the freshman cowrses to enable the bepin
ning teacher to prepare ahead of time. This requires a close synchronization of
all teaching assistants in the svilabus sequence when they take the teacher
training course. Afterward they may depart from the syllabus.

Teaching assistants’ reaction to the training program has progressed fron:
resentiul compliance to enthusiastic reception. Some older teaching, assistants
who were not required to follow the training program new follow all or part
of the teacher-training courses. And some full-time faculty participate in the
orientation program and parts of the courses in teacher training. To date,
eight ditferent faculty members have taught the training course.

Besides the faculty contribution to the training program, older expericnced
teaching assistants act as counselors to the incoming teaching assistants. Six or
seven new teaching assistants are assigned to cach counsclor. He or she mects
with these new teachers in a group once or twice a week, observes them o
or twice during the semester, and helps them in grading, lesson preparation
and personal problems. The counselor component of the training program is
possibly the single most valuable component of the training sequence.

Weaknesses in the Program

Although the program at UT Austin has experienced continual growth and
improvement over the past fifteen years, there are still some obvious deficien
cies. For this reason, the Frestesan English Policy Committee, & group of four
faculty members and four teaching assistants, is continually experimenting
with innovative suggestions that question either the procedural matters of the
syllabuses or the very basis of the courses. Experimental suggestions are re-
quested every semester and tested with whatever rescarch facilities are avail:
able to the program. Experiments usually involve pre- and post-tests and 2
minimum repard for research design. This semester six different programs arc
being tested by these eriteria. ) ;

We are now attempting to eliminate grade inflation (partly arising from
required student evaluations), to provide an intelligent rationale for the s
guence from lirst-semester to second-semester freshman courses to sophomore
literature courses, and to make provisions for minority students whose per-
formance is weak.

Notes

1 The rhetorical principles outlined in this section can be found articulated in detail,
with evidence and documentation, in fames L. Kinneavy, 4 Theary of Disconrac: The Vs
of Dicconrse (Paplewnod Clitts, NoL: Prentice-Hatl, 19711, A less scholarly presentation of
the aims of discourse, intended for upper-division undergraduate students, can be ~cen in
James 1. Kinneavy, John W. Cope, and J. W. Campbell, Aims and Awdicners pn iVnitoig
iDabugue tTowa Kendall Hunt, 1970).




